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SIG Form 2–Collaborative Signatures (page 1 of 2) 
 

Collaborative Signatures: The SIG program is to be designed, implemented, and 
sustained through a collaborative organizational structure that may include students, 
parents, representatives of participating LEAs and school sites, the local governing 
board, and private and/or public external technical assistance and support providers. 
Each member should indicate whether they support the intent of this application.  
 
The appropriate administrator and representatives for the District and School Advisory 
Committees, School Site Council, the district or school English Learner Advisory 
Council, collective bargaining unit, parent group, and any other appropriate stakeholder 
group of each school to be funded are to indicate here whether they support this sub-
grant application. Only schools meeting eligibility requirements described in this RFA 
may be funded. (Attach as many sheets as necessary.) 
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SIG Form 2, Collaborative Signatures, has been removed due to 
privacy concerns. Each school’s SIG Form 2 is on file with the CDE.  
See the CDE’s Public Access Web page at 
http://www.cde.ca.gov/re/lr/cl/pa.asp  for information about obtaining 
access to these forms.  
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I. NEEDS ANALYSIS 
Solving the Problem of Persistent Low Performance: The Case for a 
Systematic Approach 

The San Francisco Unified School District (SFUSD) serves more than 55,000, K-

12 students in 112 schools, all within San Francisco, California, as a single city school 

district/county office of education. SFUSD has ten persistently low performing schools 

under its charge. While this SIG application is made on behalf of individual school 

communities, and identifies some individualized school improvement efforts to ensure 

student academic success, the high number of schools eligible for the School 

Improvement Grant within SFUSD suggests that the problem of low performance is a 

systemic one, requiring a systemic solution.  

Thus, the premise of the district’s application is that it is the responsibility of the 

district—in collaboration with school communities—to remedy the problem of persistent 

low-performance in the ten schools identified. SFUSD’s plan for systemic change is 

critical, and cannot be implemented fully without the funds available through the School 

Improvement Grant. 

THE CALL TO ACTION 
Although SFUSD is the highest performing urban district in California, it also has 

the largest gap between its lowest and highest performing student groups. Recognizing 

this problem, SFUSD has completed important steps in the last two years to make 

social justice and equity the district’s top priority, laying the groundwork for the difficult 

improvement work ahead. The SFUSD Strategic Plan “Beyond the Talk” is a call to 

action and has become the centerpiece of district improvement efforts. During the 2008-

09 school year all schools engaged in a strategic planning process to align their actions 

with the district’s three goals: Access and Equity, Achievement and Accountability. To 

develop their “Balanced Scorecards,” a strategic management system that translates 

vision into specific metrics, schools uniformly engaged their communities—parents, 

Community-based Organizations (CBOs) and students—in “hard conversations” about 

shifting the discourse of school improvement from “Discourse I” to “Discourse II” a 
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strategy advocated by our university research partners.1 In some communities (though 

not all), the conversations had a dramatic impact; in the persistently low performing 

schools, most teachers engaged in this difficult work and they should be acknowledged 

for this effort and its promise for improved student outcomes. Ongoing partnerships with 

organizations such as the San Francisco and Bay Area Coalitions for Equitable Schools 

help retain and develop teachers with a commitment to equity and support others in 

transforming their beliefs and practices, or have them reconsider their profession. 

SFUSD strives for innovation in curriculum and assessment—the district’s vision 

of student success portrays an exciting portrait of a critical thinker with aesthetic and 

environmental sensibilities who can use technology in new and innovative ways. 

Unfortunately there is a large gap between this vision and the current reality, particularly 

for the lowest performing schools. Recently, leaders have acknowledged that to reach 

this goal, the district must follow the path of other California districts that have shown 

success in closing the achievement gap and increasing high school graduation rates. 

Districts like San Jose, Long Beach, and National have focused on system-wide teacher 

professional development, and devoted resources to the development of assessment 

and data systems, and built cultures of data-driven improvement. The path these 

districts have taken is slow and steady and focuses on the core aspects of teaching and 

learning, rather than the latest fad. To significantly improve student performance, this is 

the path SFUSD must also take.  

The lack of a systemic approach has been felt most, perhaps, by the district’s 

English learners. Of the ten persistently low-performing schools in SFUSD, six serve 

high percentages of English Learners: Bryant Elementary School (61%), Chavez 

Elementary School (60%), Everett Middle School (49%), Mission High School (46%), 

and John O’Connell High School (44%) (in 2008-09 as reported in the School 

Accountability Report Card). 

In 2007, the Lau Consent Decree determined that SFUSD was in violation of the 

Lau Decision-- specific practices in the district that limited access for English Learners. 

The new Lau Action Plan, developed in 2008, establishes specific actions to ensure that 
                                            
1See “Changing the Discourse of Schools” by Eugene Eubanks, Ralph Paris and Dianne Smith, Chapter 6 in Race, 
Ethnicity, and Multiculturalism Policy and Practice. 
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all SFUSD students become proficient in English. More than any other activity described 

in this grant, full implementation of the Lau Action Plan will have the most significant 

impact on the achievement of English Learners. Thus, this plan is the focused strategy 

for supporting the English learners. The Executive Summary of this plan can be found in 

the Appendix. 

 

BACK TO BASICS: STARTING WITH A FOUNDATION OF ESSENTIAL ORGANIZATIONAL 
SUPPORTS 

To better understand the needs and challenges of our schools and district, 

SFUSD leaders worked in partnership with university colleagues to understand how 

schools and districts have beat the odds for low performing students. The new study, 

“Organizing Schools for Improvement: Lessons from Chicago” (2010) particularly 

shaped the Needs Assessment of this grant. In this study, researchers Tony Bryk and 

colleagues look longitudinally at the improvement efforts in Chicago public schools and 

identify specific factors in place at the schools that made dramatic improvements in 

reading and mathematics as compared to schools that languished or performed worse 

over time. These schools shared five characteristics: 

(1) Clear instructional guidance: Schools that made dramatic gains in 

improvement all had a clear, organized curriculum content map and 

sequence that specified high expectations for student performance, and 

provided effective pacing to ensure student mastery. All programs, materials 

and resources were clearly linked to the curriculum content.  

(2) A focus on assessing and building professional capacity: To beat the 

odds, schools must have capable teachers with subject-matter knowledge, 

an orientation toward continuous improvement, and a sense of urgency for 

improving their practice and student outcomes. To build teacher capacity, 

schools that experienced consistent growth institutionalized data-driven 

continuous improvement processes and had teachers collaborating regularly 

to improve their practice. Finally, the schools invested in high-quality 

professional development, and ensured that the professional development 

was linked to teachers’ inquiry practices and embedded within their everyday 

work. 
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(3) A student-centered learning climate: Schools that beat the odds begin by 

creating an environment of order and safety for students. Then, teachers 

work to provide engaging, rigorous learning within the classroom. By 

combining a strong “academic press” with supports for achievement, all 

students eventually master high standards. Classroom teaching required the 

balance between developing students’ basic skills with the importance of 

tasks that push higher-order thinking. In Chicago, the schools that improved 

the most emphasized the development of students’ critical thinking and 

analysis skills, engaged students in solving real-world problems, and 

assessed student learning with complex tasks, writing, and projects. 

(4)  Parent-community ties: Low performing schools cannot improve without 

strengthening the ties to families and the surrounding community. In 

Chicago, schools that beat the odds made parent involvement the highest 

priority. They made sure all school personnel went above and beyond to 

know students, their families and home lives. Additionally, schools that 

raised achievement did so by making links with community organizations, 

integrating community issues into the curriculum, and helping to coordinate 

the services offered by local agencies. 

(5) School leadership: Fundamentally, all of these strategic actions are driven 

by competent, visionary school leaders. In the Chicago schools that beat the 

odds, principals established a clear course of action, specified high 

expectations for teachers and students, and built relationships with the 

community. 

The research is clear: These are the essential supports necessary to improve 

persistently low-performing schools. A school lacking any one of these elements is likely 

to suffer from chronic failure. Indeed, it is not enough to be moderately proficient on 

these elements—to make dramatic gains in improvement, low performing schools must 

quickly redress specific challenges in each of these domains, comprehensively, 

intensively and with full implementation. 

SFUSD approached the school Needs Assessment using these domains as a 

guiding framework. The Needs Assessment was designed to pinpoint the specific areas 
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for development within each of the ten schools. As the assessment process unfolded, it 

became clear that although each school had particular strengths and challenges, the 

narrative for all schools was very similar. This analysis provided further evidence of a 

systemic problem.  

INSTRUCTIONAL GUIDANCE 
Key finding: All of San Francisco’s lowest performing schools share an incoherent, 
fragmented approach to curriculum, assessment and programming, due in part to 
insufficient instructional guidance from central office.  

All persistently low-performing schools have adopted SBE approved curriculum 

in language arts and mathematics. The needs assessment for all schools shows that 

the availability of these materials did not always set a rigorous standard of expectations. 

For example, in English/Language Arts, teachers have decreased the amount of time 

students spend engaged in authentic reading and writing tasks. Additionally, the current 

materials do not adequately specify the scope and sequence of instruction that is most 

responsive to high needs students. Lacking a common core curriculum, teachers have 

been left to their own unsupported devices, in both curriculum and assessment. 

At the district level, programs to improve teaching and learning have been 

piecemeal and ad-hoc and have lacked sufficient resources to keep them tightly aligned 

and focused. When asked about the nature of innovations in the district, particularly 

whether they were ever taken to scale, one administrator said, “We have never taken 

anything to scale because nothing has been sustained more than two or three years. “ 

This has had a particularly significant impact on the lowest performing schools. To 

address this problem, the district has developed the following critically important 

solutions. If supported by the resources specified in this grant application, these 

solutions will immediately begin to produce results in the ten lowest-performing schools 

with the intensive resources and support provided by the district. 

o A common core curriculum that clearly specifies what students should 

know and be able to do and sets high standards for rigor and instructional 

quality has been developed in the spring of 2010 to address this problem. 

The curriculum, currently available in grades K-12 for English/Language Arts 

and Mathematics, integrates the new National Core Standards with the 

California State Standards to provide a rigorous, robust content scope and 
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sequence, model lessons for differentiation, and high quality materials for 

implementation, including SBE adopted texts. Where they once lacked 

instructional guidance, teachers at the ten persistently low-performing 

schools will now have a clear roadmap to follow. 

o Common Interim Assessments that track students’ progress in meeting the 

standards set forth by the curriculum. These assessments will be given four 

times per year and be followed with intensive coaching in data-driven 

instructional planning. 

PROFESSIONAL CAPACITY: ENSURING TEACHER EFFECTIVENESS 
Key finding: Professional development has reflected the lack of instructional guidance, 
and schools have had to broker for resources and support. Many teachers in the lowest 
performing schools are doing the best they can with limited guidance. 

A common core curriculum will do much to solve the incoherence problem. 

However, professional development resources must be aligned accordingly. The 

SFUSD needs assessment recognized the need for professional development on 
proven instructional strategies that is job-embedded, and features one-on-one 

coaching. Not surprisingly, given the lack of instructional guidance specified above, the 

Needs Assessment revealed common weaknesses in the schools, particularly in 

implementing a rigorous, high-quality literacy program in the elementary grades, and 

building students’ ability to comprehend complex texts in the upper grades. Additionally, 

professional development resources must support the district’s commitment that all 

students—and especially those in persistently low performing schools—are proficient in 

Algebra by the end of 8th grade. Specifically, this proposal includes the following to build 

teacher capacity: 

o Creating an effective balanced-literacy program K-5 
 Teachers College Reading and Writing Project: K-5 teachers will 

have professional development from Teachers College Reading and 

Writing Project (a nationally proven literacy training program from 

Teacher’s College, Columbia University, New York), including access 

to summer institutes (for literacy coaches and leadership teams in the 

1st year, and all teachers in the second and third years) 
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 WRITE Institute: All schools will have teams of teachers trained 

across three years by the WRITE Institute, a National Academic 

Excellence model for sustained professional development in model, 

proven to be effective for writing improvement, especially for English 

Learners needing to master academic language 

o Focus on adolescent literacy needs in secondary schools 

 Strategic Literacy Initiative (Reading Apprenticeship): West Ed’s 

Reading Apprenticeship program is one of the few programs for 

adolescent literacy approved by the Institute for Education Sciences 

“What Works Clearinghouse.”  All secondary teachers who teach an 

academic subject will receive training from SLI to ensure students can 

access grade-appropriate texts in every academic subject. This 

program is also designed to increase student engagement in 

academic subjects by developing their identities as discipline-specific 

consumers of texts (i.e., teaches students how to read like scientists). 

This program will be implemented intensively for two years with 

specific attention to sustainability and building internal district 

capacity.  

o English mastery for English-Learners and Standard-English learners 

 Full implementation of the Lau Action Plan. Implementing this 

carefully designed plan is the core strategy for supporting English 

Learners. Please see the Executive Summary of the Lau Plan 

provided in the Appendix. 

 Structured review of all programs serving English Learners. As 

part of the Lau Action Plan, SFUSD’s English Learner Support 

Services department has created a sophisticated tool for assessing 

schools’ ability to serve English Learners (see Appendix for the 

sample Observation Protocol for Elementary Schools). This tool will 

be used beginning in Fall, 2010 to regularly monitor all schools with 

high percentages of English learners and provide guidance to address 

challenges. 
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 A common core curriculum for English Language Development 
(ELD) In 2009-10, SFUSD’s English Language Support Services 

department (ELSS), in collaboration with national experts,  developed 

a core curriculum for ELD. This curriculum is ready for implementation 

in 2010-11.  

 On-site ELD Specialists: To support implementation of the ELD 

curriculum and ensure effective use of ELD strategies, a ll schools will 

have an ELD/SEL Specialist/Coach delivering in-class professional 

development, peer coaching & lesson development, linguistic 

interventions to newcomer students and organizational support for the 

analysis of CELDT and other language development data.  

 Academic English Mastery Program (AEMP): Schools with high 

percentages of standard-English learners (Carver, Muir, Revere and 

Mann) will have groups of teachers trained in AEMP (Academic 

English Mastery Program) across the first and second year to learn a 

groundbreaking approach to ensuring the language and literacy 

acquisition of speakers of non-standard English, such as speakers of 

African American English, and other Standard English Learners, such 

as speakers of Chicano English, or speakers of Pacific Islander 

English. 

o Providing the foundations for mathematic excellence in elementary school 
 Project Seed: all elementary schools will have access to materials 

and training in the third year from Project SEED, a National Staff 

Development Council touted staff development program which makes 

mathematics exciting for students and teachers, and also raises 

students' test scores by building algebraic and critical thinking and 

reinforcing basic skills. 

o Ensuring that all students can access algebra in middle school 
 Algebraic Thinking: All middle school math instructors and high 

school Algebra teachers will have training and resources during the 

second and third years from Algebraic Thinking (a nationally 
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recognized effective teacher training program focused on student 

development of mathematical thinking and the study of fundamental 

algebraic ideas) proven to be effective pedagogy with struggling math 

students. 

o Job-embedded coaching that integrates all strategies:  
 Literacy: all five elementary schools will have two literacy 

specialist/academic coaches delivering in-class professional 

development, peer coaching & lesson development, literacy 

interventions to far below and below basic students and organizational 

support for the analysis of the common interim assessments and other 

language arts data for student differentiation during language arts 

instruction. Secondary schools will also have access to district literacy 

coaches who will support the implementation of Strategic Literacy 

Initiative strategies and the Reading Apprenticeship program. 

 Mathematics: all five schools with elementary students & John 

O’Connell High School will have a math specialist/academic coach 

delivering in-class professional development, peer coaching & lesson 

development, math interventions to far below and below basic 

students and organizational support for the analysis of the common 

interim assessments and other math data for student differentiation 

during mathematics instruction. 

In addition to high quality professional development, professional capacity must 

be developed through a professional performance management system that ensures 

a data-driven approach to instruction and professional learning that uses common 

interim assessments and other evidence of student learning as well as research-based 

strategies to improve teacher practice. Although the school Balanced Scorecards were 

designed to push evidence use in schools, the district quickly realized that absent a 

culture of evidence use or professional development in strategic planning, the 

Scorecards proved far too complex and sophisticated for schools to use reliably as a 

data-driven improvement tool. Through monitoring BSC implementation it became 

evident that the lowest performing schools need training and follow-up coaching in using 
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data for instructional improvement. Realizing that the district does not have sufficient 

man-power to build schools’ capacity for using data, this application asks for resources 

to support schools’ enculturation toward data-based inquiry, peer collaboration for 

lesson planning, tighter school organization for student academic needs analysis, 

restructuring for literacy/math/ELD foci, and professional learning communities. External 

partners for this work include: 

o Partners in School Innovation: the seven elementary & middle 

schools/classrooms will have assistance from Partners for School Innovation for 

the first two years (presumed to be managed internally by the schools by the 

third year). 

o Pivot Learning Partners: both high schools will have assistance of Pivot for the 

first two years. 

Finally, SFUSD is committed to ensuring that 100% of teachers in our 
persistently low-performing schools are effective. To do so, we will continue work 

already begun with our union partners to define standards of effectiveness, and an 

evaluation system that is fair and reliable and includes student growth as a factor. This 

will involve challenging but culture-shifting conversations about good instruction, 

acceptable and unacceptable practices in the classroom, and the very best practices 

that support different groups of students. We believe teachers at our persistently low-

performing schools should meet the standards of National Board Certification, and if 

they engage in all of the professional development opportunities provided in this grant, 

we will help them through the process. The district has partnered with Pivot Learning 
Partners to support the collaboration between United Educators of San Francisco and 

district leaders in developing this evaluation system.  

Additionally, SFUSD has partnered with the New Teacher Project, a nationally-

recognized program designed to recruit and place highly effective teachers in the 

schools that need them most. The New Teacher Project has already increased the 

percentage of effective teachers serving in the persistently low performing schools, and 

its high quality selection process will be used to screen candidates for the schools 

identified in this grant. 

 



 

SFUSD SIG Page 11 

A STUDENT-CENTERED LEARNING CLIMATE 
Key Finding: All schools, with the exception of Willie Brown, were found to provide 
attractive, safe environments for student learning. However, all elementary school 
classrooms lacked sufficient classroom libraries with leveled texts and texts reflective of 
students’ family lives and culture. The lack of robust classroom libraries especially 
inhibits independent reading. Teachers had varying levels of capacity with respect to 
implementing the Houghton-Mifflin Reading program and the Everyday Mathematics 
program, and in particular need both support and accountability for ensuring rigorous, 
engaging lessons. The middle and high schools struggled with low levels of student 
engagement, as shown by relatively high rates of chronic truancy. Some schools have 
begun to address these problems by focusing on classroom management procedures or 
teaching strategies to support African American students. No schools have a 
comprehensive way to target students for interventions and track their progress. 

Across all persistently low-performing schools, there is a clear need for (1) A 
system of interventions and supports, including an early-warning monitoring system 

that will flag students for intervention and a system for diagnosing student needs, 

placing students in interventions and tracking their progress over time, and (2) 

innovative solutions to the problem of persistent low-engagement (evidenced by high 

truancy rates) in the middle and high schools.  
o Response to Intervention: All identified schools will adopt a “Response to 

Intervention” (RtI) approach to ensure all students have access to high 

quality, differentiated instruction and interventions where appropriate, as well 

as reduce the number of students inappropriately identified for Special 

Education services. O’Connell, Carver and Chavez will have a Director of 

Instruction made responsible for the Response to Intervention (RTI) services, 

student study team organization and securing of academic interventions. 

 Appropriate diagnostic and formative assessments in K-12, 

including the Fountas & Pinnell benchmark assessment system in 

elementary school and the RISE (Reading Inventory & Student 

Evaluation) for secondary schools. The RISE is an innovative and 

highly researched diagnostic assessment for literacy co-developed by 

multi-university members of the Strategic Educational Research 

Partnership (SERP) & Educational Testing Services (ETS). 

 Advanced monitoring of student progress through Common 

Interim Assessments and other formative assessments currently 
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available in the district data system “Data Director” and an “early 

warning” system that will quickly identify students in need of additional 

supports. 

 High quality interventions including one-on-one tutoring with literacy 

specialists, research-based independent tutorial programs and 

extended day learning. Specific interventions will include: 

• EPGY (Educational Program for Gifted Youth at Stanford 

University), a multimedia on-line course & academic 

intervention program for English and math known to be 

successful even for struggling learners; 

• Read I80: Research-based reading intervention for middle and 

high school students; 

• ALEKS: Research-based mathematics intervention for middle 

and high school students.  

In addition to a RtI model of interventions, the grant focuses on supporting the 

development of engaging, academic learning environments, particularly in the 

middle and high schools.  

o Creating an environment conducive for learning:  
 Tools for Schools: To enable teachers and administrators to 

concentrate on instruction rather that student misbehavior, all schools 

will have access for all three years to Noah Salzman’s Tools for 

Schools, a classroom/behavior management program known to 

effectively reduce office referrals, tardies, absences and suspensions 

o Supporting high engagement among middle and high school students:  
 One middle school and two high schools will receive support from the 

San Francisco Coalition for Essential Small Schools (SFCESS) to 

specifically increase student engagement. As described in a recent 

study by MDRC (June, 2010), the personalized environment 

exemplified by the small schools approach is showing dramatic 

success in turning around low performing schools in New York City. 

Although the schools working with SFCESS are already small in size, 
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they need support in implementing the strategies that make small 

effective, including project-based learning, equity-centered instruction 

and student advisories. 

o Creating a College-Going Culture in all Secondary Schools 

 A.V.I.D: All secondary schools will focus on effective implementation 

of A.V.I.D (Advancement Via Individual Determination), a research-

confirmed program designed to help students in the middle prepare 

for and succeed in colleges and universities by committing 

themselves to improvement and preparation for post-secondary 

learning (A.V.I.D is a rigorous program of instruction in academic 

“survival skills” and college level entry skills, such as teaching 

students how to study, read for content, take notes, and manage 

time). 

EXTENDING LEARNING TIME FOR STUDENTS: 
Research suggests that students who are far below grade level need additional 

hours of learning to catch up. The SIG grant includes extended learning time as a 

requirement of the application.  

o Kindergarten transition program: All elementary schools will have a 

summer transition program to prepare incoming Kindergarten students for 

the routines of school, familiarization of site classrooms, early diagnostic 

assessments of students with high academic needs, and parent 

indoctrination for a college-going expectation. 

o Summer School: All schools will have enough funding to hire summer 

school teachers for up to 25 days for students with high academic needs (for 

all incoming grades, such as graduated 5th graders entering middle school); 

all high schools will be able to offer courses for up to 10 credits of credit 

recovery; all summer programs will take place in the school of origin; all 

elementary summer programs will have an afterschool program for 

enrichment for additional hours of support to students beyond the formal 

classroom day. 
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o High quality after-school learning opportunities: After school learning 

opportunities will be seamlessly connected to school-day instruction and 

topics in the elementary schools, but feature engaging, hands-on projects 

and activities designed to increase use of academic speaking, reading and 

writing and mathematics. All schools will have increased numbers of 

students served in the afterschool programs during the school year; 

afterschool staff will have additional hours to provide in-class support during 

the last hours of the school day in high needs classrooms and more 

instructional resources (e.g., curricular materials, academic intervention 

programs, supplies) for assisting high needs students. 

PARENT AND COMMUNITY ENGAGEMENT 
Key Finding: All of the ten persistently low performing schools in the SIG have 

shown a strong commitment to family engagement, but have lacked the resources to 
effectively engage all families, particularly those struggling financially. Standard 
approaches, such as regular “coffee chats” or parent workshops have sometimes been 
successful, but have not comprehensively addressed the needs of the community. 

Instead of attempting piecemeal solutions like more parent workshops, all ten 

schools will be driven by a community-schools approach that builds family 

involvement by integrating and coordinating the many services San Francisco 

community based organizations can provide to students and their families that have so 

far been fragmented, misaligned and/or unnecessarily duplicated. 

SCHOOL LEADERSHIP 
Key Finding: The district conducted a careful analysis of principal effectiveness, 

based on the Chicago dimensions of inclusive-facilitative and instructional leadership. 
All principals demonstrated strengths, especially in the ability to connect with parents 
and students. However, some principals did not have sufficient expertise in instructional 
leadership necessary to dramatically turnaround student performance.  

The School Improvement Grant insists upon the removal of principals who have 

been at each low performing school for more than two years. As described in more 

detail in the grant narrative, there will be new principals at these sites. Principals that 

had less than two years experience at the school, demonstrated potential for growth, 

and had taken significant strides in improving their schools were retained. The district 

will establish strict expectations for principal performance, and evaluate principals 

based on their knowledge of data-driven school improvement, teaching and learning 

and the communities they serve. 
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Careful attention to principal support, mentorship and evaluation is a key 

component of the SFUSD district reorganization to support the lowest performing 

schools. Assistant Superintendents and other area-level administrators will be trained in 

cutting-edge supervision practices so principals will have clearly defined performance 

objectives, regular and specific feedback, and mentoring where necessary. SFUSD is 

fortunate to have a cadre of committed principals who will flourish under this new 

performance management system. 

DISTRICT REORGANIZATION TO SUPPORT MANAGEMENT, OVERSIGHT AND 
SCHOOL OPERATIONAL FLEXIBILITY 
• Creation of the Superintendent’s Zone. In recognition of the systemic problems 

described thus far, San Francisco Unified School District has undergone a massive 

reorganization, starting in the spring of 2010. To ensure effective management and 

continuous support to schools, as well as alignment and coordination of services and 

supports, such as professional development, departments have been restructured, 

and each Assistant Superintendent will have a nimble team of instructional coaches 

and operational experts. The restructuring is also designed to focus more intensive 

services on the needs of the district’s lowest performing schools. Most schools within 

SFUSD will be supervised by an Assistant Superintendent responsible for 

approximately 15 to 20 school sites; however, a special “Superintendent’s Zone” has 

been created for the district’s lowest performing schools, including the schools 

participating in a Transformation or Turnaround process. These schools will be 

supervised by an Assistant Superintendent responsible for only a small cohort of 

schools. Assistant Superintendent Guadalupe Guerrero will supervise the 

improvement efforts at Bryant Elementary School, Chavez Elementary School, Muir 

Elementary School, Horace Mann Middle School, Everett Middle School, John 

O’Connell High School of Technology, and Mission High School. Assistant 

Superintendent Patricia Gray will supervise the improvement efforts at Carver 

Elementary School and Paul Revere, K-8 school as well as the closure and 

reassignment process at Willie Brown Academy. 

The Superintendent’s Zone will provide a greater degree of operational flexibility 

for teams working under the Assistant Superintendents and the schools themselves. 

District level decisions that impact on schools in the “Zone” will be more carefully 
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scrutinized, this includes a more careful analysis of whether there exists an equitable 

distribution of educational programming and resources, as well as looking more closely 

at how student assignment and teacher placement policies exacerbate the challenges 

faced at low-performing school sites. Teachers working in the Zone will continue to 

receive special compensation, as per existing district policy negotiated with our labor 

partners. Additionally, the Superintendent will also work closely with university 

researchers, the United Educators of San Francisco, the Department of Human 

Resources, principals and teachers in schools in the Superintendent’s Zone, and other 

district leadership to develop and implement a system of teacher evaluation that 

includes student achievement as a factor. This group will also develop appropriate 

incentives for teachers and school leaders making exceptional progress in increasing 

student achievement. 

• Mentoring and Networking for Schools Working in Isolation 
Low performing schools working in isolation must have access to the expertise 

and mentorship of schools that are improving. Although SFUSD has many low-

performing schools, the district also has some of the most high performing and 

innovative schools in the state, including high achieving Title I schools with similar 

populations as the SIG schools. SFUSD is home to San Francisco International, a 

newcomer high school housed at Mission High School. Already successful in New York, 

this model enables newcomer immigrant to read and write in English by the end of one 

school year. Rather than reinventing the wheel, our lowest performing schools deserve 

the chance to learn from their neighbors.  

In the past, SFUSD has provided schools with insufficient tools for cross-site 

communication and collaboration, which has exacerbated schools’ feeling of isolation 

among teachers and school communities. There has been no system for central office 

administrators to communicate regularly with all teachers, other than an online 

newsletter of announcements. Our Information Technology Department has acquired 

new tools for online learning environments and our district administrators will be working 

with these schools to arrange for opportunities to release teachers for site visits and 

shared meeting opportunities.  
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A FULL-COURT PRESS 
The improvement of the lowest performing schools will depend on the district’s 

ability to transform the current state of disjointed and misaligned school improvement 

practices and take the most promising innovations to scale. To this end, we have 

ordered a “full court press” of resources and support. This approach will produce results 

different from those seen in the past due to community-based oversight and 

accountability. Under the leadership of Deputy Superintendent Richard Carranza, the 

implementation of the strategies specified in this grant will be guided and monitored by 

the following: 

‐ Improvement Partners Council: Each of the providers named in the SIG 

proposal will be accountable to specific student achievement outcomes and 

deliverables, as the DRAFT Scope of Work provided by Pivot Learning Partners 

begins to define. Partners will convene regularly to inform the district-wide 

improvement approach as well as report on individual schools’ progress in 

improving teaching and learning. This two-way accountability system will ensure 

the district delivers on its commitment to high quality curriculum, coaching, and 

data systems, and that the district’s partners are held responsible for measurable 

results. 

‐ Innovators’ Council: To ensure that persistently low-performing schools do not 

remain mired in practices that produce mediocre results, they must be given 

access to innovative mentors. The Innovators’ Advisory Council will be 

comprised of innovative leaders within the district, and turnaround teachers and 

principals from within and outside the district. This body will ensure that school 

improvement efforts have a high level of rigor, innovation, quality and support. 

Principals and teachers will be held to high standards described by partner 

organizations such as New Leaders for New Schools, and the New Teacher 

Project. The Innovators’ Council will thus provide mentoring and collegial 

accountability. 

‐ Community Council: An oversight body similar to an individual schools’ SSC, 

the Community Council will provide more thorough oversight with a greater pool 

of possible participants. A Community Council for all schools in the Mission and 
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Bayview-Hunter’s Point neighborhoods will ensure higher levels of involvement 

and representation. 

‐ Board of Advisors: This group will be comprised of representatives of the 

councils above, university researchers, Superintendents from turnaround districts 

(i.e., Jerry Weast from Montgomery County Public Schools), the SFUSD DAIT 

provider, and the Mayor’s Office will provide general oversight and guidance. The 

following partners will be invited and others will be recruited to represent a well 

rounded perspective: 

‐ Suzanne Donovan, Executive Director of SERP 

‐ Milbrey McLaughlin, Professor Emeritus at Stanford University and Founder of 

the John W. Gardner Center for Youth and Communities 

‐ Judith Warren-Little, Dean, UC Berkeley School of Education 

‐ Phil Daro, Senior Fellow, America’s Choice and Director of San Francisco SERP 

‐ Terry Bergeson, Executive Director, SF School Alliance 

‐ Barry Kaufman, SFUSD DAIT provider 

 

These groups will work closely with the Research, Planning and Accountability 

department to ensure that implementation is carefully monitored and evaluated, and that 

results are regularly reported to the governing bodies as well as the CDE. 

Under the leadership of Superintendent Carlos Garcia, Deputy Superintendent 

Carranza and the School Board, San Francisco Unified School District (SFUSD) has a 

renewed fervent commitment and increased capacity for reforming schools with low 

achievement. Because the district has gained confidence that the trends of deteriorating 

achievement can be reversed by significant and complete school reform through federal 

grant support, SFUSD submits this School Improvement Grant (SIG) under Section 

1003(g) of the Elementary and Secondary Education Act (ESEA) and the 2009-10 

American Recovery and Reinvestment Act (ARRA) to implement one of the four 

intervention models to restructure ten eligible district schools. 

The ten schools included in this proposal are each identified by the California 

Department of Education (SEA) as persistently low-achieving schools and all are 
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classified as Tier I and Tier II. SFUSD has no eligible Tier III schools and thus does not 

propose to provide any services under this proposal to Tier III schools. 

 
 
Tier I Schools (all are proposed) 
 
Turnaround 
• Everett Middle School 
• Bryant Elementary School 
• Dr. George Washington Carver 

Elementary 
• John Muir Elementary 

Transformation 
• César Chávez Elementary School 
• Paul Revere College Preparatory  
• Horace Mann Middle School 

 
Closure 
• Willie L. Brown Jr. Academy College 

Preparatory School 
 

Tier II Schools (all are proposed) 
 
Transformation 
• John O’Connell High School of Technology 
• Mission High School 

 
 
LEA and School Personnel Involved 

SFUSD conducted a comprehensive planning process to ensure that the model 

for reform chosen for each site is the best choice and that it will produce the desired 

improvements in teaching and learning. 

Executive leadership for the grant application planning has been provided by the 

Superintendent, the Deputy Superintendent, and Assistant Superintendents Veronica 

Chavez, NurJehan Khalique, Margaret Chiu, Jeannie Pon, and Executive Director Mary 

Richards, as well as members of the district’s Strategic Design for Quality Schools 

Steering Committee. The Superintendent and curriculum leaders have provided in-kind 

funding, input for ideas, and final directives to Jorge Cuevas-Antillón, Director of State 

and Federally-Funded Programs, who was assigned by SFUSD to lead the SIG 

planning process and to organize preparation of the district proposal.  

Mr. Cuevas-Antillón organized and facilitated several critical phases of the SIG 

work over the eight weeks given for the SIG application. Upon release of the RFA, three 

initial meetings with the assistant superintendents were conducted to review the SIG 

application, ascertain data collection needs, and debrief progress of the application. A 
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core team of two assistant superintendents, Mr. Guadalupe Guerrero and Dr. Patricia 

Gray (who would each be made responsible for SIG schools next year), came to lead 

the SIG efforts with Mr. Cuevas-Antillón. Support was provided by Ms. Aurora Wood 

from the Research, Planning and Accountability office. Ms. Margaret Brodkin (Director 

of San Francisco New Day for Learning) and a staff member, Ms. Jamie Harris, 

volunteered to work with school community leaders to collect data on the school-as-

community-center aspects of the needs analysis, including interviewing principals, 

school staff, parents, and community-based organizations. Many other district staff 

volunteered their time and expertise to complete the grant application. 

The core SIG workgroup met a total of 15 times over a period of two months with 

several key departments (Human Resources, Labor Relations, Legal, the Budget Office, 

etc.) to ascertain the best proposals for improving school outcomes. Deputy 

Superintendent Carranza took responsibility for executive decision-making for the SIG 

application and presented on the topic during a School Board briefing on May 25, 2010. 

Even before the SIG RFA was announced, SFUSD had already engaged every 

school site and department in a strategic planning process “Beyond the Talk” during the 

2008-2009 school year. Each school site convened a group of stakeholders and key 

communicators to analyze curriculum and instruction, set goals, and develop site-

specific action plans for improving student achievement. This advanced planning laid 

the groundwork for the SIG planning process. 

Upon the release of the state SIG RFA, the district recognized entering into the 

SIG process that there are mandated limitations to the number of schools that may be 

assigned a “Transformation Model”, meaning that no more than five (50%) of SFUSD’s 

ten schools could be reformed using this model. Although disappointed in the lack of 

flexibility for choosing among each model, SFUSD went forward with all of its eligible 

schools. With this in mind, it was critical to not only select among the mandated 

transformation models, but it was also necessary to select the best remaining option 

among the schools involved. 
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District Process for Analyzing the Findings and Determining the 
Appropriate Intervention Model 
Academic Program Review 

The SFUSD Essential Supports evaluation tool was developed to focus the SIG 

planning process around the elements of research-based reform principles. The rubric 

was designed according to the five domains of the Chicago Consortium Surveys, 

“Organizing Schools for Improvement”, the SFUSD parent engagement rubric, and 

various other research resources. 

The SFUSD Essential Supports rubric consists of assessment statements within 

the five domains and nine sub-domains and 596 individual indicators as outlined in the 

tables on the following page. 

 
Organizing Schools for Improvement: Five Essential Supports 

1-School 
Leadership 

Focusing on leadership is the driver for change and continuous improvement including 
managerial, instructional, and facilitative – inclusive components of leadership. 

2-Parent-
Community 
Ties 

Encouraging new relations with parents and local communities to repair long-standing 
disconnect between urban schools and the children and families they are intended to 
serve. Through active outreach efforts, staff members seek to make the school a more 
hospitable and welcoming environments for parents and strengthen the connections to 
other local institutions concerned with the care and well-being of children and their 
families. 

3-Professional 
Capacity 

Enhancing the faculty’s professional capabilities through deliberate focus on the quality 
of new staff, strengthening the processes supporting faculty learning and promoting a 
continuous improvement ethos across a school-based professional community. 

4-Student-
Centered 
Learning 
Climate 

Nurturing an overall normative environment where all students feel safe and are 
pressed and supported to engage and succeed in more ambitious intellectual activity. 
Such an environment is central to making school reform work for children. 

5-Instructional 
Guidance 

Cultivating the school wide supports concerning curriculum and instruction in order to 
promote more ambitious academic achievement for every child. 
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SFUSD Essential Supports Framework 

Domains Sub-Domains 
Number of 
Indicators 

1. Student-Centered 
Learning 
Environment 

Order & Safety 58 

Academic Press 82 

2. Parent-Community 
Ties 

Teacher’s Ties to Community 49 

Parent Involvement 61 
3. Instructional 

Guidance 
Curriculum Alignment 34 
Basic Skills and Application Emphasis 67 

4. Leadership Instructional Leadership 70 
Inclusive, Facilitative Leadership 39 

5. Professional 
Capacity 

Quality of Human Resources 32 
Professional Development 24 
Professional Dispositions and Professional 
Community 80 

 
Final scoring of the schools in SFUSD was accomplished by calibration among 

the Assistant Superintendents with input from the principals of the school site. Feedback 

from all available sources discussed further below was considered in completing the 

rubric scoring. 

The table below shows the rankings for each school. Scores range from 1 – 4. All 

discrete domain scores were averaged through an arithmetic mean, and an aggregate 

score was determined for each school. Higher scoring schools were assigned a 

Transformation model, while the next lowest four schools were assigned a Turnaround 

model, and the lowest scoring school was assigned a Closure model.  
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Ranking of SFUSD Schools According to the Essential Supports Evaluation Tool 

School 

Student-
Centered 
Learning 

Environment 

Parent-
Community 

Ties 
Instructional 

Guidance Leadership 
Professional 

Capacity AVG 
Horace Mann Middle 2 3 2 3 2 2.4 
O'Connell HS 3 3 2 2 2 2.4 
Mission HS 3 3 2 2 2 2.4 
Chavez Elementary 3 4 2 3 3 3 
Paul Revere (Pre-K-8) 2 3 2 3 2 2.4 
Everett Middle 2 2 2 2 2 2 
Carver Elementary 2 2 1 2 1 1.6 
Bryant Elementary 1 2 1 1 1 1.2 
Muir Elementary 2 2 1 1 2 1.6 
Willie Brown 1 1 1 1 1 1 
Key   
average=1 CLOSURE 1= does not meet expectations 

2= approaching expectations 
3= meets expectations 
4= exceeds expectations 

1<average<2 TURNAROUND 
2<average<3 TRANSFORMATION 
average>3 no change 
 

A broad array of processes, documents, and assessments were considered and 

contributed to the informed completion of the SIG Rubric, and most importantly, the 

ultimate selection of the reform model and program design for each site. 

Processes: 
• Parent/Community Forums 
• Essential Supports Evaluation Tool (validity and inter-rater reliability check 

among the Assistant Superintendents, Principals and central district staff) 
• Forums, Meetings and Conferences with Teachers and Staff (district strategic 

planning process Balanced Scorecard; and Human Resources Analysis of 
staffing conditions)  

• New Day for Learning assessment of extended learning programs (first hand 
visitations and interviews at school sites) 

• DAIT – District Needs Assessment (external report of the District Academic & 
Intervention Team) 

• School Walk-through Observations (principal, assistant superintendent, DAIT 
consultants) 

 
Documents & Data Reviewed: 

• Academic Performance Survey (APS) 
• School Accountability Report Card (SARC) 
• Balanced Scorecards (SFUSD’s Single Plan for Student Achievement) 
• Truancy/Dropout data (CDE, Data Quest) 



 

SFUSD SIG Page 24 

• Teacher experience data (CDE, Data Quest) 
• Parent Involvement Records  
• Professional Development Records  
• SFUSD DAIT report 
• School Attendance Data (SFUSD & CDE Data Quest) 

 
Standardized Assessment Results: 

• STAR Testing – California Standards Test Results in ELA and Math 
• CELDT Testing 

 
District Level Assessments and Results 
Strategic Planning 

As mentioned above, SFUSD engaged in a major reform process during the 

2008-2009 school year. A new strategic plan was developed to promote the concept 

that closing the achievement gap for underserved students should become the highest 

priority to ensure social justice. With this basic tenet as the guiding principle, all school 

sites and district departments were charged with developing a Balanced Scorecard 

(BSC) to align all district elements to serve students and support school-level decision 

making. 

The Balanced Scorecards (BSC) serve as the strategic plan for each school site 

(the schools’ Single Plan for Student Achievement). More than a traditional SPSA, the 

BSC intends to tightly couple measures of local progress with the larger systemic goals, 

using common definitions of success set from organizational data: “The balanced 

scorecard is a strategic planning and management system that is used extensively in 

business and industry, government, and nonprofit organizations worldwide to align 

business activities to the vision and strategy of the organization, improve internal and 

external communications, and monitor organization performance against strategic 

goals.2” 

For the Tier 1 and Tier 2 schools, the BSC was used as the foundation for 

discussion and planning and (where effectively implemented by schools) will also be 

useful in evaluating the power of intervention models implemented. For SIG, SFUSD 

recognized that in order to achieve the district vision as expressed in each BSC, 

                                            
2 http://www.balancedscorecard.org/bscresources/aboutthebalancedscorecard/tabid/55/default.aspx 
(accessed 5/20/10) 
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adequate structures must be put into place according to the five domains of the Chicago 

Reform Model; in other words, go “Beyond the Talk” in schools where academic failure 

has been the norm. 

District Needs Assessment 
From December 2008 – March 2009, SFUSD employed Education Consultants 

(EC) as the DAIT provider and to lead the needs assessment process. This extensive 

process involved analysis of data in seven areas. The major recommendations of the 

DAIT report have informed the SIG planning process and applicable highlights of the 

report are provided below. 

• Curriculum, Instruction and Assessment – Implement district-wide curriculum in 

mathematics and English language arts, and implement a secondary curriculum in 

English language development. Enhance instruction through implementation of a 

benchmark assessment program and conduct quarterly academic conferences 

among staff to review student achievement. The final recommendation in this area is 

to extend learning times for students. 

• Governance and Leadership – Enhance the secondary program to increase the 

numbers of students who are college-ready. Continue to focus on equity and social 

justice, and culturally responsible pedagogy. Establish standards-based professional 

development in support of the new math and ELA curricula. 

• Human Resources – Establish collaboration time for teachers in support of the 

implementation of new math and ELA curriculum materials. Provide training for 

principals to increase their effectiveness as instructional leaders. Establish a 

structured program to train principals as academic coaches. 

• Fiscal Resources – Ensure alignment of expenditures with reform efforts. 

• Professional Development – Ensure that all teachers have completed training to 

support excellent instruction in math and ELA. Provide administrators with training to 

support their roles as instructional leaders and teacher coaches. Develop a plan for 

monitoring and delivering necessary professional development. 

• Data Systems – Provide training for all teachers in the use of district data systems in 

support of instruction and student assessment. Implement an English Learner (EL) 
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monitoring system. Provide training for principals and teachers on use of the district 

benchmark assessment system. 

• Parent and Community – Develop a system to distribute the results of benchmark 

assessments to parents in appropriate languages. Enhance preschool-to-

kindergarten transition programs.  

Principal Quality Assessments 
The district’s leadership team conducted assessments of each site principal to 

determine whether replacement was the best option. Each supervising Assistant 

Superintendent led the assessment process for their Tier 1 and Tier 2 site principals. 

Principal leadership was assessed using achievement results including STAR tests, 

progress in achieving API and AYP benchmarks, student attendance levels, and 

considered parental involvement factors including School Site Council (SSC) and 

English Learner Advisory Committee (ELAC) functioning. 

School Level Process and Assessments Summary 
The process for identifying needed reforms included gathering of input from 

representative stakeholder groups that included a variety of school staff, parents, and 

community members. The SIG assistant superintendents and the advisory group met 

with all principals to explain the grant’s requirements and the potential implications in 

terms of selecting a reform model. It is a credit to the professional dedication of the 

principals who dedicated themselves to the process and engaged actively in spite of the 

potential negative impact on their position. 

Each school principal and their supervising assistant superintendent was charged with 

providing data to inform the model selection process including: 

• Reviewing Academic Performance Surveys 

• Assisting with conducting two or more public parent/community forums 

• Consulting with teaching staff to gather input about the reform models 

• Meet with the supervising Assistant Superintendent to complete the Chicago 

Reform Model Rubric 

External Partners 
Assessment of supplemental program needs was conducted by an SFUSD 

partnership organization with the Mott Foundation and the City of San Francisco, “New 
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Day for Learning” (NDFL), as part of the assessment process at each site. 

Representatives of NDFL met with school community stakeholders of each site to 

conduct a series of focus group interviews and surveys that assessed the need for and 

availability of extended day programs and other student and family supports. This data 

informed the planning process of the workgroup in planning appropriately targeted 

intervention for each site. 

Additional input was sought from Partners in School Innovation (PSI) and SERP 

(Strategic Education Research Partnership).  

Public School Community Meetings 
As per the RFA requirements, SFUSD held twenty-nine public meetings, 

exceeding the requirement of two public meetings per site. A schedule of the meetings 

held, and a summary of the feedback from these meetings is provided below. 

• Everett: April 6th; April 8th; May 25th 

• Mann: April 20th; April 21st; May 4th; May 18th 

• Revere: March 24th; March 12th 

• O’Connell: May 6th; May 25th 

• Mission: May 4th; May 25th 

• Bryant: March 24th; April 21st; May 5th; May 12; May 26th  

• Carver: April 15th; April 26th; May 25th 

• Chavez: April 15th; April 21st; May 5th; May 6th 

• Muir: April 22nd; April 23rd;   

• Brown: April 19th; April 28th 

Summary of Input 
Each school site conducted multiple meetings to ensure that parents and 

community members were given ample opportunities to learn about SIG and to give 

feedback and input on the process that would be used to select the model chosen. The 

attendance at all of these meetings is estimated to be over 1,000. Attendee numbers at 

each meeting ranged from a dozen to over fifty. 

The process of the meetings was to present information about the school’s 

performance, about how the achievement levels led to the SEA ranking of that school 
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as persistently low achieving, and what the forthcoming SIG grant application might 

mean for each site. 

Parents, community members and students posed questions about school 

improvement options, the SIG program and the SEA ranking system during an open 

commentary period. There was general concern about the Closure Model and few 

attendees indicated they were in favor of closing a school. Similar concern was 

expressed for the jobs of teachers and the fact that the Turnaround model would require 

a rehire process in which 50% or more of the teachers would be new to the site.  

Some attendees expressed support for the staff and for the principals and 

recommended that changes should be made at the district level to better support the 

school sites. In fact, SFUSD was already engaged in a central office redesign and had 

determined that a change of district central staff for a SIG central team would be in the 

best interest of the schools. 

Some parents, particularly from schools with an active bilingual education 

program and a commitment to multi-literacy, felt it was inappropriate to judge student 

performance on tests taken in English, and unfair and misguided to rank schools as Tier 

1 accordingly. SFUSD conceded with the concern that the state currently has no 

mechanism for counting academic performance in any other language than English for 

API or AYP. 

Despite feeling that the rankings did not accurately measure their students’ 

proficiency levels, most parents were in favor of reforms and hoped to see 

improvements in student achievement. Some parents expressed an interest in being 

involved in the hiring process and made some concrete suggestions about desired 

characteristics of the new teachers and principals. Some statements indicated that the 

SIG grant application was a good opportunity because it would bring additional 

resources to hire more teachers and support for students. 

Common feedback from parents included a desire for more materials in multiple 

languages, setting college-going expectations, and increasing the school’s interaction 

with community based organizations. 

In summary, the mood of the meetings was generally positive toward the idea of 

bringing significant resources to the schools despite any trepidation about the major 
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reform needed. SFUSD went forward based on the conviction of the school 

communities and the board. 

School Climate Study  
Research has identified several protective factors that promote resilience for at-

risk children and youth. These include the presence of caring relationships with adults, 

high expectations, and meaningful opportunities for participation. In 2007-2008, SFUSD 

commissioned Education Training Research (ETR) Associates to conduct a school 

climate survey in which students in grade 5, 7, 11 completed surveys that assess these 

protective factors. Nearly 25,000 students participated and submitted survey responses 

for the study. Site specific findings are provided in the school summaries provided 

below. 

School Summaries 
The needs assessment summaries for all ten sites are provided on the following 

pages. Each section is organized according to the five domains of the SFUSD Chicago 

Reform Model Rubric and the information given is an aggregate of all the information 

gathered for consideration by the SIG Workgroup. The Rubric ranking for each of the 

five domains is also provided, however a summary of the Rubric rankings by site is 

provided in the table on page 23 above. 
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TURNAROUND MODELS 
Everett Middle School Bryant Elementary School 
Carver Elementary School John Muir Elementary School 

 
BRYANT ELEMENTARY 

Domain: Student-Centered Learning Environment, Ranking = 1 
 Bryant Elementary School (K-5, Enrollment - 230) is a Title I School Wide 

Program (SWP) and has been designated in Program Improvement Status (PI) status 

for six years. Bryant Elementary is located in 

the Mission District of San Francisco and 

serves primarily the children of Spanish-

speaking immigrants who have limited English 

proficiency. 

The table at right displays the 

demographic characteristics of Bryant’s 

student population. As the data show, there is 

a high percentage of English Language 

Learner (ELL) students (primarily Spanish-

speaking) and nearly all students are living in 

households with incomes that meet federal guidelines for free and reduced price lunch 

participation (socioeconomically disadvantaged [SED]). 

Academic Achievement Findings 
Bryant Elementary School has struggled to radically transform student 

achievement. Results in mathematics and ELA show stagnant levels of proficiency. The 

table below illustrates the percentage of students taking the CST who scored below 

proficient in ELA and math in each of the past three years. Not only does the data show 

that a high percentage of students are below proficient in achievement of standards, the 

percentages have gotten worse in math achievement and improved only slightly in ELA 

achievement.  

 English Language Arts Mathematics 
 2008-09 2007-08 2006-07 2008-09 2007-08 2006-07 
Bryant 71.4 76.2 77.8 72.8 70.7 70.8 

 Bryant 
Enrollment: 230 
ELL 70% 
SED 87% 
Disabled Students 11% 
Ethnicity:  
African American 5% 
American Indian 2% 
Asian 1% 
Filipino 1% 
Hispanic 88% 
Pacific Islander 0% 
White 0% 
Other/Multiple/No Resp. 3% 
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A closer analysis shows that most students remain at the same proficiency level 

from year to year, and while some students (e.g., 24 from 2007-08 to 08-09) gain a 

proficiency level from one year to the next, an equal number of students lose a 

proficiency level. These results suggest uneven teacher capacity, with some teachers 

able to accelerate student achievement and others struggling to help students make 

progress.  

In terms of school climate and safety, SFUSD commissioned ETR Associates to 

conduct an independent comprehensive study of school safety and climate in 2007-

2008. Students were surveyed in grades 5 – 12 on a number of issues relative to the 

learning environment. Additionally, data from the California Healthy Kids Survey were 

integrated into the outcome data of the study producing a thorough overview of the 

district schools. 

Among the students who responded to the survey only 22% of these students 

feel safe at school “all the time” while 20% of the students indicated that they feel safe 

at school either “never” or “some of the time”. Nearly 60% of the students indicated that 

they had either been hit or pushed or had mean rumors spread about them describing a 

dangerous and threatening school environment. Twenty-one percent of the students 

reported having witnessed a student in possession of a gun or a knife at school. Two 

thirds of the students indicated that they had a high level caring relationship with an 

adult at the school but only 22% of students felt they had meaningful participation in the 

school. Truancy is a major concern at Bryant where 113 (49.13%) of the 230 students 

were classified as truant (3 days or more of unexcused absence) in 2008-2009 (CDE, 

Data Quest). 

Domain: Instructional Guidance, Ranking = 1 
Teachers do not evaluate their practice in light of the curriculum standards and 

goals and there is little coherence among grade level or course teams about content to 

be taught. 

Scaffolding of instruction is not a common practice and only some of the teachers 

provide differentiation of instruction according to student needs.  

The table below outlines the results of the most recent APS conducted at Bryant. 
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Bryant Elementary School 

Components ELA 
ELA 

Intervention Math 
Math 

Intervention
1. Instructional Program 1 1 ~ ~ 

2. Instructional Time 3 3 2 2 

3. Principals’ Instructional 
Leadership 

3 ~ 3 ~ 

4. Teachers’ Professional 
Development Opportunities 

2 ~ 2 ~ 

5. Student Achievement Monitoring 
Systems (s) 

2 ~ 2 ~ 

6. Ongoing Instructional Assistance 
and Support for Teachers 

2 ~ 2 ~ 

7. Monthly Teacher Collaboration 
by Grade/Content Level 

2 ~ 2 ~ 

8. Lesson Pacing Schedule (K-8) / 
Intervention (9-12) 

2 ~ 2 ~ 

9. Fiscal Support 2 ~ 2 ~ 

** Rating Scale**  3-Fully, 2-Substantially, 1-Partially, 0-Minimally ~ = NA 
 

The APS highlights the weakness of the instructional program especially with 

respect to inconsistent use of state adopted curriculum and instruction materials. The 

lack of curricular focus makes it difficult to have focused professional development and 

teacher support. A dizzying array of programs and training creates a disconnected and 

haphazard approach that needs to be refocused and trimmed down to the core content 

areas around a core district-adopted set of performance assessments and common 

scope and sequence. 

Students at Bryant lack access to a rigorous curriculum that differentiates 

according to proficiency and language status. The curriculum does not include a 21st 

Century skills focus. Teachers primarily use a didactic methodology in a whole class 

configuration contributing to the lack of student engagement (e.g., 22% indicating 

meaningful participation in the ETR study). Assessment is inconsistent and not 

conducted to track student progress or for planning instructional objectives. 

A core curriculum and common interim assessments will go far in improving 

instruction at Bryant, but most important to Bryant’s success will be a performance 
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management system to ensure that all teachers are supported to accelerate student 

performance.  

Domain: Leadership, Ranking = 1 
The primary challenge for Bryant Elementary School’s leadership is to create a 

cohesive group of teachers with a common vision for student achievement and a 

willingness to do whatever it takes to boost student achievement. The principal has had 

success engaging some teachers in leading the school, but not others. Teacher input on 

reform was sought through the strategic planning process conducted at Bryant to 

produce the BSC as part of the “Beyond the Talk” initiative. As part of this process, 

Bryant’s leadership team met for three full days to review the Academic Program 

Survey (APS) to identify barriers to learning. Because not all staff participated in the 

process, some may not have had full buy-in for the approaches to improvement detailed 

in the plan.  

Domain: Professional Capacity, Ranking = 1 
The average experience level of Bryant staff is 7.6 years, well below the district 

average of 10.9 years (CDE, Data Quest). Bryant staff members are, however, qualified 

to teach English Learners. Each certificated teacher is also certified CLAD, and 24 of 28 

teachers are bilingual in English/Spanish. In spite of being fully certified, the teaching at 

Bryant is classified as low-performing. 

A key challenge facing Bryant Elementary School is the homogeneity of the 

teaching staff and student population. Although the teaching staff reflects the culture 

and language of students served, it does not reflect the diversity of San Francisco. 

Bryant is able to provide focused Spanish language/Latino bilingual/bicultural support, 

but is not able to provide students and families with an experience that includes a 

diversity of students/families. Staff believes this lack of diversity affects the school’s 

ability to expose students to the skills necessary to thrive in the 21st Century.  

Proficiency rates on the Standards-based Test in Spanish suggest that students are 

making progress in their native language, but this knowledge is not transferring as 

rapidly into English as necessary. Some teachers at Bryant may not have sufficient 

expertise to support the complexities of a robust bilingual program.  
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Some but not all teachers implement technology and not all teachers are setting 

objectives that align with a standards-based curriculum, no pacing guides are utilized, 

and few teachers are using performance assessments to measure student achievement 

and plan instruction. 

Evidence suggests that some teachers want to improve their practices but the 

professional culture does not support all teachers in doing so.  

Domain: Parent-Community Ties, Ranking = 2 
Parent-teacher conferences are held semi-annually. Teachers make an effort to  

communicate with parents during conferences and when sending home a report card, 

but there are no structures to support additional communication. There are few 

resources to support additional engagement.   

In preparation for this application, five public school/community meetings were 

held at Bryant due to high community interest in the reform process. Translated 

materials were produced and distributed and translators were provided at all meetings. 

Parent input was also gathered by the Principal and the Instructional Reform Facilitator 

in meetings with the School Site Council (SSC). 
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CARVER ELEMENTARY 
Domain: Student-Centered Learning Environment, Ranking = 2 

George W. Carver Elementary serves 266 students the majority of whom are 

from families with low incomes as indicated by the high percentage of students who 

qualify for free and reduced price lunch programs. Carver Elementary is located in the 

Bayview District of San Francisco where students are exposed to high levels of crime 

and gang activity. 

The table at right provides a 

demographic overview of the student population 

at Carver. The students are predominantly 

African American, socio-economically 

disadvantaged (SED) and there is a low number 

of English Language Learners (ELL) at Carver. 

Carver is located in San Francisco’s 

Bayview/Hunter’s Point neighborhood, which 

has the highest crime rate in San Francisco. 

Violent incidents in the neighborhood 

sometimes result in school lockdowns. 

Truancy is a significant problem at Carver. Of the 266 students at Carver in 

2008-2009, 66.54% (177) were classified as truant (3 or more days of unexcused 

absence). A total of twelve suspensions were recorded in that year (CDE, Data Quest). 

School decisions are not clearly related to improvement of instruction at Carver 

and learning expectations are not clearly defined for all students. The level of 

instructional rigor is generally low and a sense of urgency to achieve standards is not 

consistently expressed across the school.  

Student achievement at Carver is showing a trend toward improvement in spite 

of deficiencies in the instructional program. The table below illustrates that Carver has 

plenty of room for improvement with two thirds or better of the students scoring below a 

proficient level in ELA and Math on the California Standards Test (CST). 

                                            
3 SED = Socioeconomically Disadvantaged 

 Carver 
Enrollment: 266 
ELL 5% 
SED3 84% 
Disabled Students 6% 
Ethnicity:  
African American 70% 
American Indian 2% 
Asian 3% 
Filipino 1% 
Hispanic 4% 
Pacific Islander 15% 
White 1% 
Other/Multiple/No Resp. 0% 
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 English Language Arts Mathematics 
 2008-09 2007-08 2006-07 2008-09 2007-08 2006-07 
Carver 68 77.3 78.1 65.8 68.5 74.8 

 
Students are provided with an after school enrichment program “EXCEL” which 

focuses on improving reading skills using the L2 program. The after school program 

coordinator also works with the Instructional Reform Facilitator (IRF) to align after 

school activities and create continuity with the school program and some teachers work 

in the EXCEL program. 

Domain: Instructional Guidance, Ranking  = 1 
Carver employs a set of standards-aligned curriculum materials but there is a 

lack of coherence and rigor. Curriculum scope and sequences are not developed or are 

inadequate and unused. No curriculum pacing is employed at Carver beyond teachers 

working in eight week cycles of instruction. 

Resources are allocated to identified needs but more effective use of 

performance assessments and data analysis could assist with targeting these 

intervention supports n a more strategic and targeted fashion.  

Some teachers at Carver do not effectively scaffold instruction and few students 

are achieving mastery of basic skills according to standardized test data. The need for 

basic skill development may lead to reduced academic rigor and expectations.  

A key weakness among the Carver instructional staff is the lack of training and 

resources to analyze data. Not only is there a lack of performance data to use for timely 

and regular assessment of student achievement, the existing data is not being utilized 

to its full potential by most teachers due to lack of training in using district data systems 

and in translating results from existing assessments into action. 

Domain: Leadership, Ranking = 2 
Carver’s leadership has been heavily focused on supporting the affective social 

and emotional needs of students, but as a result has not lent an equal level of attention 

on developing instructional capacity at the school. Clear and high expectations for 

student learning have not been clearly established, and accelerating student academic 

performance has not been established as the standard for all teachers.  
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Teachers at Carver tend to work in isolation, have not been sufficiently supported 

to work collaboratively, and do not yet demonstrate the characteristics of a high 

performing professional learning community. Some teachers do express a sense of 

ownership for the Balanced Scorecard (BSC) strategic plan, but the strategies specified 

in the Balanced Scorecard, for example “establishing clear procedures and routines” 

lack specificity and focus.  

As part of the BSC planning process, extensive teacher input was solicited and 

received in a variety of groups over the course of the 2008-2009 academic year. 

Teachers met to discuss and plan for needed reforms in grade level meetings four 

times, in faculty meetings eight times, and as part of the School Leadership Team five 

times. A set of engagement prompts were designed to elicit meaningful feedback, input, 

ideas, and solutions. Staff members were also provided with articles and training about 

reforms and the reform process. 

Input about the reform process was also gathered from paraprofessionals and 

students. Paraprofessionals were asked to respond to a set of engagement questions 

and their responses were recorded and integrated into the planning process. Student 

feedback and input was also gathered in a meeting of key student representatives and 

with the Carver student council members in two separate meetings. 

Domain: Professional Capacity, Ranking = 1 
All but one of the teachers at Carver is fully certified, the un-credentialed staff 

member is a District intern. Teacher experience at Carver is well below the district 

average (7.4 years compared with 10.9 years). Five teachers are in their first (4) or 

second (1) year of teaching and this represents almost one third of the staff. A few 

teachers at Carver are exceptionally effective in accelerating the achievement of African 

American students. However, there has not been a systematic effort to ensure that 

these teachers’ practices are widely known and spread throughout the school.  

Carver staff efficacy and instructional capacity is also hampered by the lack of 

district-level provided common standards-based curriculum, performance assessments, 

technical assistance in using data to plan instruction, and robust instructional coaching 

and teacher feedback. 
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Carver staff has participated in district-provided professional development, 

specifically the Academic English Mastery Program. However, not all teachers have 

implemented all components of the program due to insufficient coaching resources.  

A lack of resources and dependable substitute teachers has limited opportunities 

for teacher coaching, peer observations and opportunities for collaboration among 

teachers. Carver’s professional community is limited by teacher isolation that is created 

by a lack of instructional leadership from administration. However, many teachers are 

eager to improve their professional practice.  

Domain: Parent-Community Ties, Ranking = 2 
A Parent Liaison is employed at Carver to maintain communication with families. 

Some teachers on staff are aware of community issues and assets and teachers are 

aware of extreme situations of need among the students. Although some Community 

Based Organizations (CBO) partners provide on-site services they are not all well 

coordinated. 

Carver staff communicates by phone with families when a student is absent or 

when there is a discipline issue. Parent meetings are planned for times when the 

majority of parents are able to attend and parents are asked to provide input on 

decision-making processes. Three public school/community meetings were held at 

Carver reflecting high community interest in the reform process. Parent input was also 

gathered by the Principal and the Instructional Reform Facilitator in meetings with the 

School Site Council (SSC). Additionally, feedback from parents received during the 

strategic planning year (08-09) during a series of four parent/community meetings about 

the reform process was considered and integrated as part of this proposal.  
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EVERETT MIDDLE SCHOOL 
Domain: Student-Centered Learning Environment, Ranking = 2 

Everett Middle School serves 427 students 

in grades 6 – 8. Everett is located in the Mission 

District of San Francisco and serves a diverse 

student population, predominantly Hispanic. A 

majority of these students are English Language 

Learners (ELL). Many students are from families 

that qualify for free/reduced price lunches 

(socioeconomically disadvantaged [SED]) which 

includes 65% of the students. More details of the 

demographic makeup of Everett are outlined in the 

table above right. 

During the 2009-10 school year, Everett staff focused their attention on 

developing consistent classroom management routines. Yet still, a small number of 

students who have brought knives or other dangerous objects to school have disrupted 

the collectively enforced tone of safety and order. The commitment to reducing 

dangerous behaviors at Everett has meant that suspensions have increased in recent 

years. In 2008-09, there were 79 suspensions and 1 expulsion (CDE, Data Quest). 

Everett School is housed in one of the largest school facilities in the district which 

makes it difficult to adequately supervise students throughout the day. The time the 

principal should spend on instructional improvement is often spent dealing with 

discipline challenges or managing the campus. Truancy at Everett is a serious concern. 

In 2008-2009, 182 of the 427 students (42.62%) were identified as truant (3 or more 

days of unexcused absence). Students at Everett have a high need for social and 

emotional supports. Students at Everett were the subject of 42 Child Protective Services 

(CPS) reports in the current school year. Each day, over 100 students seek out the 

services of the school’s Learning Support Professional (LSP), who provides mental 

health services to support academic success and social/emotional well-being. 

The majority of school decisions are focused on goals for student learning; 

however, there is little evidence that improvements in achievement are being made. 

 Everett 
Enrollment: 427 
ELL 51% 
SED 65% 
Disabled Students 14% 
Ethnicity:  
African American 18% 
American Indian 1% 
Asian 10% 
Filipino 6% 
Hispanic 59% 
Pacific Islander 1% 
White 4% 
Other/Multiple/No Resp. 0% 
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Expectations for learners are not clearly defined on a consistent basis across the 

campus. A significant proportion of the classrooms demonstrate low expectations and 

routines of instruction are not consistently implemented. There is a general lack of rigor 

in instruction and there are wide variations in student engagement. Students are 

generally cooperative which could indicate teachers are (perhaps not consciously) 

trading cooperation for low demands. It is noted that a significant percentage of 

students share the expectation that homework and effort in class are important. 

The overall lack of instructional rigor and low expectations are evident in the 

achievement scores displayed below. These numbers represent the percentage of 

students whose scores on the California Standards Test (CST) rank below the Proficient 

level. While there has been some improvement from the first to the third year, trends 

from year-to-year improvement are inconsistent. 

 English Language Arts Mathematics 
 2008-09 2007-08 2006-07 2008-09 2007-08 2006-07 
Everett 74.6 79.4 77.6 80.1 83.6 83.5 

 

Domain: Instructional Guidance, Ranking  = 2 
Curriculum only partially addresses a 21st Century Focus and the curriculum is 

not rigorous across all academic areas. There is little coherence among grade levels 

about the content to be taught and teachers are found to rarely evaluate their practice in 

light of the curriculum. 

Students come to Everett needing development of basic skills in 

English/Language Arts and Mathematics, and teachers tend to focus on this need rather 

than providing differentiated, rigorous instruction that would allow students to develop 

basic skills while also building the critical thinking and comprehension skills necessary 

to succeed in middle school. Few teachers are tracking individual student progress 

toward mastery of essential skills and more complex application of knowledge. The 

majority of teachers deliver instruction using a didactic, whole classroom methodology. 

Scaffolding of instruction is not a common practice at Everett and teachers struggle to 

differentiate instruction according to the complex needs of students, and ensure student 

understanding before moving on in the curriculum. Teachers require training in these 
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areas. Students are rarely given opportunities to demonstrate their knowledge with 

authentic assessments, and the forms of assessments that are used are inconsistent.  

Advancement Via Individual Determination (AVID) is offered as an elective class 

to raise student goals and achievement in their other classes, but this program is not 

well integrated into other classes, as intended by the program design. 

Domain: Leadership, Ranking = 2 
 The principal recognizes teacher strengths and weaknesses, yet needs support 

in communicating expectations for changes in teacher behavior as a result of his 

assessment. The principal needs additional support from the district in providing 

meaningful feedback based on classroom observations and holding teachers 

accountable for follow-through. The leadership is committed to shared decision-making 

and works to create a sense of community. Efforts are made to include parents in 

decision-making including translation of notices and providing translators at meetings.  

Teachers report feeling comfortable sharing their opinions with the leadership 

and they are asked to provide input about professional development and setting 

standards for student achievement. During the 2009-10 school year, the leadership 

team and staff began to coalesce around a common set of actions including focusing on 

consistency in classroom procedures and discipline, and developing a school-wide 

writing assessment. Movement in these areas reflects the beginnings of a cultural shift.  

Domain: Professional Capacity, Ranking = 2 
Lack of instructional leadership is contributing to poor choices in the use of 

materials within the classroom. While some teachers have expert knowledge of their 

content areas, others do not, and this group requires more guidance and the benefit of 

greater support.  

Not all teachers effectively motivate students to work hard and master objectives. 

Some teachers are exceptionally motivated and work to improve their practice, but they 

do so out of their own motivation and are not encouraged by the school community. 

Professional development is always planned in support of the BSC; however, the plan is 

neither informed by in-depth, observed knowledge of instruction on the part of the 

leadership, nor is there ownership of the plan by all teachers. 



 

SFUSD SIG Page 42 

A lack of clear, focused instructional leadership leads to some teachers making 

poor decisions about which interventions to try. Some staff seem disengaged from the 

work of school improvement; a new system of teacher evaluation will ensure that all 

teachers are committed to improving their practice. The needs assessment suggested 

that teachers often work in isolation; time for common planning is provided, but teachers 

need support in developing the norms and routines to support effective use of the time.  

Although teachers worked hard to develop a common writing assessment, they need 

additional resources and support for data analysis. 

Domain: Parent-Community Ties, Ranking = 2 
Not all teachers have initiated communication with all families of students in their 

classrooms, and teachers generally only communicate student progress using report 

cards.  Parent involvement is low at Everett. Less than twenty percent of the parents 

volunteer at the school. The only notification of student progress given to parents is 

report cards. District data on student progress is made available to parents and parent 

information is translated into appropriate languages. Parents are offered opportunities to 

participate and parent input is sought about school-wide decisions. Meetings and events 

are held at times when it is more convenient for the majority of parents to attend. The 

school partners with community-based organizations (CBOs) to help address identified 

needs of families, but these services have been largely uncoordinated. 

Three public-community meetings were held to gather parent and community 

feedback on reforms at Everett. The feedback from these sessions is summarized in the 

district portion of the needs section above. 
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JOHN MUIR ELEMENTARY 
Domain: Student-Centered Learning Environment, Ranking = 2 

John Muir Elementary School is located 

in the Western Addition neighborhood and 

serves a widely diverse population of 243 

students in grades K-5. Unlike many schools in 

San Francisco, which may serve an ethnic 

population that has concentrated in one 

neighborhood, Muir’s student population is 

uniquely diverse. However, the vast majority of 

students are socioeconomically disadvantaged 

and many students at Muir live in nearby public 

housing. Nearly all of the Hispanic students are 

designated as English Language Learners (ELL). 

Muir Elementary School is in the midst of a complete remodeling and is an 

attractive learning environment and facility, with brightly painted murals throughout the 

hallways. Students report feeling well cared for by adults on campus (the survey data 

from the comprehensive School Safety and Climate study conducted on 2008-2009 by 

ETR Associates revealed that all fifth grade students responding to the survey indicated 

they had either a high or a moderate level caring relationship with an adult at the school. 

Most students (88%) also expressed a sense of belonging at school. However 

relationships among students are not as strong. 92% of students reported being bullied, 

compared to 79% of the district. Over half of the students (52%) responded that they 

had seen another student with a knife or gun on campus, more than double the 

percentage for the district (21%). When asked if they had been hit or pushed 72% 

responded “Yes” and 68% indicated that they had been the victims of rumors or lies. 

While a policy to address student absence is in place, truancy is another serious 

concern at Muir with 163 (67.08%) of the 243 students identified as truant (CDE, Data 

Quest). 

Academic achievement results are among the lowest of the district at Muir. The 

table below shows the percentage of students scoring below proficient on the California 

 Muir 
Enrollment: 243 
ELL 41% 
SED 86% 
Disabled Students 11% 
Ethnicity:  
African American 38% 
American Indian 0% 
Asian 2% 
Filipino 6% 
Hispanic 43% 
Pacific Islander 0% 
White 7% 
Other/Multiple/No Resp. 0% 
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Standards Test (CST) over the past three years. Percentages of students scoring below 

proficient has worsened over the past three years although the year-to-year 

percentages are somewhat mixed. The percentages for math have improved slightly 

over the past three years, but nearly ¾ of the students still score below proficient. The 

results present a picture of academic crisis for students at Muir. 

 English Language Arts Mathematics 
 2008-09 2007-08 2006-07 2008-09 2007-08 2006-07
Muir 82.9 79.5 80.4 74 75.2 81 

 
Expectations for learners are not found to be consistent across the campus and 

routines of instruction are likewise inconsistently implemented. The level of rigor found 

in instruction is generally low and the level of engagement with students varies among 

classrooms. 

Domain: Instructional Guidance, Ranking = 1 
Muir teachers have been expected to implement Houghton-Mifflin reading 

program with fidelity, with an additional 30 minutes of focused English Language 

Development for ELs and Mainstream English Development for standard-English 

learners. Teachers’ relative inexperience makes it difficult for them to adapt the 

curriculum to best meet students’ needs or use the materials creatively to reach 

standards. 

The instructional program for basic skills reveals some key weaknesses including 

lack of rigor in tasks and assignments. Observations of classrooms noted that few are 

providing students with opportunities to reflect and revise their work even though 

students are writing in most classrooms. 

Domain: Leadership, Ranking = 1 
The principal of Muir Elementary School (who is being replaced) had difficulty 

translating her expectations for teacher performance into concrete changes in teacher 

practice. In part, this was due to being overwhelmed by a cadre of brand new teachers. 

The principal pushed teachers to use data to inform their instruction, but had difficulty 

helping teachers translate assessment results into specific action steps. Teachers 

reported feeling pressured to perform, and a constant sense of fear that what they are 
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doing does not meet expectations, but lack sufficient guidance from the principal about 

what to do differently. 

Constant pressure to perform coupled with insufficient resources to assist new 

teachers contributed to low morale across the school. Veteran teachers have tended to 

work in isolation, while new teachers attempt to get involved in leadership activities. 

However, a deficiency in shared decision-making results in programs being poorly 

implemented, without support, then abandoned quickly. 

Domain: Professional Capacity, Ranking = 1 
The average years of experience (10.8 yrs) of the staff at Muir nearly mirror the 

district average of 10.9 years. However, 40% of the staff have less than two years of 

teaching experience, including 3 District interns. New teachers lack the experience in 

classroom management and knowledge of reading instruction and mathematics that is 

necessary to dramatically accelerate achievement. The assignment of new, 

inexperienced teachers to Muir, and high rates of teacher turnover has contributed to 

the persistent low performance at Muir.  

Professional development has focused primarily on the district-provided 

Academic English Mastery Program; the needs assessment indicates that this program 

should be sustained in the coming years with additional coaching and support. 

Some teachers at Muir are eager to improve their practice, however because 

many are so inexperienced, the advanced professional development offerings provided 

by the district do not match teachers’ need for support in classroom management and 

literacy instruction.   

Domain: Parent-Community Ties, Ranking = 2 
Many teachers make an effort to communicate with parents and work hard to 

build a relationship with each student. This effort is substantiated by the school climate 

study data cited above. Teachers are also noted to actively invite the participation of 

parents in classroom activities. 

In spite of staff efforts to involve parents, less than 20% of the parents volunteer 

at the school. Many students at Muir come from families living in poverty, and the school 

has found that paying parents to volunteer at the school has increased involvement. 

The school offers 3-4 annual workshops for parents about home learning activities and 
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information is sent on a consistent basis and translated into appropriate languages. 

Translators are provided at meetings and events and parents are openly invited to 

participate in shared decision-making. 
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TRANSFORMATION MODELS 
 

Chavez Elementary School Revere Elementary School 
Mann Middle School Mission High School 

O’Connell High School 
 
CESAR CHAVEZ ELEMENTARY 

Domain: Student-Centered Learning Environment, Ranking = 3 
Cesar Chavez Elementary (K-5, Enrollment - 461) is a Title I School Wide 

Program (SWP) school and has been in Program Improvement Status (PI) status for six 

years. Chavez Elementary is located in the Mission District of San Francisco. Chavez 

serves primarily the children of Spanish-speaking immigrants identified as English 

Language Learners (ELL) and nearly 80% of Chavez students come from families which 

are socioeconomically disadvantaged 

(SED). 

The table at right displays the 

demographic characteristics of the Chavez 

student population. 

Research has identified several 

protective factors that promote resilience for 

at-risk youth. These include the presence of 

caring relationships with adults, high 

expectations, and meaningful opportunities 

for participation. 

In order to measure these and other factors, Chavez fifth grade students 

participated the School Climate Study conducted by ETR Associates commissioned by 

SFUSD on 2008-2009. Student participation at Chavez was high with 72% of students 

responding to the survey compared to 53% of fifth grade students district-wide. 

The results of the student responses at Chavez reveal a school climate where 

81% of the students feel safe “all of the time” (67%) or “most of the time” (14%) and only 

2% reported “never” feeling safe at school. Levels of bullying at Chavez were high but 

 Chavez 
Enrollment: 461 
ELL 72% 
SED 78% 
Disabled Students 14% 
Ethnicity:  
African American 2% 
American Indian 2% 
Asian 2% 
Filipino 1% 
Hispanic 87% 
Pacific Islander 0% 
White 1% 
Other/Multiple/No Resp. 0% 
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significantly lower than SFUSD results as a whole for fifth grade. 10% of students 

reported having witnessed a student in possession of a knife or gun at school.  

The majority of students at Chavez (52%) indicated they have a “high” level 

caring relationship with an adult at the school while 7% rated this area as “low”. 95% of 

Chavez students indicated a high or moderate level of expectations.  

While many of the ETR data indicate a healthy school climate, only 12% of 

students indicated they have a high level of meaningful participation in school possibly 

indicating that while discipline is good, students are not necessarily connected to 

instruction. 

Student attendance remains a concern at Chavez. Forty percent (40%) of the 

461 students were classified as truant (188) in 2008-2009. Discipline at Chavez is 

generally good with few disruptions in the classrooms and as a result suspensions are 

low with only six suspensions reported in 2008-09 (CDE, Data Quest).  

Staff at Chavez set clear learning objectives for students, and track students’ 

progress in meeting those objectives. Most classrooms feature engaging lessons with 

high levels of student participation. However, the level of rigor in Chavez classrooms 

may not be high enough to accelerate student achievement. Chavez teachers, like 

those other low performing schools in San Francisco, would benefit from connections 

with high performing schools to learn what proficient and advanced grade-level work 

looks like in other contexts.  

A system of support for student success is in place and decisions about which 

students are given support are based on diagnostic testing. Student work and effort are 

recognized and rewarded in Chavez on a consistent basis and students express the 

feeling that teachers are responsive.  

Still, Chavez ranks among the lowest in California with an Academic 

Performance Index (API) ranking of 1 (bottom 10%) among all schools and a ranking of 

1 when compared to similar schools. 

The table below shows the percentage of students at Chavez that scored below 

a level of “Proficient” on the California Standards test. The numbers show slight 

improvement over the three year period however the percentage of students who score 

below proficient is still extremely high. 
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 English Language Arts Mathematics 
 2008-09 2007-08 2006-07 2008-09 2007-08 2006-07
Chavez 72.8 79.9 79.6 67.1 69.7 73.7 

 
Domain: Instructional Guidance, Ranking = 2 

As with all SFUSD low-performing schools, the lack of a core curriculum scope 

and sequence has meant that Chavez teachers have devoted a large percentage of 

their time with standards mapping and curriculum planning. This time might be better 

spent discussing specific instructional strategies. Further, although this work has been 

done with most teachers, not all teachers plan and deliver instruction accordingly.   

A lack of a district core curriculum scope and sequence has contributed 

significantly to these weaknesses. This combined with a lack of performance 

assessments leads to a lack of focus in professional development and hinders teachers’ 

ability to assess student achievement and use results for planning instruction. 

The table below outlines the results of the most recent APS conducted at Chavez 

(2007-08). The APS highlights the weakness of the instructional program relative to the 

effectiveness of the ELA and mathematics programs.  

Cesar Chavez Elementary School 

Components ELA 
ELA 

Intervention Math 
Math 

Intervention
1. Instructional Program 3 2 2 1 
2. Instructional Time 3 2 3 2 
3. Principals’ Instructional Leadership 3 ~ 3 ~ 
4. Teachers’ Professional Development 

Opportunities 3 ~ 2 ~ 

5. Student Achievement Monitoring Systems (s) 3 ~ 2 ~ 
6. Ongoing Instructional Assistance and Support 

for Teachers 2 ~ 2 ~ 

7. Monthly Teacher Collaboration by 
Grade/Content Level 3 ~ 2 ~ 

8. Lesson Pacing Schedule  3 ~ 2 ~ 
9. Fiscal Support 3 ~ 2 ~ 
**Rating Scale**  3-Fully, 2-Substantially, 1-Partially, 0-Minimally 
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The relatively high APS ratings do not align with the student achievement levels 

in ELA which show that 72% of students score below a proficient level.  

Like the other schools serving a high percentage of English Learners, Chavez 

requires close and careful monitoring of its English Language Development program 

and curriculum. At the beginning of the 2010-11 school year, Chavez will receive a 

thorough evaluation based on the Lau Observation Protocol developed by SFUSD to 

ensure the effectiveness and quality of the district’s ELD and bilingual/biliteracy 

programs. 

Teachers need additional support to effectively differentiate instruction, 

particularly in classrooms with multiple levels of language proficiency. The level of 

instruction provided is found to be inconsistent from classroom to classroom and some 

teachers are tracking individual student progress toward mastery of class objectives 

while others are not. There is evidence that alternative forms of assessment are being 

used regularly by some teachers. 

Lessons were found to frequently include opportunities for collaboration, 

reflection and revision and teachers were making an effort to develop lessons that 

incorporated experiments, observations, debates and open-ended projects. 

Lacking performance assessments provided by the district, Chavez teachers 

began developing their own system of assessments and piloted the Acuity performance 

assessment system in 2009-10. Chavez teachers need ongoing support in ensuring that 

the assessments used meet the quality standards of the new district Common Interim 

Assessments and that they are used to drive instructional improvement. 

SFUSD has a data maintenance system and all teachers are provided training 

and access to the system. But training is minimal and teachers need more training and 

technical support. Additionally, the district purchased a data analysis tool, Data Director, 

for teachers to use in data analysis. Again, teachers need additional training and 

technical support in order to use the tool effectively for instructional planning. 

Domain: Leadership, Ranking = 3 
A clear vision with specific measureable goals is in place at Chavez. Leadership 

is effective in developing a plan to guide the instructional program toward the goals and 

progress toward achievement of the strategic plan is measured and evaluated 
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throughout the school year. Chavez leadership is strongly committed to shared 

decision-making and provides ample opportunities for staff and community to participate 

in the decision-making process. Leadership creates a sense of community and has a 

plan for building it. 

Success is celebrated at Chavez and all staff are involved in analyzing data to 

evaluate progress toward instructional goals. Teachers are expected to use data to 

inform instruction; however, the lack of district performance assessments makes this a 

difficult expectation to achieve. 

Domain: Professional Capacity, Ranking = 3 
All teachers are fully credentialed although two were mis-assigned based on their 

teaching assignments according to the School Accountability Report Card (SARC). Two 

of the teachers at Chavez are in their first year of service but the average number of 

years of experience among the staff at Chavez is 10.5 which approximates the district 

average of 10.9 years (CDE, Data Quest) 

Among the persistently low performing schools, Chavez has the most advanced 

professional learning community; professional development is focused on using data for 

instructional improvement. However, lack of fiscal resources at the school and district 

level has hampered Chavez’ progress, and the school will benefit from an infusion of 

content expertise, specifically in teaching a balanced literacy program to English 

learners. Additionally, Chavez needs ongoing implementation support of literacy 

coaches and reform facilitators to ensure that recent improvement efforts become 

institutionalized. 

Domain: Parent-Community Ties, Ranking = 4 
Staff receives training on effective parent communication and the majority of 

Chavez teachers are aware of community issues. Teachers make an effort to 

communicate with all families and to build relationships with their students. Local 

community leaders visit the school at least once per year and the Chavez staff has 

completed a community assessment to identify needs and assets. A Parent Liaison is 

employed to improve home-school-community connections. 

In spite of staff efforts to communicate with parents, parent involvement at 

Chavez is low with less than twenty percent of the parents volunteering. The staff at 
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Chavez has not achieved greater success at increasing the number of parent volunteers 

in the school. Workshops are provided for parents about home learning activities and 

training is provided for parents about how to access and interpret assessment data 

about their child’s progress. 

Materials sent home are translated and translation services are provided for 

meetings and events as appropriate, these are held at times when parents are likely to 

attend. Parents are invited to participate in decision-making processes and governance 

structures at the school.  

Four public school/community meetings were held at Chavez and each was well-

attended reflecting high community involvement and interest in the reform process. 

Additionally, in development of the Balanced Scorecard (BSC), the Chavez Principal 

held monthly meetings with parents titled, Café con Leché. There were also bi-monthly 

conviviencas (mini-conferences) held in collaboration with a community partner during 

which parent feedback was sought and received. 
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HORACE MANN MIDDLE SCHOOL 
Domain: Student-Centered Learning Environment, Ranking = 2 

Horace Mann Middle School serves 330 

students in grades 6 – 8 and is located in the 

Mission District of San Francisco. The majority of 

the Mann students are from Hispanic families that 

have income levels qualifying them for the federal 

free and reduced price lunch program (SED). A 

complete demographic profile of the students at 

Mann is provided in the table at right. 

Mann School is generally a safe place for 

learning, however, conflict among students 

seems high. The School Climate Study (Study) 

conducted by ETR Associates commissioned by SFUSD in 2008-2009. The study 

results indicate that only 53% of students reported feeling “safe” or “very safe” while 

41% reported feeling neutral about safety at Mann.  

The Study results point to a significant level of fear among students at Mann 

which found that 24% of students feared being beaten up at Mann, 30% witnessed 

other students carrying a weapon at school, and 34% reported being bullied. Vandalism 

and theft also appear to be a significant issue at Mann as 34% of the students reported 

that their property had been damaged or stolen. 

On a positive note, 82% of the students indicate that they feel they have a 

moderate or a high level caring relationship, indicating that staff are for the most part 

connecting well with the students. 

Truancy is a concern at Mann. Of the 330 students, 155 (46.97%) are identified 

as truants with three or more days of unexcused absence. Discipline issues at Mann are 

also severe with 237 suspensions in 2008-2009 (CDE, ‘08-‘09, Data Quest). 

Routines of instruction exist but are not consistently implemented, which is 

predictable given the high level of disruptive behavior represented by high truancy and 

suspension rates. Not all teachers set clearly defined expectations for students possibly 

 Mann 
Enrollment: 330 
ELL 47% 
SED 75% 
Disabled Students 16% 
Ethnicity:  
African American 14% 
American Indian 1% 
Asian 6% 
Filipino 3% 
Hispanic 71% 
Pacific Islander 1% 
White 2% 
Other/Multiple/No Resp. 0 
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indicating that some teachers may be “bartering” low demands for improved classroom 

discipline. 

The general level of instructional rigor is low and wide variations are noted 

between classrooms in the engagement of students. Struggling students are supported 

by school and district support services. A significant proportion of the students do not 

believe that homework and effort in class are important. 

The low level of rigor and uneven expectations set across classrooms is 

contributing to low academic achievement. This is clearly evident in the student results 

on the California Standards Test (CST) shown in the table below. The numbers 

represent the percentage of students scoring below proficient in ELA and math. Some 

improvement is noted in the three year trends in both subject areas; however, the 

percentage of students below proficient levels is dramatically high. 

 
 English Language Arts Mathematics 
 2008-09 2007-08 2006-07 2008-09 2007-08 2006-07 
Mann 70.1 78.1 79.7 83.2 90.2 89.1 

 

Domain: Instructional Guidance, Ranking = 2 
A key weakness in the Mann instructional program is found in the alignment of 

curriculum to the instructional goals for students. There is a lack of rigor in some subject 

areas and little coherence among grade levels in terms of content. Not all teachers 

identify main concepts and skills for units and the scope and sequence is either 

incomplete or missing entirely for some content areas. Curriculum alignment issues are 

compounded by a lack of district scope and sequence, pacing guides, and lack of a 

system of performance assessments. 

Some, but not all teachers at Mann scaffold instruction and provide for 

differentiation. While training is provided in these areas, teachers are held accountable 

for implementing them. There are large inconsistencies in practice across classrooms in 

terms of measuring student progress toward mastery of skills. Some teachers track 

progress and plan accordingly and others do not; some teachers utilize alternative 

forms of assessment and others do not. Teachers and the principal agree that students 
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need rigorous, engaging curriculum and believe that a project-based approach with 

longer blocks of time will support it. 

Domain: Professional Capacity, Ranking = 2 
The teaching staff at Mann is relatively inexperienced compared with the district 

average years of experience. Mann teachers have an average of 7.3 years compared to 

the district average of 10.9 years. Three of Mann’s teachers are in their first year of 

teaching and one staff member is a district intern.  

Some teachers are not willing to try new ideas and it is evident that they need 

assistance and direction in selecting among options. Historically, teacher collaboration 

has been limited at Mann, and the school needs additional support to ensure that 

collaboration time is well-used. Important school-wide decisions are made based on 

what is best for student learning, conflict among staff is handled in a constructive way, 

and faculty meetings are used to solve problems.  

Domain: Leadership, Ranking = 3 
The principal of Horace Mann is developing as an instructional leader and has a 

clear vision for engaging, rigorous instruction. However, he needs additional support to 

ensure that his vision for engaging, project-based learning will be implemented in a way 

that ensures improved student learning. The principal includes staff voice in decision-

making and teachers have a strong sense of ownership for the school improvement 

plan.   

Domain: Parent-Community Ties, Ranking = 3 
Teachers are generally aware of the community assets and issues and they use 

the community in their lessons through field trips and community service. The school 

has made a concerted effort to increase parent involvement. Parent workshops are 

provided 1-2 times per school year to help parents learn methods for helping their 

children at home. Student progress is reported to parents on a regular basis and is not 

limited to report card periods. Parents are also phoned whenever a child is absent and 

when there is a discipline issue. A Parent Liaison is employed by the school to enhance 

home-school communication and to encourage parents to participate in decision-making 



 

SFUSD SIG Page 56 

processes. Parent input is sought on all major school wide issues and materials for 

parents are translated and translators are provided for meetings and events.  

Four public parent-community meetings were held to receive feedback on reform 

of the Mann instructional program. This reflects high interest in the school and a 

significant community commitment. It also indicates that there may be higher interest in 

community involvement than the percentage of parent volunteers would seem to 

suggest. 
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MISSION HIGH SCHOOL 
Domain: Student-Centered Learning Environment, Rating = 3 

Mission High School is located in the Mission District of San Francisco and 

serves 854 students in grades 9-12. Mission 

students are characterized by high levels of 

limited English proficiency (ELL) and high levels 

of socio-economic disadvantage (SED). The 

Mission student population is diverse as 

illustrated by the table below. 

The environment at Mission is fairly free 

of disruptive incidents and behaviors, but staff 

are largely unsurprised when they occur, 

indicating some level of understanding that the 

neighborhood is a troubled place. Even so, staff and students generally report feeling 

free from threats to their physical safety. Students are well supervised overall, but there 

are areas of campus where students and others may be unsupervised. The campus is 

clean and uncluttered, and students are well supervised within the campus as well as at 

bus stops by crossing guards. 

The truancy rate at Mission is extremely high with nearly 52% of students 

identified as truants (with 3 or more days of unexcused absences). Three students were 

expelled and there were 219 suspensions including 161 for drugs/violence in 2008-09 

(Data Quest). This data somewhat contradicts the data above that indicates the campus 

is “fairly free” of disruptive incidents and behaviors. 

Academic achievement at Mission is extremely low and has not improved over 

the past three years of standardized testing. The table below illustrates the achievement 

of students in ELA and math on the California Standards Test (CST). Specifically, the 

table presents the percentage of students who scored below proficient. The percentage 

of students scoring below proficient in ELA has gotten worse over three years while 

results for math have remained virtually unchanged. 

                                            
4 SED = Socioeconomically Disadvantaged 

 Mission 
Enrollment: 854 
ELL 47% 
SED4 61% 
Disabled Students 14% 
Ethnicity:  
African American 18% 
American Indian 0% 
Asian 21% 
Filipino 4% 
Hispanic 49% 
Pacific Islander 1% 
White 5% 
Other/Multiple/No Resp. 0% 
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 English Language Arts Mathematics 
 2008-09 2007-08 2006-07 2008-09 2007-08 2006-07
Mission 73.8 77.4 69.3 64 72.2 64.8 

 
The table below offers further evidence that Academic Press is a key weakness 

at Mission. The table provides a five year overview of three key indicators of student 

success - California High School Exit exam results in math and ELA, the graduation 

rate, and the 4-year derived dropout rates. The most recent two year results for the last 

two indicators are not provided because these numbers have not been finalized and 

published by the CDE to date. The percentages of students passing both sections of the 

CAHSEE is declining, the graduation rate is declining and, predictably, the dropout rate 

is increasing.  

 % of Mission High School students 
 Percent Passing 

Graduation 
Rate 

4yr Dropout 
(Derived Rate) 

CAHSEE 
Mathematics 

CAHSEE 
ELA 

2005-06 39 44 82.7 16.7 
2006-07 47 32 75.6 19.2 
2007-08 48 36 60.3 30.6 
2008-09 43 39 ~ ~ ~ ~ ~ ~ 
2009-10 43 24 ~ ~ ~ ~ ~ ~ 
Observations conducted for this plan reveal concerns with Academic Press that 

are contributing to poor academic achievement. Not all teachers were found to have 

clearly defined expectations for learners, not all teachers are consistently implementing 

routines of instruction, and learners exhibited low levels of engagement in a significant 

portion of the classrooms. 

Positive observations included the fact that struggling students are supported by 

school and district support services and that student work and effort are recognized and 

rewarded on a consistent basis. 

Domain: Instructional Guidance, Rating = 2 
Curriculum alignment is another instructional weakness at Mission. A number of 

key factors contribute to this weakness and result in the persistently low academic 

achievement, including a poor match between the curriculum and 21st Century goals 
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and standards, incomplete or inadequate scope and sequences for many classes, and 

poor alignment of daily lessons with the course and/or grade level in many classes. 

Lack of a cohesive instructional program is evident in the needs assessment 

data. Teachers attempt to scaffold instruction to help students achieve objectives. 

Training is provided but there is little accountability for implementing differentiated 

instruction. Teacher tracking of student mastery of objectives is inconsistent and there is 

a lack of coaching on data analysis. Implementation of project-based learning, 

collaborative lessons and opportunities for reflection and revision are implemented 

inconsistently across classes. While the majority of lessons were observed to be in 

alignment with the lesson objectives, the lack of scope and sequences means that 

objectives may or may not be well targeted. The majority of teachers use a didactic 

methodology in most lessons. 

Domain: Leadership, Rating = 2 
The leadership of Mission High School is committed to improving the academic 

achievement of students, and needs additional resources and support to do so.  

Mission leadership demonstrates openness to shared decision-making, and the 

staff expresses comfort in sharing their opinions; yet, data undermines the notion that 

shared decision-making is effective in spite of good intentions. Fewer than 20% of 

parents volunteer at school and opportunities to participate in decision-making are not 

well-publicized. In addition, shared decision-making is compromised when it is based on 

inadequate insight as to what is actually happening within the classroom, due to lack of 

observation time and assessment data. Decisions made on limited assessment of 

achievement and/or limited understanding of data so the potential for misdirected efforts 

is high. 

Domain: Professional Capacity, Rating = 2 
Mission’s teaching staff of 63 teachers is relatively inexperienced with an 

average district service of 7 years, well below the district average of 10.9 years. The 

staff includes 12 teachers in their first or second year of service, 1 district intern, and 2 

teachers with emergency credentials. The staff varied in performance but was rated 

overall as low performing.  
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Most teachers at Mission High are committed to improving their practice. Some 

teachers started an anti-racist teaching initiative designed to help teachers learn 

strategies for engaging students of color. The leadership team needs additional support 

to provide adequate instructional coaching to teachers due to the need to improve 

instruction and provide effective supervision. Mission High school would benefit from an 

infusion of outside expertise. 

Domain: Parent-Community Ties, Rating = 3 
Generally, teacher connection to the community is low. Although staff members 

are given training on working with parents, teachers do not invite parents to assist in the 

classroom and teachers are not held accountable for communicating with parents. A 

parent liaison is employed to coordinate activities to promote parent involvement. 

As noted above, parent involvement at Mission is low with less than 20% of the 

parents volunteering at any time during the school year. Volunteers are provided with 

training. School leadership is generally proactive in communicating with parents by 

using an auto-dialer, publishing newsletters, and making phone calls for absences and 

discipline issues. Student progress is communicated to parents on regular intervals. 

Two public community meetings were held as part of the needs assessment 

process at Mission. This is in addition to the three parent meetings held in 2008-2009 as 

part of the BSC strategic planning process. An effort was made across these five 

meetings to elicit input and feedback from parents and community members about the 

direction of Mission and about specific ideas related to reforms. A variety of meeting 

times were offered in order to ensure that all parents, regardless of their schedules, 

would be able to attend, and translators were provided to ensure equal access to all. 

 



 

SFUSD SIG Page 61 

JOHN A. O’CONNELL HIGH SCHOOL 
Domain: Student-Centered Learning Environment, Rating  = 3 

John A. O’Connell High School is an Alternative High School that enrolls 662 

students in grades 9-12 located in the Mission 

District of San Francisco. The school serves a 

high number of students from Spanish-

speaking immigrant families and nearly 50% 

of the students are identified as English 

language learners (ELL). Over 60% of 

students come from socio economically 

disadvantaged (SED) families as measured 

by free/reduced lunch statistics, but it is likely 

that the actual number is much higher 

because many high school students choose 

not to complete an application for free/reduced price lunch. Student demographics are 

provided in the table above right.  

A concerted effort to keep students and staff safe at O’Connell is undertaken 

including security staff, security cameras, parents and CBO support in supervision, and 

by the Mission Police Station. In spite of all these precautions, O’Connell is located in 

what is considered a dangerous part of San Francisco where criminal activity is 

prevalent. Students frequently encounter dangerous situations en route to school and 

dangerous behaviors occur with some regularity on campus. In spite of security 

challenges, students and parents report that they generally feel safe on campus and in 

most areas of the campus.  

A significant percentage of students (62%) at O’Connell completed surveys for 

the SFUSD School Climate Study administered by ETR Associates to fifth through 

twelfth grade students. The results of these surveys showed 7% of students felt 

“unsafe” or “very unsafe” at school. The rest of the students either indicated they felt 

neutral about safety or that they did feel a level of safety while at school. Thirteen 

percent (13%) of respondents indicated they were in fear of violence over the previous 

year. Another major concern is the fact that 27% of students reported seeing another 

 O’Connell
Enrollment: 662 
ELL 47% 
SED 63% 
Disabled Students 14% 
Ethnicity:  
African American 10% 
American Indian 1% 
Asian 6% 
Filipino 5% 
Hispanic 75% 
Pacific Islander 1% 
White 2% 
Other/Multiple/No Resp. 0% 
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student carrying a weapon or gun at school and 5% of students indicated they had in 

fact carried a gun to school. 

There were 159 suspensions in 2008-2009, and 82 of these were for violent or 

drug-related offenses. Nearly 62% of O’Connell students are classified as truant (3 or 

more days of unexcused absences) and two students were expelled from O’Connell in 

2008-2009 (Data Quest). Student attendance rates have declined at O’Connell for the 

past three years dropping from 92% average daily attendance (ADA) to 89% (BSC). 

The weaknesses in the academic program produce extremely low levels of 

student achievement. The table below shows the percentage of students who are 

scoring below proficient level on the California Standards Test (CST) in ELA and math. 

The three year trends are flat indicating that transformation of the instructional program 

is necessary. 

 English Language Arts Mathematics 
 2008-09 2007-08 2006-07 2008-09 2007-08 2006-07
O’Connell 75.7 78.8 75.7 77 80.3 78.4 

 
The table below offers further evidence that Academic Press is a key weakness 

at O’Connell. The table provides a five year overview of three key indicators of student 

success, including the California High School Exit Exam (CAHSEE) results in math and 

ELA, the graduation rate, and the 4 year derived dropout rates. The most recent two 

year results for the last two indicators are not provided because these numbers have 

not been finalized and published by the CDE to date. (These data demonstrate that 

O’Connell students are in fact graduating and dropout rates are generally low.) 

 Percentage of John A. O'Connell Alt. HS students
 Percent Passing 

Graduation 
Rate 

4yr 
Dropout  
(Derived 
Rate)  

CAHSEE 
Mathematics

CAHSEE 
ELA 

2005-06 39 43 91.7 5.3 
2006-07 37 34 81.8 20.5 
2007-08 38 39 86.2 1.6 
2008-09 37 41 ~ ~ ~ ~ ~ ~ 
2009-10 37 28 ~ ~ ~ ~ ~ ~ 
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Weaknesses in the academic program include that routines of instruction are 

inconsistently implemented by teachers and that a significant number of classrooms 

demonstrate low student engagement. Some but not all teachers differentiate 

instruction, and level of instructional rigor is low in most classrooms.  

O’Connell implemented several key initiatives in the past year to raise academic 

achievement including AVID at grades 9-10, a seventh period enabling students to take 

additional academic courses, increased periods of AP courses, and an AP support 

class. 

Additions to the elective offerings are being implemented in collaboration with 

City College, City Build, and the Academy of Art to provide articulated pathways from 

electives to certification programs in the main career elective areas: Construction, Cisco 

Networking, Computer Art and Animation, BioTech, and Culinary Arts. 

Domain: Instructional Guidance, Rating = 2 
Curriculum is a key weakness in the instructional program at O’Connell according 

to the needs assessment indicators. The curriculum lacks rigor and connection to 21st 

Century skills, some grade levels and courses lack a scope and sequence altogether, 

and there is little coherence among grade levels. Daily lessons do not always align with 

the curriculum for the course or grade level and not all teachers have identified main 

concepts and skills to be taught for units.  

Most teachers actively scaffold instruction to help students master objectives. 

However, the level of differentiation in instruction is inconsistent and the level of 

accountability to applying this to planning and instructional delivery is lacking. 

While some students are achieving mastery of objectives, many fail to do so. 

Only some teachers are actively assessing individual student mastery of objectives and 

therefore not all teachers are using data to plan and deliver instruction that is 

differentiated.  

Some teachers rely on didactic teaching methods, limiting opportunities for 

students to engage in reflection and revision, real world assessments, and open-ended 

projects as forms of assessment. 
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Domain: Leadership, Rating = 2 
The principal of John O’Connell High School has a clear vision for the school. 

However, there is an opportunity to significantly increase the degree of classroom 

observation of instructional practice within the school. This indicates that the strategic 

plan is based less on observation of instruction than on school wide climate issues and 

outcome data that may lead to misdirected efforts to impact instruction. Leadership 

adequately focuses on student data but is limited to standardized test data due to the 

fact that few teachers are tracking student mastery of objectives. School leaders 

indicate that they make efforts to involve parents in shared decision-making, but with 

the volunteer rate listed as below 20%, it is unlikely that their efforts are sufficient. 

Not all programs being implemented at O’Connell are clearly linked either to each 

other or to the BSC indicating a need for instructional leadership training, and better 

monitoring of instructional programs and results. 

Domain: Parent-Community Ties, Rating = 3 
Community connection to the classroom is weak, and parents are not actively 

invited by teachers to be involved in the classroom. While the needs assessment 

indicates that teachers have communicated with each parent, teachers are not held 

accountable for communication with parents so it is unclear how leadership knows 

teachers have followed through. Limited teacher communication with parents is a key 

weakness because most teacher communication with parents about student progress is 

conducted only when report cards go home.  

Parent involvement at O’Connell is a weakness. Fewer than 20% of the parents 

volunteer and the few who do volunteer are provided with training.  

Staff communicates with parents about absences, discipline issues, and student 

achievement data, and training is conducted to help parents understand these data. 

Communication is conducted using a variety of tools including School Loop and an auto 

dialer, and communications and meetings are translated to ensure equal opportunity for 

participation. Communication to parents includes information about opportunities to 

become involved in decision-making processes. All parent meetings are planned to 

accommodate parent needs as much as possible. 
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Two public community meetings were held at O’Connell to receive input and 

feedback on reform. This is in addition to the BSC strategic planning process 

undertaken in the prior school year in which a variety of processes and school 

governance activities included reform as a key agenda item for discussion and 

feedback. Gathering feedback was an integral part of data gathering for the WASC 

(reflection process), and this input was integrated with the Balanced Scorecard 

development processes undertaken in 2008-2009. 

Domain: Professional Capacity, Rating = 2 
O’Connell has one of the least experienced high school staffs by years of district 

experience in SFUSD. The average number of years of district experience is 6, nearly 5 

years lower than the district average of 10.9. One staff member is a district intern and 

there are ten teachers with one or two years of experience, representing 21% of the 

teaching staff. The lack of experience accounts in part for the inconsistency of 

curriculum implementation noted above, but also highlights the need for more 

consistency in instructional leadership and instructional coaching. 

The needs assessment data indicate that there is a need to increase the content 

expertise and knowledge of differentiation of instruction for various learning styles and 

student needs. Leadership encourages teachers to take advantage of professional 

development to enhance their content knowledge and data indicate teachers are 

generally seeking out these opportunities.  

Professional development is generally aligned with the strategic plan; however, 

the accuracy of the targeting is in question given the lack of direct classroom 

observation and the potential lack of staff involvement in development of the strategic 

plan noted in the needs assessment. 

A culture of professional improvement is noted and teachers are encouraged to 

improve their practice. Staff members have not yet coalesced into a high performing 

professional learning community. There is not a wide-spread consistency with all staff 

members taking responsibility for helping others professionally, taking responsibility for 

the success of all students, or accepting responsibility for discipline beyond their 

classroom. While professional interaction is encouraged, peer observations are limited 

and inconsistently conducted. A less than ideal collaborative professional culture is 
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symbolized by limited discussions about instructional practice except at specified times 

allocated for that purpose. 
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PAUL REVERE ELEMENTARY SCHOOL  
Domain: Student-Centered Learning Environment, Ranking = 2 

Paul Revere Elementary School is 

located in the Bayview District of San Francisco 

and serves 409 K-8 elementary students. 

Revere also hosts a preschool program onsite. 

The students attending Revere are 

predominantly from families that are 

socioeconomically disadvantaged (SED), and 

nearly half are limited in their English 

proficiency (English Language Learners, ELL). 

The table below provides an overview of the 

demographics of the Revere student 

population. 

Revere fifth grade students participated in an independent comprehensive study 

of school safety and climate conducted in 2007-2008 by ETR Associates. Student 

participation at Revere was extremely low with 13% of students (8 out of 60) responding 

to the survey compared to 53% of fifth grade students district-wide. 

Results of the study reveal a school climate in which 48% of the respondents feel 

safe “all of the time”. Levels of bullying at Revere were high with nearly 60% of the 

respondents reporting being the victim of bullying behaviors. 25% of students reported 

having witnessed a student in possession of a knife or gun at school.  

The majority of respondents at Revere (75%) indicated they have a “high” level 

caring relationship with an adult at the school while 0% rated this area as “low”. 38% of 

Revere students indicated a high level of expectations and only 13% of students 

indicated they have a high level of meaningful participation in school. 

Community feedback about school safety was generally positive with many 

parents reporting that they feel their children are free from physical threats. 

School data indicates that there are a minimal number of disruptive incidents in 

classes and few incidents involving safety issues each semester. Two suspensions and 

no expulsions were reported for the most recently completed school year 2008-2009 

 Revere 
Enrollment: 409 
ELL 44% 
SED 74% 
Disabled Students 10% 
Ethnicity:  
African American 21% 
American Indian 1% 
Asian 2% 
Filipino 10% 
Hispanic 57% 
Pacific Islander 2% 
White 2% 
Other/Multiple/No Resp. 0% 
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(Data Quest). Truancy is a serious issue at Revere with 83.86% of the students 

identified by the California Department of Education (CDE) as truants (3 days or more of 

unexcused absence) in 2008-2009 (CDE, Data Quest). 

The table below provides three years of achievement data in ELA and math for 

students at Revere. The numbers represent the percentage of students scoring below 

proficient. This percentage has improved slightly in ELA, and worsened in math. The 

percentages show that the portion of students who are not achieving standards is 

extremely high. 

 English Language Arts Mathematics 
 2008-09 2007-08 2006-07 2008-09 2007-08 2006-07 
Revere 76 78.8 81.8 74.9 77.7 72.3 

 

Domain: Instructional Guidance, Ranking = 2 
Revere teachers spent the 2009-10 school year assessing the alignment 

between SBE adopted curriculum materials in ELA and mathematics and the California 

standards, and found that relying solely on the texts meant that some standards were 

not being covered. The lack of a curricular scope and sequence has affected the level of 

instructional rigor, alignment of curriculum with 21st Century Skills focus, and coherence 

among grade level teams. 

Teachers generally implement instruction designed to support student mastery 

objectives, and objectives for lessons align with a scope and sequence where there is 

one. Teachers are trained in differentiated instruction and most are found to be using 

this training in their instruction. 

A key weakness in the instructional program is the lack of a cohesive 

assessment program. Assessments of mastery objectives vary from classroom to 

classroom and not all students are assessed using standardized tests. Alternative 

assessments are also inconsistently used and assessments that include reflection and 

revision are found in some classes and not in others. Project-based lessons are used by 

some teachers but not by all and some activities are not aligned with objectives for the 

lesson. 

A full time literacy specialist provides small group student instruction using the 

Houghton Mifflin Universal Access curriculum. Several other support personnel assist 
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with various student interventions including a Learning Support Consultant, a Nurse, 

and an Elementary Advisor. 

Domain: Leadership, Ranking = 3 
The principal of Revere (who will be replaced) worked to build a collaborative 

group of teachers who are committed to equitable student achievement.  

A focus for improvement has been identified and resources have been aligned to 

support achievement of the focus area. Leadership reviews progress toward achieving 

the BSC objectives on a regular basis, and assets of current instructional practice are 

celebrated. Leaders are noted to regularly observe classroom instruction for extended 

periods of time; however, this presence is not producing significant improvements in 

levels instruction or in student achievement. 

Teachers are being provided training on use of data for instructional purposes 

and are expected to use data for planning instruction and monitoring student 

achievement. Leadership has largely been unsuccessful in developing a culture in 

which all staff members hold each other accountable for these areas. 

Professional development is planned that focuses on instruction and supports 

achievement of the focus area and strategic plan goals and objectives. The leadership 

works to improve their expertise as instructional leaders by attending professional 

development opportunities. 

School leaders demonstrate commitment to shared decision-making and there 

are regular opportunities for staff, parents, and community members to participate in 

decision-making processes. Teachers are provided ample opportunity to participate in 

the governance and management of the school and they feel comfortable about sharing 

their opinions.  

A key weakness at Revere is a lack of coherence across all school programs. 

While some programs clearly connect to the strategic plan, for others there is no clear 

link. This indicates that while there may be a clear focus for improvement, there are 

times when leadership expends time, energy, and resources on efforts that do not 

support the BSC goals and objectives: these disconnected efforts frequently lose staff 

support over time and eventually fail. 
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Domain: Professional Capacity, Ranking = 2 
A largely inexperienced teaching staff limits instructional effectiveness at Revere 

Elementary. The average level of SFUSD experience among teachers at Revere is 5.0 

years, less than half of the district average of 10.9 years. Eight (25%) of the thirty two 

teachers at Revere are in their first or second year of teaching, one is working on an 

Emergency Credential, one is a district intern, and two are “pre-interns”. 

Not all teachers are experts in their content area(s). Teachers often do seek 

training opportunities to improve their instruction, enabled by the leadership. Not all 

teachers were familiar with different learning styles or applying that knowledge to 

planning and delivering instruction. Not all professional development is focused on the 

BSC, and some training time is focused on operational issues. Teachers are 

encouraged to experiment; however, some teachers are in need of guidance to select 

among new ideas. 

Methods of instruction are inconsistent at Revere, evidenced by a lack of clearly 

defined expectations, inconsistent routines of instruction, wide variations among 

classrooms in terms of student engagement, low levels of rigor, and inconsistent 

recognition of student effort.  

Due to the lack of direction in terms of clear BSC goals and objectives, lack of 

benchmark assessments and use of data for planning instruction, it has been difficult to 

plan appropriately targeted professional development based on clearly identified 

instructional needs. Professional development is haphazard, and the ability of 

leadership to provide coaching to ensure implementation of new skills is weak. 

Teachers attend professional development that is offered, but there is not a system for 

assessing the implementation the new knowledge into the daily instructional program.  

There is a general climate of professional growth that encourages teachers to 

continuously improve their practice. Some teachers explicitly express a commitment to 

the school’s efforts at school improvement. 

Domain: Parent-Community Ties, Ranking = 3 
Professional development is provided to teachers about working effectively with 

parents as partners. Most teachers know and have made contact with the family of each 

child in their classroom, and the majority of teachers on staff are broadly aware of the 
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issues within the community. The school has conducted a needs assessment of the 

community to gather information to assist families in accessing services. The school 

provides a local CBO directory to parents as part or working to meet the needs of 

families. Revere employs a Parent Liaison to coordinate parent and community 

activities. 

Parent involvement at Revere is moderate. Some parents are active at the 

school site serving as classroom volunteers and helpers at special events. Revere staff 

provides parents with several workshops each year about how to access, understand, 

and utilize assessment data, and how to support their child’s learning at home.  

Staff members report student progress to parents regularly, and parents are 

contacted by telephone when absences or discipline issues occur. Home and school 

communication is regular and information is translated as needed. 

School wide decisions always include parental input and translation services are 

provided at meetings and events to ensure equal access. Parents are part of 

governance at the school and the opportunity to become involved in governance is well-

publicized and the process is open to all parents.  

In preparation for this application, two public/community meetings were held at 

Revere to share information about reform and to receive feedback. 
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CLOSURE MODEL 
Willie L. Brown Jr. Elementary School 

 

Domain: Student-Centered Learning Environment, Rating = 1 
Brown Elementary School serves 221 

students in grades 4 – 8 in the Bayview District of 

San Francisco. The Closure Model has been 

recommended for Brown Elementary School and 

all students currently enrolled at Brown will be 

offered enrollment at other neighborhood schools 

and Brown Elementary will be closed, rebuilt, 

restructured, and re-opened at a future date. 

The current student population at Brown is 

characterized by high levels of poverty 

(socioeconomically disadvantaged, SED), and 

the majority of the children are African American.  

Overall, Brown Elementary School has become an unsafe environment for 

students and staff. Both parents and students report feeling unsafe at the school and, 

sadly, few people on campus are surprised when dangerous behaviors occur. The 

neighborhood is also a dangerous place and students frequently encounter dangerous 

situations en route to school. The general atmosphere of danger has crept into the 

classroom where there are significant disruptive incidents and behaviors on a daily 

basis. The physical plant itself is unsafe as there are areas where students and others 

may hide unseen by supervisors. 

The results of the school climate study conducted by ETR Associates in 2007-

2008 indicated that only 48% of the students indicated feeling safe at school all of the 

time, 71% of the students said that they do not feel safe in the bathrooms and nearly 

40% of students did not feel safe on the playground. Almost 90% of students indicated 

they had been hit or pushed and over 70% of students indicated that they had been the 

victim of mean rumors or lies about them. 

 Brown 
Enrollment: 221 
ELL 12% 
SED 77% 
Disabled Students 18% 
Ethnicity:  
African American 71% 
American Indian 1% 
Asian 6% 
Filipino 0% 
Hispanic 4% 
Pacific Islander 10% 
White 2% 
Other/Multiple/No Resp. 0 
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Discipline and attendance statistics are predictably indicative of the grim climate 

at Brown. Seventy five percent of the students (166/221) are classified as truant (3 days 

or more unexcused absences) and there were 144 suspensions in 2008-09 (Data 

Quest). 

When children and adults feel unsafe, it’s impossible to concentrate on anything 

but safety, and the truth of this statement is evident in the academic achievement 

results for Brown students shown in the table below. The students at Brown Elementary 

are not achieving proficiency in standards, and the percentage of students failing to 

achieve them is growing. The table shows the percentage of students who have failed 

to score at the Proficient level on the California Standards Test (CST) in ELA and Math. 

 English Language Arts Mathematics 
 2008-09 2007-08 2006-07 2008-09 2007-08 2006-07 
Brown 91.5 88.8 -- 91.4 88.7 -- 

 
The academic program is characterized by wide variations in instructional 

practices, and a lack of consistent routines; both of these indicators are predictable 

given the extreme level of disciplinary disruption. Classroom observations conducted for 

this application noted that some teachers have clear expectations while others do not. 

There is a lack of consistency in the level of urgency communicated to students about 

achievement. The level of rigor is observed to be generally low and half of the students 

do not share the expectation that homework and effort are important. 

Domain: Instructional Guidance, Rating = 1 
There is little coherence among grade levels and some grade levels lack a scope 

and sequence. Teachers do not commonly evaluate their practice in light of curriculum 

standards and goals, and this can be attributed to a lack of benchmark assessments, a 

lack of coaching in the use of data, and lack of a standardized district scope and 

sequence in ELA and math.  

Teachers are required by leadership to differentiate instruction; however, many of 

them have not been provided training or support.  There is not a system to support the 

practice or for shared accountability for implementation. Likewise, some teachers are 

scaffolding instruction while others are not and the general level of accountability for 

instructional practices is low.  
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Lesson planning varies widely among classes; some teachers plan lessons 

based on objectives while others plan lessons based on activities. All classes were 

found to be implementing activities that generally aligned with the lesson objective 

where one was identified. 

Few opportunities for student reflection on their work or progress were observed 

at Brown during observations. Some teachers plan lessons that incorporate 

collaborative learning, experiments, observations, debates, and open-ended project 

based lessons but few teachers provide this type of instruction on a regular basis. 

Domain: Leadership, Rating = 1 
A key gap in the educational program at Brown is found in instructional 

leadership. Lack of leadership is evident in day-to-day practices and in overall strategies 

and instructional program implementation. While a “Balanced Scorecard” (BSC) 

strategic plan was developed for Brown, it failed to address all of the areas of 

improvement and the plan is not being used for process evaluation, only for outcome 

evaluation at the end of each year.  

While the leadership set high expectations, evidence suggests that no clear 

pathways to achieve those expectations were designed and put into action. Staff 

members often do not feel they can openly express dissenting opinions to leadership 

indicating a concerning gap in professional collegiality. 

Classroom observations are conducted only sporadically, and feedback is not 

provided to teachers on a consistent basis. Data is not being used to plan improvement 

of the instructional program on a consistent basis and teachers are rarely supported or 

held accountable for using data to plan instruction. 

Evidence suggests that Leadership is not unaware of the need to increase their 

knowledge and has made an attempt to track student progress using assessment data 

from standardized tests. There is a need for more training in using multiple data points 

to make instructional leadership decisions.  

In general, the instructional programs at Brown are disconnected and clear 

connections between programs with the BSC are not always in evidence. 
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School leadership is well-intentioned and is committed to sharing decision-

making but lacks a plan to make this intentional; this ties back to inadequate application 

of the BSC as a process evaluation tool.  

Leadership has not been effective at making mid-year adjustments, at advising 

parents about needed supports, and at directing stakeholders toward activities that 

would support increased student achievement. While parents are invited to participate in 

governance structures, participation is low.  

Domain: Professional Capacity, Rating = 1 
The experience level of many teachers is strikingly low at Brown, especially in 

light of the difficult climate and low achievement levels of the students. The average 

district experience level of the teachers at Brown is 6.5 years, well below the district 

average of 10.9 years. The Brown teaching staff includes four (19%) first year teachers, 

three district interns, and one teacher working on an emergency credential. This is not 

representative of the need of students at Brown for a fully certified, highly experienced 

staff of teachers. 

Teachers often lack training in effective pedagogies and do not have expert 

content knowledge, and although some teachers are in need of improvement they do 

not always seek opportunities to learn and grow. Some evidence of knowledge of 

learning styles was observed being implemented in some classrooms. Teachers in 

general were observed to be ineffective at motivating the students, and the staff 

exhibited low performance overall. 

Domain: Parent-Community Ties, Rating = 1 
This is another weak area at Brown Elementary School. Parent/teacher 

conferences are held semi-annually but aside from this contact, the only teacher contact 

with parents about student progress is when a report card is sent home. Some teachers 

are aware of community issues and assets, but the perceived level of danger in the 

neighborhood causes most teachers not to venture out beyond the school walls. 

Efforts to involve parents in the school in a meaningful way have been largely 

unsuccessful. Less than 20% of the parents volunteer at any point during the school 

year. School safety and communication of high expectations in the classroom are likely 

contributors to the low parent involvement. Parents are provided opportunities for input, 
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provided with communication about standards, and all communications are translated 

as appropriate. SFUSD has provided tools enabling enhanced communication with 

parents, including an auto dialing system. 
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II. SELECTION OF INTERVENTION MODELS 
The outcome of the extensive needs analysis undertaken by SFUSD to select 

appropriate reform models for each site is summarized in the chart on page 23 of the 

Needs Section above. The results reflect the needs analysis integrated with the 

guidance from the CDE about limiting the percentage of schools implementing a 

Transformation model. The end result is that five of the ten schools will implement a 

Transformation Model (50%), four schools will implement a Turnaround Model (40%), 

and one school will implement a Closure Model (10%). 

Closure is the most distinct model of the three models to be implemented and it 

obviously represents a radical answer to a school site where there are issues that 

SFUSD deemed too severe to reverse.  

In considering which of the two models to implement at our Tier I and Tier II 

schools, particular attention was paid to the quality and experience of the instructional 

staff and whether successful reform hinged on the infusion of highly motivated, 

experienced staff members. 

The final decisions were based on all of the data collected and analyzed 

including the School Climate Survey results, the Balanced Scorecard development 

process, the direct observations of each classroom and school, feedback from the 

Principal and supervising Assistant Superintendent, and public meetings. 

 
A School-by-School Rationale for Reform Model Selection 
HORACE MANN MIDDLE 

Mann shall be reformed using a Transformation Model. This model is deemed 

most appropriate for a number of reasons including the fact that the staff appears to be 

making a strong effort to connect with their students. 82% of the students in the School 

Climate Survey indicated they have a high or a moderate level caring relationship with 

the staff. This would indicate that in spite of the need to continue improving the 

instructional rigor present at Mann, the staff, as a first step, is successfully connecting 

with students and developing positive relationships and increasing overall levels of 

student engagement. These recent efforts open the possibility that with an equally high 
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emphasis on implementing project-based learning and extended learning time, that 

teachers and students will experience an increased level of efficacy.  

Lack of instructional leadership at Mann has been addressed with the 

employment of a new principal who is already taking significant steps to lead Mann in a 

new direction. In addition, a newly appointed and experienced Assistant Principal, 

familiar to many of the students and families of the school, will bring an increased ability 

to provide instructional feedback and coherence to the larger school’s efforts. The staff 

in general has been responsive to these changes and in fact, the improvements in the 

CST results from 07-08 to 08-09 reflect the fact that these changes are already having a 

positive impact. 

In the end, neither a Closure or a Turnaround Model were chosen for Mann due 

to the overall emerging instructional reform strategy of the school, combined with a 

whole school commitment to partner with an outside organization in this work, the 

demonstration of community commitment (reflected in 4 public meetings about reform), 

the willingness of the majority of staff members to collectively reflect on their instruction, 

and the clarity offered via forthcoming district curriculum, benchmark assessments and 

a common scope and sequence for ELA and math. 

 

O'CONNELL HS 
O’Connell High School will be reformed using a Transformation Model. This 

model was chosen due to the fact that transformation at O’Connell is already underway 

with a new principal and an already recent turnover of at least ten teachers at the school 

site. This infusion of new talent has begun to establish a culture at O’Connell open to 

instructional improvement and collaborative work. 

The connection between staff and students is generally positive according to the 

results of the School Climate Survey. Eighty-four percent of the students indicated that 

they have a medium or high level caring relationship with an adult at the school. This 

factor combined with the positive professional climate among staff indicates that a 

Turnaround-level changeover in staff is not necessary at O’Connell at this time.  
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MISSION HS 
Mission High School will be reformed using a Transformation Model. The 

principal at Mission has been recently changed and the new leadership has begun the 

work of transformation and assessing areas of improvement. While there is a need to 

raise the instructional rigor, support a deeper level of content knowledge and investment 

in the expertise of the teachers at Mission, in general, the attitude toward making 

necessary improvement changes is positive. Aside from a handful of teachers who have 

not fully engaged in the school’s renewed improvement efforts, the majority of the staff 

is ready to reflect much more deeply about the educational programming at Mission and 

at collaborating towards improved outcomes for students.  

Neither the Turnaround Model nor the Closure model were chosen for Mission 

due to the fact that Transformation is already underway via new leadership, a cadre of 

recently placed teachers, and a commitment to work with an external partner 

organization to support continuous improvement. 

CHAVEZ ELEMENTARY 
Chavez Elementary will be reformed using a Transformation model. This model 

was chosen primarily based on the strength of the teaching staff and the professional 

learning community at Chavez. The staff has a depth of experience and a commitment 

to improvement that SFUSD will build on to raise achievement. They are actively 

collaborating to refine their instructional planning for the coming school year. The 

transformation model was also chosen because of a visibly high parental and 

community commitment to the school, as evidenced by the four public meetings held to 

discuss the requirements and implications of the SIG. The larger community, in 

particular some longstanding stakeholders, continue to express a high interest in being 

involved in shaping the overall reform efforts.  

The Transformation Model was selected over the Turnaround and Closure 

Models at Chavez due to the evident and increasing strength of the staff and the 

apparent bond between staff and students (93% of students indicating they have a high 

or medium level caring relationship and 92% indicated they felt teachers had high 

expectations of them). SFUSD believes that the Transformation Model, under new 

administrative leadership, continued reform facilitation and collaboration with an 

external provider to support results-oriented continuous improvement, and the propsed 
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enhanced supports for students and teachers under a community-schools model, will 

result in positive margins of improvement for students at Chavez. 

PAUL REVERE (PRE-K-8) 
The Transformation Mode will be implemented to reform the instructional 

program at Revere Elementary School. This model was chosen due to the overall 

positive professional climate among teachers at Revere. Teachers in general were 

eager for reform and committed to staying at Revere. There is a positive bond between 

teachers and students that SFUSD wants to build upon to raise achievement. A key 

need at Revere is the lack of leadership so the principal is being replaced. The new 

principal will be supported through a variety of new program elements at the site and 

district level and it is anticipated that not only will the SIG program provide direction to 

leadership, it will invigorate the professional culture and community involvement. 

The Transformation Model was chosen over the Turnaround and Closure Models 

due to the high level of commitment and relative strength among the teaching staff. 

While it is true that the staff is on average young, this is seen as a strength because of 

their demonstrated commitment to reform and to professional development. 

EVERETT MIDDLE 
Everett Middle School will be transformed using the Turnaround Model. This 

more rigorous reform model was chosen due to a number of factors related to the 

professional culture at Everett. This includes the fact that the principal at Everett was 

changed recently and will be retained. 

The professional culture at Everett has not in recent years demonstrated 

characteristics of a high functioning professional learning community. SFUSD made a 

decision to implement a Turnaround Model in order to encourage teachers to 

collectively adopt and fully commit to the necessary reform activities that will result in 

positive outcomes for students. Everett has continued work to accomplish that will result 

in significantly increased family and community engagement. 

A Closure Model was not considered for Everett due to the combination of a new 

administrative leadership team, a recently emerged core of teacher leaders, and a 

willingness to engage more fully with external partners towards implementing 

continuous improvement systems and structures. 
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CARVER ELEMENTARY 
Carver Elementary School will be reformed using the Turnaround Model. The 

instructional program requires the benefit of a well-implemented instructional framework 

that incorporates clear learning expectations for students and that communicates these 

to parents so that they can better monitor their children’s academic progress.  Teachers 

will have access to increased instructional support and targeted professional 

development. An external partner will help to guide and facilitate results-oriented 

continuous improvement and lead teacher into a deeper inquiry and reflection of 

practice. The district has identified a new principal to serve as instructional leader for 

the Carver village and the community has expressed a renewed commitment to 

supporting the school’s efforts at making the necessary changes to improve. 

Students and families at Carver demonstrate many nonacademic needs and 

therefore the school hopes to implement a more full service/ community schools 

approach. This includes a greater coordination of student support services and parent 

engagement.  

Community commitment is high at Carver. This was evidenced by the multiple 

meetings that parents and community members attended to discuss needed reforms. 

They are optimistic about a new chapter at Carver, one focused on transformation and 

increased student achievement. 

BRYANT ELEMENTARY 
Bryant Elementary School will be reformed using a Turnaround Model. The key 

reason is that there is a need to employ a much more intensive intervention strategy 

within the school. The school needs support in developing more robust systems and 

structures for continuous improvement and reflection of instructional practice. Teachers 

require access to instructional coaching to better meet the needs of English language 

learners and would benefit from an articulated framework for literacy instruction. A 

partnership with an outside provider to help guide and facilitate a high-degree of results-

oriented continuous improvement activities would be critical.  

In addition, the historically underserved students at Bryant would benefit from 

access to quality academic intervention supports and services. This includes literacy 

specialists, targeted academic tutoring, and extended learning opportunities. Given the 

elevated needs of the student population and their families, a community schools 
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approach would positively impact on the readiness to learn of students and address the 

substantial nonacademic barriers. It would also bring a greater alignment and approach 

to meeting students’ and parents’ myriad of needs. 

A Closure Model was not considered at Bryant due to the high level of parent 

interest in reforming the school. Five parent-community meetings were held at Bryant, 

more than at any of the other nine SIG schools, demonstrating the level of commitment 

the community feels toward the school and their children’s education. Parents spoke 

clearly and strongly about their desire to gain a greater understanding of learning 

standards, grade level expectations, and expressed a desire for an increased sense of 

empowerment towards supporting their sons and daughters and recognizing what 

effective teaching and learning. The reform model at Bryant would propose to include 

increased parent education and leadership opportunities.  

SFUSD knows that with strategic support, skillful leadership, investment in 

teachers, and an infusion of other interventions, Bryant students will ultimately 

experience both access and equity of opportunity and outcomes.  

MUIR ELEMENTARY 
Muir Elementary School will be reformed using a Turnaround Model. This model 

was chosen as most appropriate due to the need to increase overall instructional 

capacity and leadership at the school. The principal has been replaced at Muir along 

with a significant turnover of the teaching staff. The newly appointed “turnaround 

principal” has already begun to recruit and identify experienced practitioners and 

support personnel with proven track records. 

The decision to implement a Turnaround Model at Muir was also reinforced by 

data indicating that parents and community members need to have greater 

opportunities to be more fully engaged in their children’s education. This is 

demonstrated by the fact that nearly 70% of the students are classified as truant and 

less than 20% of the parents volunteer at the school. The school needs to employ more 

effective communication strategies and shared decision-making in order to employ 

Muir’s stakeholders to be more actively engaged in the school’s reform efforts. 

The school will place a primary emphasis on effective reading instruction and on 

meeting the needs of English language learners. Teachers will have clear expectations 
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for their instruction and direct and constructive feedback about their performance from 

the school’s principal. 

The Turnaround Model was selected because the Transformation Model was 

considered inadequate to more intensively create and raise the improvement capacity at 

Muir. The Closure Model was dismissed as an option because the school community 

expressed a high level of commitment to embrace significant changes and reform that 

will bring accelerated margins of improvement in student achievement. 

WILLIE BROWN 
Willie Brown Elementary School will be closed at the end of the 2010-2011 

school year. This model was selected for a variety of reasons over the Transformation 

and the Turnaround Models. SFUSD has acquired funding to rebuild the campus so that 

it is a more conducive teaching and learning environment; the current facility is 

inadequate to supporting the 21st century learning to which our district believes all 

students deserve access and equity. The campus will be closed and the students 

moved to other elementary schools while the campus is rebuilt with an intentional 

design that exemplifies a community school and a state of the art facility these 

historically underserved students in this neighborhood deserve. 

Other reasons for selecting a Closure Model are that the school demonstrates 

significantly limited capacity for improvement. In addition, the significant needs of 

students, which the school is ill-equipped to address, affect the teaching and learning 

environment. As one indicator, parents and students report feeling unsafe at Brown. 

Teachers report high levels of classroom disruptions that make it difficult to teach. For 

these reasons, a wholesale change will support student and teacher success. The 

future Willie Brown College Preparatory Academy will be built from the ground up, 

starting with a new facility, a new principal, and new staff. that is better equipped and 

supported to ensure student academic achievement. 
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III. DEMONSTRATION OF CAPACITY TO IMPLEMENT SELECTED 
INTERVENTION MODELS. 

Support for the school-based reforms will be supported at the district level in 

many ways. First, all Tier I and Tier II schools have been grouped into a new 

supervision structure known as the Superintendent’s Zone. District restructuring and the 

creation of the Superintendent’s Zone will ensure that each of the schools identified in 

this grant have extensive LEA implementation support. Normally, 15 schools are 

supervised by a single assistant superintendent in SFUSD, however in the 

Superintendent’s Zone, two assistant superintendents have been assigned to supervise 

only 8 schools each. This cohort of 16 schools with enhanced supervision include all of 

the SIG schools and an additional 6 underperforming schools in need of intensive 

intervention due to their Title I Program Improvement status. Not only will the schools in 

the Superintendent’s Zone receive a higher level of administrative supervision and 

support, but the resources of the district (fiscal resources as well as human resources) 

will be prioritized toward the needs of these sites. The plans on the following pages all 

include elements of district support. 

 
Implementation support for developing a performance management system 

In addition to high quality professional development, professional capacity must 

be developed through a professional performance management system that ensures 

a data-driven approach to instruction and professional learning that uses common 

interim assessments and other evidence of student learning as well as research-based 

strategies to improve teacher practice. Although the school Balanced Scorecards were 

designed to push evidence use in schools, the district quickly realized that absent a 

culture of evidence use or professional development in strategic planning, the 

Scorecards proved far too complex and sophisticated for schools to use reliably as a 

data-driven improvement tool. Through monitoring BSC implementation it became 

evident that the lowest performing schools need training and follow-up coaching in using 

data for instructional improvement. Realizing that the district does not have sufficient 

man-power to build schools’ capacity for using data, this application asks for resources 

to support schools’ enculturation toward data-based inquiry, peer collaboration for 
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lesson planning, tighter school organization for student academic needs analysis, 

restructuring for literacy/math/ELD foci, and professional learning communities. External 

partners for this work include: 

o Partners in School Innovation: the seven elementary & middle 

schools/classrooms will have assistance from Partners for School Innovation for 

the first two years (presumed to be managed internally by the schools by the 

third year). 

o Pivot Learning Partners: both high schools will have assistance of Pivot for the 

first two years (presumed to be managed internally by the schools by the third 

year. 

Ensuring the recruitment, selection and retention of effective teachers 
SFUSD has had a partnership with The New Teacher Project, a nationally 

recognized organization that helps districts increase the number of highly effective 

teachers in high-need schools. Since the partnership with TNTP began in 2006 and the 

local parcel tax to increase teacher compensation and accountability took effect, the 

district has seen dramatic decreases in the number of vacancies on the first day of 

school and the percent of separations due to resignations, leaves and retirements at the 

district’s 25 hardest to staff schools. The average number of applicants per hire has also 

increased dramatically since 2006 in every subject area, including hard to staff subjects 

such as Special Education, Math and Science.  Furthermore, the new hires are more 

diverse than existing staff and the percent of new hires with advanced degrees has 

grown from 39% to 47%.  

Finally, SFUSD is committed to ensuring that 100% of teachers in our 
persistently low-performing schools are effective. To do so, we will continue work 

already begun with our union partners to define standards of effectiveness, and an 

evaluation system that is fair and reliable and includes student growth as a factor. This 

will involve challenging but culture-shifting conversations about good instruction, 

acceptable and unacceptable practices in the classroom, and the very best practices 

that support different groups of students. We believe teachers at our persistently low-

performing schools should meet the standards of National Board Certification, and if 

they engage in all of the professional development opportunities provided in this grant, 
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we will help them through the process. The district has partnered with Pivot Learning 
Partners to support the collaboration between United Educators of San Francisco and 

district leaders in developing this evaluation system.  

Partnerships to Support Implementation 
SFUSD leaders recognize that the district cannot do this work on its own. A 

number of strategic partnerships with foundations, non-profit organizations and 

university researchers will bolster the areas of capacity where SFUSD has identified 

weaknesses. In addition to the partners described above, who will help the district with 

teacher recruitment, selection, retention and evaluation, district partnerships to support 

implementation include: 

Strategic Education Research Partnership- SERP is a national organization 

that brings together university researchers and district practitioners in a collaborative 

relationship designed to solve practitioner-defined problems. SERP will provide 

technical assistance for the development of SFUSD’s assessment system (including 

implementation of the RISE adolescent literacy diagnostic) and for effective 

mathematics instruction. 

Stanford University- In addition to the SERP partnership, SFUSD has a unique 

relationship with Stanford University. This partnership provides SFUSD with high quality 

research, leadership guidance (through the Leadership, Equity, Accountability in 

Districts and Schools or LEADS network), and other services. A full-time “Director of 

Partnerships” ensures that Stanford researchers meet SFUSD’s technical assistance 

and research needs. An example of this partnership is the Youth Data Archive which 

allows SFUSD to understand indicators factors predictive of student success in order to 

develop intervention strategies. The Youth Data Archive will help SFUSD develop its 

early-warning indicator system. 

New Day for Learning- Funded by the C.S. Mott Foundation, New Day for 

Learning partners with the district to develop, implement and evaluate innovative 

solutions for a range of challenges named in this grant, including community building, 

increasing student engagement in the classroom. More than just offering technical 

assistance and advice, New Day for Learning works side by side with the district and 
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school communities. NDFL will be a key partner in implementing the community-schools 

approach at all sites. 

Overview of Implementation Plan 
The assessment described in the needs assessment section was used to identify 

the current status of each target school in each area and guide the selection of the most 

appropriate school intervention model for each site. The following pages contain a 

summary (in table form) of the required elements of the intervention plans for each 

school site. The four schools implementing the Turnaround Model (Everett Middle 

School, Bryant Elementary, John Muir Elementary, and Dr. George Washington Carver 

Elementary) are described first below, followed by the five schools implementing the 

Transformation Model (Horace Mann Middle School, John O’Connell High School of 

Technology, Mission High School, Chavez Elementary School, and Paul Revere 

Elementary School), and the school planned for Closure (Willie L. Brown Jr. Academy 

College Preparatory School). It is important to note that most of the five schools 

implementing the Transformation Model of intervention have already begun the process 

of transformation with school principals who have been in place for less than two years, 

plans for those schools include transformational components already being 

implemented, as well as new components to be implemented as a result of SIG 

requirements. 

The table summary of required elements is followed by a more detailed 

description of the plans for each school with activities organized according to the five 

essential supports of the Chicago framework. Whenever possible, schools have been 

clustered to described common elements of their Turnaround and Transformation plans. 

Unique plan components for each school that are to be implemented in addition to the 

common elements are described at the end of each turnaround or transformation plan 

section. 

The attached implementation charts (Form 10) for each site provide detail about 

resources allocated for each intervention activity. 
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Table of Required Activities for Turnaround Schools and SFUSD Responses 
Required Activity Everett Middle Bryant Elementary Carver Elementary Muir Elementary 

a) Replace 
principal 

• Principal is already new at site, selected for 
ability to reform and improve student 
achievement. 

• Principal replaced for start of 2010-11 school 
year. 

b) Use locally-
adopted 
competencies to 
measure 
effectiveness of 
staff and screen all 
staff, rehire no 
more than 50%. 

• Nine-step selection process adopted that includes a rubric for assessing current staff and 
candidate based on four selection model competencies. 

• At least 50% o f staff at each site will be new to site in 2010-11. 

c) Implement 
strategies 
designed to recruit, 
place, and retain 
effective staff. 

• Hiring and retention bonuses provided by local parcel tax initiative, the Quality Teacher and 
Education Act (QTEA) for teachers who teach in hard to staff schools and hard to staff subject 
areas.  

• Partnership with the New Teacher Project 
• Teacher effectiveness evaluation based on the standards of the California Teaching Profession 

and student growth (in development) 

d) Provide 
ongoing, high-
quality 
professional 
development 

• Partners in School Innovation 
• Salzman Tools for Schools 
• ELD Specialist/Coach 
• WRITE Institute 
 • Math Specialist/Coach 

• Literary Specialist/Coach 
• Project SEED 
• Teachers College Balanced Literacy 

• SLI-Reading 
Apprenticeship 

• Algebraic Thinking 
• SERP 

 
• AEMP 
• Director of 

Instruction 
• AEMP 
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Table of Required Activities for Turnaround Schools and SFUSD Responses 
Required Activity Everett Middle Bryant Elementary Carver Elementary Muir Elementary 

e) Adopt a new 
governance 
structure. 

• Supervision at district level restructured through Superintendent’s Zone. 
• Superintendent Zone schools protected from negative impact of district policies. 

f) Use data to 
identify and 
implement a 
research-based 
instructional 
program. 

• Ongoing cycle of inquiry approach facilitated by change agents from Partners in School 
Innovation. 

• Development and implementation of Common Interim Assessments in ELA and Math. 
• Focus on evidence-based programs in work with Partners in School Innovation. 
• Evidence of effectiveness considered for all plan elements 

g) Promote 
continuous use of 
student data to 
differentiate 
instruction. 

• Ongoing cycle of inquiry approach facilitated by change agents from Partners in School 
Innovation. 

• Laptops for all teachers to promote use of data. 
• Development and implementation of Common Interim Assessments in ELA and Math. 
• Weekly review of student work/data during teacher collaboration time. 
• Use of student data through coaching (Literacy, math and ELD coaches) and training 
• Implementation of Data Director and School Loop. 
• Use of data through 

coaching provided 
by SLI/Reading 
Apprenticeship 
Program 

• Expanded weekly 
teacher collaborative 
time 

• Expanded teacher training and collaboration time (daily through release 
time). 

h) Increased 
learning time. 

• Expansion to 7th 
period for all 
students (release at 
3:30 pm) 

• Expanded day for all students to 3:30 release tim (from current 2:30), 
made possible through teacher release time for training, collaboration 
and planning during the school day.  

• Incoming kinder summer transition. 
• ASES afterschool program – Closer coordination with school day, including extended hours for 

afterschool staff to participate in training and collaboration with classroom teachers. 
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Table of Required Activities for Turnaround Schools and SFUSD Responses 
Required Activity Everett Middle Bryant Elementary Carver Elementary Muir Elementary 

• Summer program—25 days, full day program (9:30-3:30) for student scoring below Proficient in 
ELA and math. 

i) Provide 
appropriate social-
emotional and 
community-
oriented services 
and supports for 
students. 

• Learning Support Specialist on each campus to provide counseling and other social-emotional 
support services.  

• Contracts with external providers for additional mental and physical health support services.  
• Parent Resource Center 
• Community School Coordinator 
• Course and workshops for parents 
• Expanded two-way parent-school communication strategies. 

 • Playworks—Social development training and support during 
recess/lunch/break periods. 
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Table of Required Activities for Transformation Schools and SFUSD Responses 

Required Activity 
Chavez 

Elementary 
Revere 

Elementary Mann Middle O’Connell High Mission High 
a) Developing & Increasing Teacher and School Leader Effectiveness 

1) Replace 
Principal • New principal for 2010-11 

• No Principal replacement – The principal has been at 
each of these schools for 2 years or less and each was 
hired to lead the school reform transformation process. 

2) Evaluation 
Systems for 
teachers and 
principals 
(including student 
growth as a factor 
in performance 
and designed with 
teacher and parent 
involvement). 

• Evaluation system based on the state’s Teacher Performance Assessment to be developed and 
finalized by Superintendent, Assistant Superintendents, site principals, teachers, and union 
representatives in 2010-11, and implemented by 2011-12.  

• In 2010-11, Assistant Superintendents will routinely analyze performance on formative 
assessments with both site principals and teach professional learning communities. 

3) Indentify and 
reward staff who 
have increased 
student 
achievement and 
remove those who 
haven’t. 

• Assistant Superintendent and site principals will be responsible for evaluating and removing staff 
who have not increased student achievement. Assistant Superintendent will be responsible for 
principal’s evaluation. Determination of student growth will include CST scores. 

• All staff at Transformation sites will receive a laptop to use for data management, instructional 
planning, and classroom instruction. 

• District leadership, with teacher and principal input, will develop a menu of incentives for staff who 
improve student achievement (by 6/11). 

4) Provide high-
quality, job-
embedded 
professional 
development. 

• WRITE Institute. 
• Salzman Tools for Schools. 
• ELD Coach 
• Literacy Coach 
• Math Coach 
• Collaboration Time for Teachers 

• Strategic Learning Initiative/Reading Apprenticeship 
Program (WestEd) 

• Partnership with SFCESS 
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Table of Required Activities for Transformation Schools and SFUSD Responses 

Required Activity 
Chavez 

Elementary 
Revere 

Elementary Mann Middle O’Connell High Mission High 
• Partners in School Innovation/School Transformation 

Framework • PIVOT 

• Director of 
Instruction  

• Algebra Project 
training for 
math teachers 

• Dual Immersion 
training 

• Expanded 
weekly 
collaboration 
time for 
teachers 

• Training in 
project-based 
learning 

• Professional 
Development 
(PD) – Kagen 
(Smaller 
Learning 
Communities) 

• Common Prep 
time for SLCs 

• PD for all 
teachers in 
effective 
instructional 
strategies for 
English 
Language 
Learners 

• PD in Complex 
Instruction 

• PD in Equity-
Centered 
classrooms 

• Teacher 
collaboration 
planning time 
before school 
starts in August 

• Weekly teacher 
planning and 
collaboration 
time. 

5) Implement 
strategies 
designed to recruit, 
place, and retain 
high quality staff. 

• Partnership with the New Teacher Project (TNTP) including implementation of its recruitment, 
selection and retention strategies tailored to SFUSD context. The New Teacher Project is housed 
within SFUSD’s human resources to ensure seamless collaboration. 

b) Comprehensive Instructional Reform Strategies 
1) Use of data to 
identify and 
implement 
research based 
instructional 
programs. 

• Ongoing cycle of inquiry approach facilitated by change agents from Partners in School 
Innovation/Transformation Framework and/or SFCESS. 

• Development and implementation of Common Interim Assessments in ELA and math. 
• Focus on evidence-based programs in School Transformation Framework, PIVOT, and SFCESS 

work. 
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Table of Required Activities for Transformation Schools and SFUSD Responses 

Required Activity 
Chavez 

Elementary 
Revere 

Elementary Mann Middle O’Connell High Mission High 
• Oversight of school programs by Assistant Superintendent in Superintendent’s Zone to ensure 

implementation of evidence-based programs. 
• Research documenting effectiveness of programs and strategies cited throughout plan. 

2) Promote 
continuous use of 
student data. 

• Ongoing cycle of inquiry approach facilitated by change agents from Partners in School Innovation 
applied through the School Transformation Framework, PIVOT, and SFCESS work. 

• Laptops for all teachers to promote use of data. 
• Development and implementation of Common Interim Assessments in ELA and math. 
• Weekly review of student work/data during teacher collaboration time. 
• Use of student data through coaching and training provided through Strategic Literacy 

Initiative/Reading Apprenticeship program. 
• Implementation of Data Director and School Loop. 

 • Teacher collaboration time. 

• Expanded 
weekly teacher 
collaboration 
time 

• Smaller 
Learning 
Communities – 
teachers meet 
for collaboration 
time within 
SLCs 

Teacher 
collaboration 
time. 

c) Increasing Learning Time and Creating Community-Oriented Schools 

1) Increased 
learning time. 

• ASSETs After School Program – 
Closer coordination with regular school 
day. 

• Extended day from 2:30-3:30. 
• Summer program for 220 students 

performing below proficient in ELA 
and/or math; 25 days; 9:30-3:30. 

• ASSETs After 
School 
Program – 
Closer 
coordination 
with regular 
school day. 

• Expansion to 
7th period for all 
students 

• ASSETs After 
School 
Program- 
Closer 
coordination 
with regular 
school day. 

• Expanded 
school day for 
125 students – 

• ASSETs After 
School 
Program- Closer 
coordination 
with regular 
school day 

• Expanded 
school day – 
from 6 periods 
and advisory to 
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Table of Required Activities for Transformation Schools and SFUSD Responses 

Required Activity 
Chavez 

Elementary 
Revere 

Elementary Mann Middle O’Connell High Mission High 
(extended day 
from 2:30-3:30).

• Summer 
program for 220 
students 
performing 
below proficient 
in ELA and/or 
math; 25 days; 
9:30-3:30. 

credit recovery 
courses. 

• Expanded day 
for all students 
– 7th period 
(began in 2009-
10). 

7 periods and 
advisory (began 
in 2009-10). 

• Summer 
program (new) – 
Credit recovery 
and ELD for 300 
students; 25 
days; 9:30-3:30. 

2) Family and 
community 
engagement. 

• Community School Coordinator 
• District support of parent engagement and community activities 
• Development of Parent Resource Center 
• Courses and workshops for parents 
• Bi-annual Parent Engagement Planning process 
• Expanded two-way parent-school communication strategies 
• Parent Liaison 

d) Providing Operational Flexibility and Sustained Support 

1) Operational 
flexibility 

• Operational flexibility granted to all Transformation schools regarding daily schedule and budget, 
supervised by the same Assistant Superintendent. 

• Principals report directly to Superintendent Zone Assistant Superintendent for approval of 
transformational changes/ 

• Limitation of other district, non-transformational requirements imposed on Transformation sites. 
2) Ongoing, 
intensive technical 
assistance from 
L.E.A. or an 
external partner 
organization. 

• Creation of Superintendent’s Zone (8 schools per Assistant Superintendent) for intensive 
supervision and support. 

• Technical assistance for transformation from external providers – Partners in School Innovation, 
PIVOT, SFCESS, WestEd (Strategic Literacy Initiative/Reading Apprenticeship Program). 

• Instructional Reform Facilitator placed at sites to provide ongoing, on-site support. 
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Essential Elements: (1) School Leadership; (2) Parent Community Ties; 
(3) Professional Capacity; (4) Student-Centered Learning; (5) Instructional Guidance 

Bryant 
K-5th  

Carver 
K-5th  

Chavez 
K-5th  

Muir 
K-5th  

Revere 
K-8th  

Everett 
6th-8th  

Mann 
6th-8th 

Mission 
9th-12th 

O'Connell 
9th-12th 

External Partnerships for Organizational Reform & Coherence (Elements: 1, 2, 3, 4, 5)          
Partners in S.I. (data-based inquiry, peer collaboration, school organiz., literacy support) Yrs: 1-2 Yrs: 1-2 Yrs: 1-2 Yrs:1-2 Yrs: 1-2 E Yrs: 1-2 Yrs: 1-2   

Pivot (data-based inquiry, peer collaboration, school organization        Yrs: 1-2 Yrs: 1-2 
SFCESS (Mann: Project-based learning; Mission: “anti-racist teaching”; O’Con: Small Lrng Comm.)     Yrs: 1-2 M  Yrs: 1-2 Yrs: 1-2 Yrs: 1-2 

External Partnerships for Professional Development (Elements: 1, 3, 4, 5)          
SLI-Reading Apprenticeship (successfully accessing the text in every subject)      Yrs: 1-2 Yrs: 1-2 Yrs: 1-2 Yrs: 1-2 

Teacher's College (balanced literacy instruction: reading)  Yrs: 2-3 Yrs: 2-3 Yrs: 2-3 Yrs: 2-3 Yrs: 2-3 E     
WRITE Institute (balanced literacy instruction: writing + ELD) Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 

Algebraic Thinking & The Algebra Project (algebra course access & intervention)     Yrs: 2 M Yrs: 2 Yrs: 2 Yrs: 2 Yrs: 2 
Project SEED (mathematics intervention & professional development) Yrs: 3 Yrs: 3 Yrs: 3 Yrs: 3 Yrs: 3     

SERP (innovative literacy diagnostic assessment & consultations)       Yrs: 1-3 Yrs: 1-3   
EPGY (Education Program for Gifted Youth: computer courses for enrichment) Yrs: 3 Yrs: 3 Yrs:  3 Yrs: 3 Yrs: 3     

AEMP (effective pedagogy for standard English learners)  Yrs: 1-2  Yrs: 1-2 Yrs: 1-2  Yrs: 1-2   
AVID (Advancement via Individual Determination: student college-prep enculturation)      Yrs: 1-3 In-kind Yrs: 1-3 In-kind In-kind 

Noah Salzman: Tools for Schools (positive classroom management for new teachers)  Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 
Extended Learning Programs (Elements: 2, 4)          

Summer School (20-25 days for struggling students)  Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 
Extended day program (one additional hour for all students) Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 

Increas. After School Academic Programs  (Project-based learning integrated w/ core curric)  Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 
Incoming Kindergartners Summer Transition (orientation & diagnostic assessment) Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 

Coaching & Academic Interventions (Elements: 3, 4, 5)          
Directors of Instruction (responsible for RTI standardization & intervention programming)  1.0 1.0      1.0 

Literacy Specialist/Coach (student interventions/in-class prof. dev.) 2.0 2.0 2.0 2.0 2.0     
Math Specialist/Coach (student interventions/in-class prof. dev.)  1.0 1.0 1.0 1.0 1.0    1.0 
ELD Specialist/Coach (student interventions/in-class prof. dev.)  1.0 1.0 1.0 1.0 1.0 1.0 1.0 1.0 1.0 

Core Specialist Teachers (grade level common planning & data analysis meetings) 2.0 3.0 4.0 3.0 3.0     
Resources for Improved Instructional Planning & Delivery (Elements: 3, 4, 5)          

Balanced Literacy Materials (level readers & supplemental texts, fiction/nonfiction) Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3     
 New Media Instructional Tools (computers, docu-cameras, LCD projs., audio texts, etc.) Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 

Access to Extracurricular Enrichment (museums, science centers, college visits, etc.) In-kind In-kind In-kind In-kind In-kind In-kind In-kind In-kind In-kind 
Community-Oriented Schools (Elements: 1, 2, 3, 4)          
Community School Coordinator (integration and alignment of all student/family supports) Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 
Learning Support Prof./Wellness Cntr. (behavioral counseling & social services access) Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 

Comprehensive Behavioral/Health Services(physical/mental/vision services for students)  Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 
Parent Resource Centers & Programs (workshops, training, ELD programs, etc.) Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 Yrs: 1-3 

As of 6/12/10 
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TURNAROUND PLAN 
Bryant Elementary School Carver Elementary School 
Muir Elementary School Everett Middle School 

COMMON ESSENTIAL SUPPORTS FOR ALL TURNAROUND SCHOOLS 
The four schools implementing the Turnaround Model are in need of dramatic 

reform to improve student achievement. All have already replaced instructional staff, 

and two will be replacing the school principal. At Bryant Elementary School and Everett 

Middle School the principals are already new and selected for their abilities to facilitate 

school change. All of these schools will be working with external support providers and 

implementing intensive and sustained professional development (including a coaching 

component) to dramatically improve classroom instruction and use of SBE-adopted 

curricular materials in English language arts and mathematics as well as SBE-adopted 

intervention programs. A primary focus of the turnaround for these schools will also be 

on the use of student data to differentiate classroom instruction to meet students’ needs 

and to provide appropriate intervention services for students. Parent and community 

engagement services and processes will also be recreated as each site builds on the 

strengths of its community. 

The figure below summarizes the common strategies to be implemented by 
all of these schools5 as part of the turnaround process, organized by the 5 Essential 

Supports. It is followed by a detailed description of each strategy. After the common 

strategies are described, a summary of the unique elements of each school’s plan is 

provided. 

 
Summary of Common Essential Supports for All Four Turnaround Schools 

Bryant Elementary, Dr. George Washington Carver Elementary, John Muir Elementary, Everett Middle 
School 

Essential Support # 1 
School Leadership 

Essential Support #2 
Parent-Community Ties 

Essential Support #3 
Professional Capacity 

• Inclusion in Superintendent’s 
zone – Targeted administrative 
supervision and support 
including modified evaluation 
systems for teachers (designed 
with principal and teacher input) 

• Community School Coordinator 
(1.0 FTE) 

• Parent Resource Center 
• Bi-annual Parent Engagement 

Planning Process 
• Expanded two-way parent-

• Partners in School Innovation – 
School Transformation 
Framework 

• Replace 50% of teachers 
• Professional development-

Teachers College/literacy 
                                            
5 Because three of the four Turnaround schools are elementary schools and one is a middle school, elementary‐
only strategies are noted in the common strategies. 
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• New Principal (Carver and 
Muir) 

• Instructional Reform Facilitator 
 

school communication 
strategies 

• Parent Liaison  

collaborative (elementary 
schools only) 

• 2.0 FTE Literacy 
Coach/Specialist (elementary 
schools only) 

• 1.0 FTE Math Coach/Specialist 
(elementary schools only) 

• Core Specialist Teachers 
(elementary schools only) 

• 1.0 FTE ELD Specialist/Coach 
• Professional Development – 

Salzman Tools for Schools 
• Daily grade level teacher 

collaboration and professional 
development time 

• Professional development-
WRITE Institute  

• Provide laptops for teachers. 
Essential Support #4 Student-Centered Learning Climate 

• Learning Support Professional  
• Comprehensive Behavioral Health Services 
• Salzman Tools for Schools 

Essential Support #5 Instructional Guidance 
• SBE – adopted core materials in ELA (Houghton-Mifflin) and math (Everyday Math) 
• SBE – adopted intervention programs (Read 180; High Point) 
• Common core curriculum with scope and sequence 
• Common Interim Assessments 
• Response to Intervention (RtI) 
• Extended day 
• Extended year – summer program  
• Incoming Kinder Summer Transition 
 

 Essential Support #1: School Leadership 

• Inclusion in the Superintendent’s Zone – Targeted administrative supervision 
and support – School supervision within SFUSD has been restructured as of May 

2010 to maximize supervision resources and support services and focus more 

intensive services on the needs of the district’s lowest performing schools. Most 

schools within SFUSD will be supervised by an Assistant Superintendent responsible 

for approximately 15 school sites; however, a special “Superintendent’s Zone” has 

been created for the district’s lowest performing schools, including the schools 

participating in a Transformation or Turnaround process. These schools will be 

supervised by an Assistant Superintendent responsible for only 8 schools. Three of the 

Turnaround schools (Bryant, Muir, and Everett) will be supervised by Assistant 

Superintendent Guadalupe Guerrero, who will also be responsible for supervising 
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three of the Transformation sites also located within the Mission District of San 

Francisco. The remaining Turnaround site (Carver) will be supervised by Assistant 

Superintendent Patricia Gray. Through inclusion in the Superintendent’s Zone, the 

turnaround sites will receive additional focused support from the district in all of the 

essential support areas. 

The Assistant Superintendents will also work closely with SFUSD Human 

Resources, principals, and teachers in schools in the Superintendent’s Zone and other 

district leadership to develop and implement a system of teacher evaluation that 

uses the California Standards for the Teaching Profession and includes student growth 

as a factor. To begin this work, SFUSD has met with representatives from UESF to 

develop a rubric of evaluation based on the California Standards for the Teaching 

Profession (see Appendix x. This group will also develop appropriate incentives for 

teachers and school leaders making exceptional progress in increasing student 

achievement. 

Currently within the district site administrators and teachers use student 

performance data maintained in Data Director to review the effect of instructional 

practices as well as coach on teaching strengths and areas for improvement.  

At schools sites conversations about student growth are already integrated into 

the pre-observation evaluation conferences where teachers and principal’s review 

student assessment data as a part of the standards-based evaluation process.  

For 2010-2011, SFUSD assistant superintendents will be routinely analyzing the 

performance of student achievement on the formative assessments (common interim 

assessments) with both principal and teacher professional learning communities. 

Moreover, the district will be supporting, via in-kind resources, the performance of 

teachers and principals will be formally reviewed by examining students’ achievement 

data through the facilitation of data coaches.  

Over the next year or so, after field-testing is completed on the state’s Teacher 

Performance Assessment is completed, SFUSD intends to apply the tool for teacher 

evaluation in the district. Per SFUSD understanding, the Center for Future of Teaching 

and Learning in Santa Cruz has been working on rubrics for district implementation of 
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an evaluation system using California Standards for the Teaching Profession and the 

California Teaching Performance Expectations. (See attachments.  

There are six teaching procession standards, each of which align with the 

practices SFUSD expects teachers should be able to demonstrate and deepen over 

their career:  

1. Engaging and supporting all students in learning  

2. Creating and maintaining effective environments for student learning 

3. Understanding and organizing subject matter for student learning 

4. Planning instruction and designing learning experiences for all students 

5. Assessing student learning  

6. Developing as a professional educator 

SFUSD is ready to implement the state-wide evaluation tools being developed to 

align to the CSTPs and CTPEs.  

•  New School Principal – A new principal has been appointed for Carver and Muir. 

These new administrators have been selected because of their experience turning 

around troubled schools, and they will receive a significant amount of support from the 

district office. The principals at the other sites are already new. All four Turnaround 

principals will be evaluated based on the three core components of the School 

Leadership Essential Support element of the Essential Supports framework. The table 

below illustrates key leadership indicators from the framework. 

Leadership Indicators 
Managerial Instructional Facilitative-Inclusive 

• Well-run office 
• Adequate supplies 
• Starting/stopping on time 
• Good communication with 

parents and staff 
• Adequate support for 

implementing new programs 

• Knowledgeable about tenets of 
learning theory and curriculum 

• Able to analyze instruction and 
provide effective, formative 
feedback to teachers 

• Able to articulate high 
standards for student learning 

• Support teachers; innovations 
to reach student standards 

• Work is guided routinely by 
constant focus on evidence of 
student learning, both through 
regular data reports and 
classroom visits 

• Constantly asking: What is 
working and what is not (and 
why not)? 

• Ability to inspire teachers, 
parents, school community 
leaders, students around a 
common vision of reform 

• Exploit opportunities in formal 
and informal social encounters 
to advance sense of conquest 
(look what we’ve done; we can 
do even more) 

• Catalyze an orientation akin to 
a moral imperative – we can 
and MUST do this 

• Bring parents and teachers into 
new leadership roles enlarging 
the capacity to support a more 
productive and continuously 
improving school organization 
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• Thoughtfulness in selecting 
among potentially competing 
initiatives 

• Eliminating initiatives that take 
attention away from core 
improvement priorities. 

• Use role authority to “make 
things happen” 

 

 
• Instructional Reform Facilitators (IRF) – a full time Instructional Reform 

Facilitator (IRF) has been assigned to the Turnaround sites to assist with the full 
implementation of all Turnaround activities. The IRF is funded through a district in-

kind contribution and is an administrative position capable of assisting the site principal 

with leading the reform process, as well as taking over some of the site principal 

duties, freeing the principal up to work closely with teachers on the implementation of 

Turnaround strategies. 

 Essential Support #2: Parent-Community Ties 

• Community School Coordinator – A full-time Community School Coordinator will 
be responsible for the coordination of all student and family services that 
address the non-academic barriers to student success. The coordinator will work 

with internal and external providers to reduce fragmentation and duplication of 

services and ensure the supports are integrated with each other and with the school’s 

core instructional programs to ensure that everyone on campus is working toward 

shared goals. The Community School Coordinator will also reduce the burden of 

management on the principal, freeing the principal to focus on his role as instructional 

leader and catalyst for change. Specifically, the Community School Coordinator will 

serve on the school leadership team, COST/SAP and other school leadership 

committees, serve as the point person for new/potential community partnerships, 

coordinate/administer the annual school climate survey, and convene an advisory 

committee of partners and community members to provide ongoing input on school 

support services and the Turnaround model.  

At the district level, a Community School Coordinator Manager will oversee 

and coordinate the work of all the site Community School Coordinators (including 

those for both Turnaround and Transformation sites). This manager will provide 
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training and supervision for all Community School Coordinators and ensure that best 

practices in community school development are followed. 

 
• Parent Resource Center (PRC) – A Parent Resource Center will be established at 

each of the Turnaround sites as a central hub for family outreach and engagement in a 

welcoming, dedicated space. The Center will provide computer access for parents to 

enable them to access School Loop to monitor their children’s academic progress and 

a place to network and connect with other parents and staff. The Parent Resource 

Center will also provide information about after school programs, intervention services, 

and current education opportunities. Parent liaisons at each site will work with the 

Community School Coordinator to assist parents in accessing the PRC. Parents for 

Public Schools will provide training at each site for parents in school governance and 

how to be involved with school reform. These workshops will be held in English, 

Spanish, and Chinese. 

The Community School Coordinator will also work closely with th site principal to 

organize a Parent Advisory Committee consisting of parent School Site Council and 

ELAC members as well as other parents in the school community to oversee and 

advise on all school parent-and-community engagement activities. The Advisory 

Committee will include at least three parent representatives (non-school employees) 

from each grade level (total minimum 21 members). The Parent Advisory Committee 

will meet monthly during the regular school year. 

At the district level, a Parent Resource & Programs Program Manager and two 

Parent Resource Regional Organizers will be hired to assist the Community School 

Coordinators and site principals with coordinating PRC activities with district parent 

education and involvement initiatives. The district Parent Resources & Programs staff 

will also provide training and coaching for site staff and teachers on effective 

communication with parents, increasing parent involvement, and implementing 

evidence-based parent involvement programs. 

• Bi-annual Parent Engagement Process – Led by the Community School 

Coordinator, school staff, and the community Advisory Committee (see above) will 

work through a facilitated process to identify goals, short and long terms 
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outcomes, priority stakeholders and strategies to increase parent engagement 
at each school, and monitor effectiveness of engagement efforts. Assistance will 

be provided by the district Parent Resources & Programs staff and a community 

organizer hired to promote parent participation district-wide. 

• Expanded Two-Way Parent-School Communication Strategies – The Community 

School Coordinator will work closely with the school principal, teachers, and parent 

liaisons to improve communication from each school to parents and from 
parents to the school. Strategies will include regular newsletters, regular parent 

meetings with the principal (i.e. principal breakfasts, coffees, etc.), home visits, 

outreach in the community, and more. Additional strategies will be determined through 

the parent engagement process described above. Assistance with this component will 

be provided by the community organizer and district Parent Resources & Programs 

staff. 

• Parent Liaison – A parent liaison will be added to each Turnaround school staff to 

assist with linking parents to the school. The parent liaison will make contact with 

parents of students with inconsistent attendance and students needing additional 

academic intervention services to ensure parents are aware of the importance of 

regular school attendance and available academic support services. The liaison will 

also refer parents to social and parent education services available in the local 

community and through the Parent Resource Center that can help overcome the 

barriers that prevent them from providing appropriate learning support to the children. 

 Essential Support #3: Professional Capacity 
The plan to increase professional capacity focuses on the implementation of 

high-quality, job-embedded professional development provided by external support 

providers that leads to a significant transformation in classroom instruction supported by 

the assistance of instructional coaches and teacher collaboration time. 

• Implement the School Transformation Framework in collaboration with Partners 
in School Innovation – Turnaround sites will work with Partners in School 
Innovation to fully implement the School Transformation Framework which focuses 

on three of the most important contributors to student learning: the quality of teaching, 
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the systems for professional learning, and the strength of leadership. By engaging 

teachers and principals in intensive results-oriented cycles of inquiry and continuous 

improvement, the framework supports school instructional staff in learning how to 

improve teaching until every child succeeds at a higher and higher level. The graphic 

below illustrates the core components of the Partners in School Innovation School 

Transformation Framework. 

 
Through this transformational process, change agents from Partners in School 

Innovation assist the site in a variety of activities including a) conduct a school 

transformation review (STR) to assess the current state of the school and capacity of 

teachers and leaders (much of this work has already been completed), b) use the 

findings of the STRs to work with the staff to set goals, create a vision, and develop a 

detailed action plan, building on and fine tuning the SIG plan, c) coach and strengthen 

leaders to develop a results-oriented mindset in implementing Turnaround activities, d) 
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work with grade-level teams each week during grade-level team meetings to guide 

teachers through a process of analyzing student learning outcomes, reflecting on their 

individual and group practice, and planning standards-based lessons that combines 

evidence of what works in the classrooms with best practices from the field, e) integrate 

a results-oriented cycle of inquiry process throughout teacher planning processes, f) 

assist site leaders with integrating all professional development and support services for 

teachers including teacher collaboration time, professional development training, and 

instructional coaching services, and g) assist school and district leaders in implementing 

an ongoing system of school monitoring. More detail on the Partners in School 

Innovations School Transformation Framework and the activities included within the 

framework are available upon request, in the full scope of work that has been developed 

for SFUSD by Partners in School Innovation. While all of the Turnaround sites will be 

using the School Transformation Framework, the process is highly individualized for 

each site. 

The entire reform process developed and led by Partners in School Innovation is 

research-based and designed to guide school personnel in using student data to inform 

the selection and implementation of research-based instructional strategies and 

programs. The chart below provides a summary of the research on which the Partners 

in School Innovation reform process is built. 

 

 

The Results-Oriented Cycle of Inquiry 
Partners in School Innovation (PSI) guides district and school leaders as well as 
teachers through a continuous improvement process that involves defining a desired 
result, planning toward that result, putting the plans into action, and assessing the 
effectiveness of those actions in order to make adjustments that will enable districts to 
get closer and closer to achieving a larger vision. The following resources guide the 
approach to continuous improvement and detail best practices in setting goals, 
planning, and using assessment to reflect and adjust. 
Richardson, J. (2007). Work smarter not harder. Tools for Schools, 11(2), 1-7. 
Stiggins, R. & DuFour, R. (2009). Maximizing the power of formative assessments. Phi Delta Kappan 90(9), 640-

644 
Wiggins, G. & McTigue, J. (2005). Understanding by Design. Alexandria, VA: Association for Supervision and 
Curriculum Development 
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Commitment to Social Justice 
In pursuit of a system of education that prepares all students for a rigorous college 
education, and equips them with the necessary life skills to become thriving members 
of a democratic society, PSI actively seeks to disrupt patterns of inequity in education 
by developing systems and structures that work effectively to close persistent 
achievement gaps based on race, class, and culture. To do this work effectively, PSI 
strives to develop cultural competence by seeking to understand how race, culture, 
class, and gender impact how we understand and respond to the world around us. 
Eubanks, E., Parish, R., & Smith, D. (1997). Changing the discourse in schools. In P. Hall (Ed.), Race, Ethnicity, 

and Multiculturalism: Vol. 1. Missouri Symposium on Research and Educational Policy Series (pp.151-168). New 
York: Garland Press. 

Scheurich, J.J. & Skrla, L. (2003) Leadership for Equity and Excellence: Creating High-Achievement Classrooms, 
Schools, and Districts. Thousand Oaks, CA: Corwin Press Inc.  

Singleton, G.E. & Linton, C. (2005). Courageous Conversations About Race. Thousand Oaks, CA: Corwin Press 
Inc.  

The Aspen Institute Roundtable on Community Change (2005). Structural racism and youth development: Issues, 
challenges and implications.  

The Core Instructional Program 
PSI supports schools to build a core instructional program in literacy and English 
language development that ensures that all students learn at high levels. The following 
research selections demonstrate that in order to deliver a high-quality instructional 
program, teachers must learn to implement a rigorous curriculum, develop a repertoire 
of researched-based pedagogical practices, purposefully use assessments and data, 
engage in results-oriented planning, and strategically intervene when students may be 
behind. 
Goldenberg, C. (2008). Teaching English learners: What the research does and does not say. American Educator 2 

(2), 8-23, 42-44. 
Hirsch, E.D. (2003). Reading comprehension requires knowledge of words and the world. American Educator, 

27(1), 10-13,16-22,28-29,48. 
Brown-Chidsey, R. (2007). No more waiting to fail. Educational Leadership, 65(2), 40-46. 

Integrated Systems for Professional Learning 
PSI builds the capacity of school leaders to develop and strengthen the systems that 
support teachers’ professional learning to ensure sustained student-achievement 
results. Research on teacher professional learning has demonstrated that when 
teachers receive high-quality professional development, have regular opportunities to 
collaborate, and are supported by a skilled instructional coach, the quality and 
effectiveness of their instruction improves. 
Darling Hammond, L. & Richardson, N. (2009). Teacher Learning: What Matters? Educational Leadership 66(5), 46-

53 
DuFour, R. (2004). What is a professional learning community?  Educational Leadership 61(8), 6-11. 
Schmoker, M. (2006). Results Now. Alexandria, VA: Association for Supervision and Curriculum Development. 
Joyce B. & Showers B. (2002). Student Achievement through staff development. Alexandria, VA: Association for 

Supervision and Curriculum Development. 
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Fullan, Michael (2006) Breakthrough. Thousand Oaks, CA: Corwin Press Inc. 
Results-Oriented Leadership 

PSI develops the capacity of school leaders to perform the practices necessary for 
transforming instruction and sustaining results, working with leaders to focus on 
supporting their efforts to lead whole school improvement and create a school 
environment where high quality teaching and learning can take place. The PSI 
approach is grounded in the research in effective school leadership, the dynamics of 
change, and leadership necessary for large scale instructional improvement. 
Elmore, Richard F., (2000). Building a New Structure for School Leadership. Washington, D.C.: Albert Shanker 

Institute. 
Fullan, Michael (2001) Leading in a Culture of Change. San Francisco, CA: Jossey-Bass. 
Marzano,Robert J., Waters, Timothy, & McNulty, Brian A. (2005). School Leadership That Works: From Research to 

Results. Aurora, CO: Mid-Continent Research for Education and Learning.
Coaching 

PSI defines coaching as the practice of partnering with school leaders to transform 
individual and organizational capacity to maximize student achievement. PSI works 
with school leaders and teachers to help them articulate their vision for teaching and 
learning, to support them to learn the practices and skills needed to achieve that vision, 
and to learn to work collaboratively and with accountability to one another. Because 
this is complex work, the approach draws not only from the leadership coaching 
literature, but also from organizational change, social interaction and adult learning 
theories. 
Block, Peter (1981) Flawless Consulting. San Francisco, CA: Pfeiffer. 
Kegan, R. & Lahey, L.L. (2002). How the Way We Talk Can Change the Way We Work: Seven Languages for 

Transformation. San Francisco, CA:Jossey-Bass. 
Bloom, G.S., Castagna, C.L., Moir, E.R., Warrant, B. ((2005). Blended Coaching: Skills and Strategies to Support 

Principal Development. Thousand Oaks, CA: Corwin University Press. 
Heifetz, Ronald A. & Linsky, Marty (2002). Leadership on the Line: Staying Alive Through the Dangers of Leading. 

Boston, MA: Harvard Business School Publishing. 
Senge, Peter (1995). The Fifth Discipline: The Art and Practice of a Learning Organization. New York, NY: Currency 

Doubleday.  
 

• Selection of New Teachers (Replacement of at least 50% of instructional staff) – 

Having an effective teacher in every classroom is a priority to SFUSD. This means 

both a strong recruitment and retention strategy to keep the best teachers as well as 

strong accountability systems to help struggling teachers improve or move out of the 

classroom.  As part of a focused effort to improve recruitment and retention of effective 

teachers, the San Francisco Unified School District is partnering with the New 
Teacher Project (TNTP) to improve student outcomes by increasing teacher quality. 
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School leaders receive training in making better hiring decisions, including effective 

interview techniques, school marketing and candidate cultivation.  

• It is the intent of SFUSD to work closely with our labor partners to build upon our 

negotiated agreements in defining the process for staff transition. 

• SFUSD has developed a 9 step selection process to ensure the highest possible 

quality of teaching for the Turnaround sites. Candidates for certificated positions will 

be rated across four main competencies which are demonstrated as contributors to 

classroom success in urban schools. Multiple selection activities will be conducted to 

collect evidence of each competency and each candidate will be evaluated using a 

rubric aligned to the competencies prior to an offer of employment being made. The 

steps in the selection process include: 1) Meet with current staff to discuss 

expectations for turnaround process and introduce commitment letter; 2) Review 

applications in SearchSoft (current staff, voluntary transfers, and external candidates 

when possible); 3) Review student growth data; 4) Conduct personal interviews; 5) 

Request writing sample (for bilingual positions); 6) Observe demo lesson or actual 

classroom lesson; 7) Evaluate all candidates using the four competencies in the 

selection model; 8) Make offer to the highest qualified candidates; and 9) Ask 

candidates to sign commitment letter. 
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The table below and on the next page summarizes the four selection model 

competencies and corresponding competency indicators. 

Competency #1: Urban Commitment 
Believes that all students can achieve at high levels and 
embraces the potential challenges of urban schools 
 
• Believes that all students should be held to 

high expectations and can achieve 
• Values students as individuals; motivate 

students by making connections to their lives 
• Describes positive experiences working with 

high-need schools/students and actively 
engaging in the community 

• Recognizes and embraces potential 
challenges face by teachers in urban schools  

Competency #2: Teaching & 
Management 
Prepared with strategies to manage a classroom and 
raise student achievement 
 
• Conveys ideas and information clearly 
• Provides reasonable examples of effective 

lesson-planning, instructional strategies, 
and/or student assessment 

• Makes content meaningful to students in the 
district 

• Sets concrete, ambitious goals for student 
achievement 

• Sets high standards for all students 
• Assumes accountability for classroom 

management and culture 
• Conveys reasonable understanding of 

potential challenges involved in teaching in a 
high-need school 

• Demonstrates ability to deal effectively with 
negative student behavior 

• Have strategies to make content accessible 
and challenging to al students 

• Use objective-0driven strategies to engage 
students as active learners 

• Ensure students make significant academic 
gains 

• Maintain high expectations for student 
behavior and use management techniques to 
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The evaluation rubric identified in step 7 of the selection process is summarized on the 

next page. 

 

Competency #3: Personal 
Responsibility 
Views self as fully accountable for student learning and 
prioritizes professional growth 
 
• Assumes accountability for reaching outcomes 

despite obstacles 
• Persists in offering viable and realistic 

strategies to deal with challenges 
• Conveys willingness to try multiple strategies 

or something new when things change or 
when confronted with challenges 

• View the teacher as being ultimately 
accountable for student achievement, 
regardless of external factors 

• Constantly changes and invents new 
strategies to improve outcomes 

• Perseveres despite obstacles, and offers 
multiple solutions to challenges 

• Analyzes success of their strategies and 
adapts them when necessary 

• Focuses on capacity to affect situations rather 
than on external barriers 

• Takes initiative to solve own problems 
 

Competency #4: Professional Qualities 
Displays positivity, reliability, and a willingness to work 
as part of a team 
 
• Clearly articulates logical, applicable strategies 

when presented with a problem 
• Provides evidence of a solid work history and 

explains any gaps in employment 
• Expresses a desire to become an active 

participant in the school community beyond 
the classroom 

• Describes self as flexible and willing to adapt 
• Respects others and is sensitive to 

professional norms of interaction in different 
situations 

• Understands and assumes the role and tone 
appropriate for new settings 

• Listens openly to differing opinions 
• Understands and is aware of how one’s own 

background and assumptions can influence 
interactions with others 

• Remains positive and professional throughout 
interview 
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• Retention of Quality Teachers- The district has a local parcel tax initiative called the 

Quality Teacher and Education Act (QTEA) which provides teacher retention bonuses 

as well as bonuses for teachers who teach in hard to staff schools and hard to staff 

subject areas.  The QTEA also provides additional resources for coaching through the 

Peer Assisted Review (PAR) program, a key part of the district’s teacher accountability 

strategy.   

• Professional Development-Teachers College/Literacy Collaborative – The three 

Turnaround elementary schools will also be working with Teachers College at 

Columbia University receiving professional development through the Teachers College 

reading and writing project. Teachers College has provided research-based 
professional development in the area of literacy instruction across the nation for 

almost 30 years. Through the Turnaround Plan all elementary school teachers at 

Bryant, Carver, and Muir will participate in a one week summer institute (years 2 and 

3) and 10 days of grade level release time for ongoing training and coaching in literacy 

instruction, effective assessment strategies, and literacy development. Grade level 

training days will include coaching, model lessons, and review of student work 

provided by experienced literacy specialists from Teachers College.  

• Professional Development-WRITE Institute – All four Turnaround schools will 

implement WRITE Institute instructional strategies and program activities for improving 

writing instruction for all students with an emphasis on English learners. The WRITE 
(Writing Reform Instruction for Teaching Excellence) Institute model operates out 

of the San Diego County Office of Education. Its research-based model for writing 
instruction and professional development has been recognized as an academic 

excellence model program by the California Department of Education (CDE) and the 

U.S. Department of Education. It has also received the California School Board 

Association’s Golden Bell Award for Professional Development and has been 

recognized by the California County Boards of Education as an exemplary program. 

The California Association for Bilingual Education has also recognized WRITE as an 

exemplary program for English learners, and the CDE has recognized WRITE’s 

standards-based writing rubric as an appropriate measure for assessing writing for 

English learners. Currently WRITE partnerships serve sixteen county offices of 
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education in California, over 150 school districts in 25 counties, over 500 schools, over 

2,000 teachers, and over 50,000 students, and it is one of the only professional 

development programs in the nation to focus on (and lead to improvement in) 

academic writing for English learners. 

WRITE is an articulated K-12 writing program that addresses the multi-
faceted variables (literacy development, language proficiency, critical thinking, 
appropriate equitable assessment) associated with writing acquisition. WRITE 

curriculum instruction and assessment activities are integrated and aligned with 

California content standards and are designed to improve standards-based academic 

performance for English learners at all developmental levels of English proficiency. 

WRITE classroom activities take students through the writing process in several 

genres each year (in 8-12 week modules) providing scaffolding for academic language 

development and meta-cognitive strategies that teach students to think as writers. 

In addition to evidence documenting its effectiveness at increasing students’ ELA 

standard performance (WRITE Institute 2008), components that make up the WRITE 

model are built on a firm foundation of research. 

• Each WRITE program exposes students to multiple genres that correlate to 

grade level standards and state writing assessments (Fink-Chorzempa, 2005; 

Krashen, 1984; Tolchinsky, 2006; Donovan & Smolkin (2006). 

• WRITE’s curriculum promotes understanding of genres that students need to 

be successful in K-12 and higher education. It helps students make 

connections between academic writing and workplace writing (Baker, Gersten, 

Graham, 2003; Kern, Andre, Schilke, Barton, McGuire, 2003). 

• WRITE embeds critical thinking skills and comparative analysis of genres and 

texts (Esmaeili, 2002; National Council on Teachers of English, 2005; 

McCutchen, et al, 1997). 

• WRITE’s curriculum provides students opportunities to acquire the academic 

language and structures critical to the specific genre addressed (DeGraff, 

1997; Isaacson, 2004; Tolchinsky, 2006). 

• The Academic Language Learning section of each unit addresses the 

academic language forms and structures specific to the genre addressed, 
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which are scaffolded to allow English learners access at all ELD proficiency 

levels (Conteh-Morgan, 2002; Echevarria & Graves, 2003; Colombo, 2002; 

Hart & Okhee, 2003). 

• WRITE’s curriculum builds on students’ prior knowledge and experience as it 

affirms their identity and culture (Colombo, 2002; Cummins, 1989; Huang, 

2004; Roman-Perez, 2003; Wright & Pu, 2005).  

• WRITE begins writing instruction at the very beginning of ELD proficiency. 

Through proven strategies and rigorous yet carefully scaffolded activities, 

beginners are provided access to writing (Gersten, 1996; Hadaway & Young, 

2002).  

• Through each writing unit, students experience activities that engage them in 

all modalities and address a variety of learning styles (Colombo, 2002).  

Through the Turnaround Plan two lead teachers will be trained from each school 

site to become trainers in the WRITE model. These teachers will then be responsible 

for training other teachers at the school site and working with the site principal and 

instructional reform facilitator to fully implement WRITE across the grade levels. The 

lead teachers will receive training in each of the three years of the program, and the 

lead teachers will begin implementation in their own classrooms in year one; however, 

full implementation at all of the grade levels will begin in year two. 

• Professional Development-Salzman Tools for Schools – The Tools for Schools 
Effective Behavior Management program is based on the premise that in order for 

learning to take place the school must have a safe, orderly, and academically 
strong environment and that all staff members must understand: A) basic behavior 

management strategies, B) techniques for raising teachers’ expectations of students, 

C) the importance of positive reinforcement in teaching students responsibility, D) how 

to be successful with difficult, unmotivated, or challenging students, E) the need to be 

proactive with safety issues such as fighting, etc, F) how to turn all parents into 

partners, and G) the importance of administrative leadership. Through the Turnaround 

Plan Tools for Schools staff will train leadership teams from each site (two day 

training) in the Effective Behavior Management program. They will develop their 

administrative support system and school-wide plan for program implementation 



 

SFUSD SIG Page 114 

during this training and learn solutions for attendance issues using a discipline card, 

alternatives to suspension, and other special techniques for working successfully with 

the most difficult students and parents. In addition, all school staff will participate in a 

one day Effective Behavior Management workshop to develop classroom plans. The 

emphasis is on establishing a safe and orderly environment that stops negative 

behavior, increases learning time, develops positive relationships, and teaches student 

responsibility. The staff will learn how to develop and implement an individual 

classroom behavioral management plan and work with colleagues on the school-wide 

behavioral management plan. 

Tools for Schools staff will provide four days per year of follow up coaching at 

each of the elementary schools and six days of follow up coaching at Everett Middle 

School each year. Coaching will include: A) meeting with the discipline/safety 

committee to review concepts of the program, B) meeting with administrators to work 

on implementation of the plan, C) visiting classrooms for the purpose of monitoring 

and coaching teachers, D) meeting with teachers during prep/planning time, E) 

meeting with and training support personnel on various aspects of the program, and F) 

providing staff with feedback throughout each coaching day. 

Salzman Associates has been providing this program successfully in schools 

throughout the bay area including many in SFUSD. However, none of the Turnaround 

elementary schools have participated in the program and Everett Middle School has 

begun participation but needs additional support for full implementation. 

• 2.0 FTE Literacy Coach/Specialist – Each elementary Turnaround school will benefit 

from the services of two full-time literacy coach/specialists. These specialists will 

spend half of their time providing in-class coaching services for teachers and half of 

their time providing targeted intervention services for students. In-class coaching 

services will target assistance with implementation of SBE adopted reading materials, 

formative assessments and use of assessment data, Teachers College literacy 

strategies, and WRITE Institute writing strategies. 

• Math Coach/Specialist – Each elementary school will benefit from the services of a 

full-time math coach/specialist who will devote at least half-time to providing in-class 

coaching services for teachers and half-time to providing intensive intervention 
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services for students needing additional support to meet and exceed core content 

standards. 

• ELD Coach/Specialist – Each Turnaround school (elementary and middle) will benefit 

from the services of a full-time ELD coach/specialist who will devote at least half-

time to providing in-class coaching services for teachers and half-time to providing 

intensive intervention services for students needing additional support to meet and 

exceed core content standards. The ELD coach will focus on helping teachers 

implement WRITE strategies, providing high quality ELD instruction using standards-

based materials, and modifying instructional strategies as appropriate using formative 

assessment results as a guide. The ELD coach/specialist will also assist with the 

implementation of targeted intervention services for English Learners (High Point). 

There is a strong base of research supporting classroom-based coaching 

activities (Black, et al, 2003); Herll and O’Drobinak, 2004; Poglineo and Bach, 2004; 

Darling-Hammond, 2006). This model will ensure the transfer of concepts learned 

during professional development activities to changes in classroom instruction, The 

use of coaches in the Turnaround plan, in particular, will be effective because of its 

intensity (3. Coaches on site every day PLUS change agents from Partners in School 

Innovation) and duration ( at least for three full years.) 

• Core Specialist Teachers – Each elementary Turnaround site will be assigned 

between two and four core specialist teachers based on the size of each school 
and the number of teachers at each grade level (two at Bryant, three at Carver, 

three at Muir). Core Specialist Teachers will push into the classroom to provide 

classroom instruction in the core content areas and some standards-based enrichment 

instruction, releasing all teachers from the same grade level at the same time on a 

daily basis to work together while receiving professional development training, 

analyzing student data, planning instruction and intervention services, and debriefing 

from coaching services. 

The site principal and Instructional Reform Facilitator will work with the external 

support providers and the site coaches to develop the most appropriate core 

specialist/release time schedule for each site. Here is an example of how this release 

time schedule may work. On Mondays, 5th grade teachers will be released for the first 
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hour of the school day while the core specialist teachers each take over the 5th grade 

classrooms for core instruction. While the 5th grade teachers are released a schedule 

will be developed for each week for the use of that time. Sometimes the period will be 

scheduled for work with external support providers on cycles of inquiry, examination of 

student work, reviewing student assessment results, developing intervention 

recommendations, or planning differentiated instruction. The period may also be used 

as a time for the instructional coaches to meet with the teachers to review classroom 

observations and model lessons, and have discussions focused on instructional 

improvement. At the end of the first hour the 5th grade teachers will go back to class 

releasing the core specialist teachers to move on to the 4th grade classrooms while 4th 

grade teachers meet with the external support provider, professional development 

trainer, or coaches. This pattern of releasing a grade level for a period each day will 

continue until teachers at all grade levels have been released at least once during 

each day for professional development. 

Unlike models that place substitutes in the classroom to provide release time for 

teachers, this model uses core specialist teachers, providing a high level of academic 

instruction for students while their regular classroom teachers are released and 

consistency of instruction. This promotes youth development principles, allowing the 

core specialist teachers to develop relationships with students over time so that they 

can provide additional support as needed. 

This professional development model will provide approximately 180 hours of 

professional development and targeted planning time for each teacher over the course 

of the year in addition to any professional development provided before the school 

year or during the after school hours and that provide through full day release time 

(i.e., Teachers College). Because teachers can only be required to participate in 

professional development instruction that takes place during their contracted day, this 

ensures that all teachers will receive 180 hours of core professional development 

instruction. 

In addition, this release time professional development plan also provides the 

structure for an extended day for students. For example, elementary teachers 

currently work until 3:30pm. The hour after student release is used for planning, 
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collaboration, and professional development time, but that time has not been 

coordinated or targeted toward improving student achievement in the past. Through 

the new plan, teachers will receive their planning and collaboration time during the day 

as grade level teams as described above, and they will teach until 3:30 each day. 

Students will be dismissed at 3:30pm, rather than 2:30pm, extending the learning day 

by an hour a day (5 hours per week). 

• Provide laptops for teachers – Every teacher at each of the Turnaround sites will 

receive a laptop computer for their professional use analyzing student data, 
planning instruction, and accessing instructional resources. The laptops will be 

particularly helpful as teachers meet together in their grade level groupings for daily 

professional development activities that include analysis and review of student work 

and data. Each of the laptops will provide wireless access to the student data system 

so teachers can meet together anywhere on campus and still have access to the 

information they need to plan appropriate instruction for students. 

• Professional Development – Project SEED Project SEED is a classroom instruction 

and professional development program aimed at increasing student engagement in 

the classroom, increasing math skills particularly in Algebra, and increasing the 

cultural relevance of math for students involved in the program. This evidence-based 

program employs mathematicians and master teachers who use the Socratic method 

of instruction to teach higher mathematics to entire classes of underperforming 

students while simultaneously providing teachers with professional development, 

Evaluation results documenting the success of the program are available upon 

request. 
Through SIG, 20 hours of extra time for training and debriefing with master 

teachers will be funded in year 3, along with a math consultant. 

 Essential Support #4: Student-Centered Learning Climate 

• Learning Support Professional – Each Turnaround site will benefit from the services 

of at least one full-time Learning Support Professional (LSP). LSPs provide 

behavioral counseling and access to social services that students need to help them 

overcome the barriers that prevent them from focusing on core classroom instruction. 
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Students enrolled at our Turnaround sites face the most significant personal 

challenges in the city, including domestic violence, violence in the community, 

intensive poverty, post-traumatic stress, absentee parents, and more. LSP support is 

absolutely critical to ensure that students are connected to the services that they need. 

• Effective Behavior Management Program – The Tools for Schools Effective 
Behavior Management system will be implemented in all classrooms and school-

wide at each of the Turnaround sites. The professional development described above 

(see Essential Support #3) will provide teachers with the training and ongoing support 

they need to implement the program effectively to create safe and positive student-

centered learning environments. Because safety is a concern in and around so many 

of our schools, focusing on improving the learning environment is a critical component 

for improving student achievement and turning around the performance of these 

troubled schools. 

• Comprehensive Behavioral Health Services – Providing a safe and productive 

learning environment is important, as is removing the barriers that prevent students 

from being able to focus on learning. The Learning Support Professional (above) will 

help with this by providing behavioral counseling and access to social services; 

however, our students also have many physical and behavioral health needs that are 

beyond the scope of the Learning Support Professional. To help with these needs, a 

mental health services contract will be developed with local agencies to provide on-

site mental health services for students who’ve experienced trauma, domestic 

violence, or any other conditions that prevent them from focusing on learning. The 

Community School Coordinator and Parent Liaison will also work with local providers 

of physical health and vision services to provide on-site screenings and referrals for 

services (free or at  low cost) for our students. All of these services will be integrated 

with Parent Resource Center programs at each site. 

 Essential Support #5: Instructional Guidance  
• SBE-Adopted Core Materials in ELA and Math – All classrooms will use SBE-

adopted core materials in English language arts (Houghton Mifflin Reading) and 

mathematics (Everyday Math). Teachers will receive formal professional development 
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training in the use of these materials, and use of the standards-aligned materials will 

be monitored by the site principal through regular classroom observations. 

• SBE-Adopted Intervention programs (READ 180 and High Point) – Students 

scoring Below Proficient in English language arts and needing additional intervention 

according to the school’s Response to Intervention plan (see below) will receive highly 

targeted reading instruction using READ 180. English Learners in 4th grade and above, 

needing additional intervention, will receive services using High Point. Each of the 

Coach/Specialists (ELD, math, and literacy) will focus half-time on providing the 

intensive intervention to students who need it as measured by California Standards 

Test results and the results of Common Interim Assessments. 

• Common Core Curriculum with Scope and Sequence – SFUSD will have 

completed a common core curriculum guide with scope and sequence in English 

language arts and mathematics for grades K-8 by the beginning of the 2010-11 school 

year. This curriculum guide (fully aligned to SBE-adopted standards-based core 

materials) will be implemented in all classrooms with implementation monitored by the 

site principal and an Instructional Reform Facilitator. These common interim 

assessments will be complemented by literacy and math assessments administered 

for the purpose of screening students for the need for additional intervention. 

• Common Interim Assessments – SFUSD is in the process of developing common 

interim assessments at the elementary level in ELA and math to assess students’ 

standards-based performance every 9 weeks throughout the school year. Teachers 

will be trained in the administration of these assessments and the use of data 

generated by the assessments to provide differentiated instruction and determine 

student need for intervention services. Assessments will be ready for implementation 

in 2010-11. 

• Response to Intervention (RtI) – During 2010-11, with the assistance of Partners in 

School Innovation change agents and district officials, teachers and school leaders at 

each of the Turnaround sites will develop a comprehensive Response to Intervention 

(RtI) plan detailing all of the intervention resources available for students at each level 

of intervention (primary, secondary, and tertiary), as well as processes for determining 

which interventions are most appropriate for students based on student assessment 
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80%

5%

15%

TERTIARY 

SECONDARY

PRIMARY

Turnaround 
School 

RtI 
Model

Literacy and Mathematics 
Interventions 

results. The development of this system is a core component of the School 

Transformation 

Framework described 

above. RtI plans will 

include primary 

interventions which will 

primarily take place within 

the context of regular 

classroom instruction, and 

will include differentiated 

instruction for students 

with a variety of learning needs. This primary level of intervention will meet the 

needs of approximately 80% of the student body. Restructuring of the core of 

classroom instruction incorporates project-based learning, in-class coaching for 

teachers, implementation of a balanced literacy program using state-board adopted 

core materials (Houghton-Mifflin Reading and Everyday Mathematics), monitoring of 

ongoing progress via common interim assessments, and the integration of technology.  

Strategic interventions will be developed for approximately 15% of students in 

need of secondary interventions after it has been demonstrated that primary 

interventions are insufficient to ensure access to the core curriculum. These will 

include SBE-adopted intervention programs READ 180 and High Point and small 

group instruction in the classroom and with literacy specialists (guided reading using 

Houghton-Mifflin leveled texts and other leveled books). In mathematics, it will include 

small group instruction with math specialists using Everyday Mathematics ancillary 

intervention materials.  

For the approximately 5% of students who need intensive intervention (2 years 

or more below grade level), the Literacy and Math Coach/Specialists will provide 

individualized and small group intensive intervention. 

Two levels of assessment will be used to identify student’s needs. Each student’s 

Brigance score, CST performance, and common interim assessment results will be 

combined with teacher recommendations to determine which students will succeed 
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with primary level interventions and which need additional assessment. Elementary 

grade students needing additional assessment will be assessed in literacy using the 

following: an Observation Survey (Clay), BPST-III (Beginning Phonics Skills Test), 

DIBELS, Fountas & Pinnell (English), ELD2 (Spanish). Middle school students in need 

of additional assessment will be assessed using RISE (provided by SERP). The 

ALEKS will be used to assess secondary & tertiary intervention needs in mathematics. 

The SFUSD literacy assessment plan, including the newly developed common 

interim assessments, is based on the guidance provided in the California Reading 

Language Arts Framework. The following tables summarize the literacy assessment 

plan for grades K-8. Please note that this describes formal assessment processes that 

are in addition to classroom curriculum embedded assessments used by teachers on a 

regular basis. 
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PROGRESS MONITORING ASSESSMENT SCHEDULE FOR KINDERGARTEN THROUGH 3RD GRADE  

Skill Indicator Grade 
K One Two Three 

Phoneme 
awareness 

Produce rhyming words. Count 
syllables. Distinguish/match 
initial, final, and medial sounds. 
Blend phonemes into words. 

Spring 
(initial and 
final 
sounds) 

Fall/Winter 
(initial, 
final, and 
medial 
sounds-
diagnostic 
only) 

Diagnostic 
only 

Diagnostic 
only 

Phoneme 
deletion and 
substitution 

Initial sounds. Final sounds. First 
sound of a consonant blend. 
Embedded sound of a 
consonant blend. 

Fall/Winter/
Spring 

Fall/Winter 
(diagnostic 
only) 

Diagnostic 
only 

Diagnostic 
only 

Phoneme 
segmentation 

Segment sounds. Count 
phonemes. 

Fall/Winter/
Spring 

Fall/Winter 
(diagnostic 
only) 

Diagnostic 
only 

Diagnostic 
only 

Beginning 
phonics 

Name upper and lower-case 
letters. Know consonant and 
short vowel sounds. 

Fall/Winter/
Spring 

Fall 
(diagnostic 
only) 

Diagnostic 
only 

Diagnostic 
only 

Phonics and 
word reading 

Decoding. Sound-spelling 
correspondences. High-
frequency words. Syllabication. 

Fall/Winter/
Spring 

Every 9 
weeks 
until 
mastery 

Ever 6 
weeks 
until 
mastery 

Ever 6 
weeks 
until 
mastery 

Oral reading 
(fluency) 

Words correct per minute on 
grade-level text. 

-- 

Optional in 
first 18 
weeks, 
then every 
6-8 weeks 

6 times 
per year 

6 times 
per year 

Reading 
comprehension 

Main idea and details. Author’s 
point of view and purpose. 
Sequence. Classification and 
categorization. Inference. 
Analysis (compare and contrast, 
cause and effect). 

-- 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Vocabulary Antonyms. Synonyms. Multiple 
meanings. Context meanings. -- Every 9 

weeks 
Every 9 
weeks 

Every 9 
weeks 

Spelling Orthographic rules. 
Regular/irregular words. 
Morphemes. Single and 
multisyllabic words. 

-- 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Usage/ 
Conventions 

Sentence structure. Punctuation. 
Capitalization. Grammar. 
Penmanship. 

-- 
Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Writing Organization/focus. Single 
paragraph. Topic sentence. 
Facts/details. Narratives 
(fictional and autobiographical). 
Expository descriptions. Friendly 
letter. Formal letter.  

-- 

Every 6-8 
weeks, 
WRITE 

Every 6-8 
weeks, 
WRITE 

Every 6-8 
weeks, 
WRITE 
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PROGRESS-MONITORING ASSESSMENT SCHEDULE FOR GRADES FOUR THROUGH EIGHT 

Skill Indicator 
Grade 

Four Five Six Seven Eight 
Oral reading 
(fluency) 

Words correct per 
minute on grade-level 
test 

3 times 
per year 

2 times 
per year 

1 time 
per year

Diagnostic 
only 

Diagnostic 
only 

Reading 
comprehension 

Main idea and details 
Author’s point-of-view 
and purpose 
Sequence 
Classification and 
categorization 
Inference 
Analysis (compare and 
contrast, cause and 
effect) 
Critique/criticism 
Literary response and 
analysis 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Vocabulary 

Multiple meanings 
Synonyms and 
antonyms 
Word origins and root 
word (Anglo-Saxon, 
Latin, Greek) 
Context meanings and 
shades of meanings 
Metaphors, similes, 
analogies, idioms 
Academic vocabulary 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Spelling 
Orthographic rules 
Multisyllabic words 
Morphemes 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Usage/Conventions 

Sentence structure 
Punctuation 
Capitalization 
Grammar 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Writing 

Narratives 
Responses to literature 
Expository/information 
compositions 
Persuasive letters and 
compositions 
Summaries of readings 
Documents (business 
and technical) 

Every 6-8 
weeks 
WRITE 

Every 6-
8 weeks 
WRITE 

Every 
6-8 

weeks 
WRITE 

Every 6-8 
weeks 
WRITE 

Every 6-8 
weeks 
WRITE 

 

The RtI model is well-supported by research demonstrating that universal 

targeted intervention and intensive intervention strategies coupled with appropriated 
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assessment and monitoring of students are highly effective (Ardoin, et al, 2005; 

Bollman, et al, 2007; Fairbanks, et al, 2007; and Marston, et al, 2003). 

• Extended Day – All of the Turnaround sites will be extending the school day. 

Everett Middle School has already extended the school day within the last year by a 

full period. The elementary schools will add one hour per day of instruction for all 

students, extending student dismissal to 3:30pm. This extension will be accomplished 

by providing teacher planning, collaboration, and professional development time 

during the school day (release time provided by specialist teachers). 

In addition, all Turnaround sites administer after school programs through the 

After School Education & Safety (ASES) program. The academic component of the 

program will be strengthened by closer coordination with school day instruction and 

integration with the RtI framework. Students will be placed in after school instructional 

groupings based on their assessed needs and instruction will be standards-based. 

After school program instructional staff will receive additional training provided by the 

reading, math, and ELD coaches. They will also participate in collaboration and 

planning sessions with teachers at least twice each month.  

• Extended Year-Summer Program – A summer program will be offered for 25 days 

of the summer (full day; 9:30am-3:30pm) for students who are not Proficient in English 

language arts or mathematics. The summer program will focus on core academic 

instruction using fully qualified certificated classroom teachers and integrating 

standards-based materials, the use of technology and project-based learning. 

• Incoming Kinder Summer Transition – All kindergarten students will receive 2 

weeks of additional instruction prior to the start of the school year. This session will 

focus on orientation for students and their parents and the administration of diagnostic 

assessments.  

• Integration of Technology – To further promote high quality, motivational instruction, 

a variety of new media instructional tools will be purchased for each of the Turnaround 

sites. These will include computers (for labs and classrooms), Promethean 

Smartboards for classrooms, and digital cameras and scanners, in addition to the 

teachers laptops mentioned earlier. Please refer to the attached budgets and budget 

narratives for details for each site, Training will be provided to help teachers use the 
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new technology in instruction, and the use of the new media instructional tools will be 

integrated throughout the coaching process. 

Research supports the use of technology to strengthen standards based 

instruction and improve student achievement, including the use of computers in the 

classroom and more advanced technological tools such as Promethean Smartboards 

(Haystead and Marzano, 2005). Further research documents that when students use 

technology to help plan and implement projects related to specific subjects, learning 

opportunities increase (CARET, 2004). Technology is an important enabler of 

authentic tasks and project based learning. Means and Olson (1995) found that when 

technology is used in support of challenging projects, it in turn can contribute to 

students’ sense of authenticity, and to the “real life quality of the task at hand.” Another 

study showed that by introducing laptop computers into a school, project-based 

instruction increased (Rockman, et al, 2000). 
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BRYANT ELEMENTARY TURNAROUND PLAN- UNIQUE CHARACTERISTICS 

 Essential Support #1: School Leadership  
Bryant Elementary School will focus on the common Turnaround plan elements. 

 Essential Support #2: Parent-Community Ties  
Bryant Elementary School will focus on the common Turnaround plan elements. 

 Essential Support #3: Professional Capacity  

• Mathematics Training — Teachers will participate in SB472 Mathematics training for 

five days during 2010-11 to ensure that all teachers are trained in the use of state 

board-adopted mathematics materials. 

• GLAD training — Teachers will participate in five days of training in Guided 
Language Acquisition Design (GLAD), evidence-based instructional strategies for 

providing high-quality ELD instruction and content-based instruction to English 

learners. While several teachers at Bryant have been using GLAD strategies, no 

formal professional development has been held in the past. This activity will remedy 

that and all teachers, including those new to Bryant through the Turnaround process, 

will be trained in the same GLAD strategies. GLAD has been validated as a Program 

of Academic Excellence by the U.S. Department of Education and an Exemplary 

Program by the California Department of Education (CDE). It has also been 

highlighted as a “Best Practice” by the CDE for professional development for teachers 

of English Learners.  

 Essential Support #4: Student-Centered Learning Climate 

• Playworks—Playworks is a local community-based organization that provides a 

Playworks consultant on campus to provide conflict resolution and socialization 

activities for students. The Playworks coordinator works with the teachers in the 

classrooms to teach social games and then a Playworks coach participates in conflict 

resolution and games on the playground with students during recess and lunchtime, 

and during the after school program. This successful program has been very effective 

in reducing suspensions and playground citations and improving overall student 

behavior.  



 

SFUSD SIG Page 127 

 Essential Support #5: Instructional Guidance  

• Bilingual Immersion Program — Beginning in fall 2011, Bryant will begin the process 

of transitioning the unsuccessful Early Exit bilingual program to a 90-10 bilingual 

immersion program. The program will begin with kindergarten classes in 2011-12, 

adding a grade level each year, until the immersion strand is complete. There are 

adjacent schools with dual immersion programs with long waiting lists, particularly for 

English speaking students. Bryant will tap into that intensive interest in dual immersion 

programs and recruit English-speaking students to participate in the program. Bilingual 

immersion has been demonstrated by research as effective in improving English 

language acquisition for English Learners (Bae, 2007; Lindholm-Leary & Howard, 

2008) and academic achievement for all students (Collier, 1992; Lindholm -Leary, 

2001; Lindholm-Leary & Howard, 2008; Thomas and Collier, 2002). 
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MUIR ELEMENTARY SCHOOL TURNAROUND PLAN-UNIQUE CHARACTERISTICS 

 Essential Support #1: School Leadership  
Muir Elementary School will implement all of the common elements of the Turnaround 

schools in this essential support area. 

 Essential Support #2: Parent-Community Ties  
Muir Elementary School will implement all of the common elements of the Turnaround 

schools in this essential support area. 

 Essential Support #3: Professional Capacity  
Academic English Master Program (AEMP) — Muir teachers will receive training in 

AEMP strategies. AEMP is a research-based intervention model that supports 

standards-based instruction by building on the language, culture, and experience of 

standard English Learners in order to support English language acquisition, literacy 

development, and learning. Teachers will receive 28 hours of AEMP training in years 1 

and 2. 

 Essential Support #4: Student-Centered Learning Climate 

• Playworks — Playworks is a local community-based organization that provides a 

Playworks consultant on campus to provide conflict resolution and socialization 

activities for students. The Playworks coordinator works with the teachers in the 

classrooms to teach social games and then a Playworks coach participates in conflict 

resolution and games on the playground with students during recess and lunchtime, 

and during the after school program. This successful program has been very effective 

in reducing suspensions and playground citations and improving overall student 

behavior.  

 Essential Support #5: Instructional Guidance  
Muir will implement the common elements of the Turnaround plan in this essential 
support area. 
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CARVER ELEMENTARY TURNAROUND PLAN-UNIQUE CHARACTERISTICS 

 Essential Support #1: School Leadership  

• Director of Instruction An administrator will be hired to be specifically responsible for 

curriculum and instruction. This administrator will focus on the use of standards-based 

SBE-adopted materials and appropriate implementation of formative assessments. 

This administrator will also be responsible for coordinating the work of all external 

support providers on the campus. 

 Essential Support #2: Parent-Community Ties  

• Carver Elementary School will implement all of the common elements of the 

Turnaround schools in this essential support area.  

 Essential Support #3: Professional Capacity  

• Professional Development - Academic English Mastery Program (AEMP) The 

Academic English Mastery Program developed by Los Angeles Unified School District 

is a comprehensive and research-based instructional model designed to serve the 

language needs of students who are not proficient in Standard American English 

(SAE). The purpose of the program is to increase students’ general and academic use 

of Mainstream English Language (MEL). Implementation of AEMP has begun at three 

SFUSD Transformation sites (Chavez, Revere and Horace Mann) and one 

Turnaround site (Carver). Through SIG, teachers will receive 28 hours of training per 

year in AEMP strategies.  

 Essential Support #4: Student-Centered Learning Climate 

• Playworks — Playworks is a local community-based organization that provides a 

Playworks consultant on campus to provide conflict resolution and socialization 

activities for students. The Playworks coordinator works with the teachers in the 

classrooms to teach social games and then a Playworks coach participates in conflict 

resolution and games on the playground with students during recess and lunchtime, 

and during the after school program. This successful program has been very effective 
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in reducing suspensions and playground citations and improving overall student 

behavior.  

 Essential Support #5: Instructional Guidance  

• Carver Elementary School will implement all of the common elements of the 

Turnaround schools in this essential support area.  
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EVERETT MIDDLE SCHOOL TURNAROUND PLAN-UNIQUE CHARACTERISTICS 

 Essential Support #1: School Leadership  

• Everett will implement the common elements of the Turnaround plan in this essential 

support area (described previously). 

 Essential Support #2: Parent-Community Ties  
• Everett will implement the common elements of the Turnaround plan in this essential 

support area (described previously). 

 Essential Support #3: Professional Capacity  
• Professional Development – WestEd-Strategic Literacy Initiative/Reading 

Apprenticeship Program Everett Middle School, Horace Mann Middle School, John 

O’Connell High School and Mission High School will all work with WestEd to 

implement WestEd’s Strategic Literacy Initiative for school improvement. The main 

program components include:  

1) Reading Apprenticeship professional development through cross-school 

networks; 

2) On-site coaching; meeting with teams of teachers to look at student work using 

Reading Apprenticeship protocols 

3) Leadership development through advanced Reading Apprenticeship by teachers 

and coaches in the first and second cohorts; 

4) 9th grade Reading Apprenticeship Academic Literacy (RAAL) course in years 2 

and 3 at the high schools; 

5) Regular (quarterly or more) meetings of the WestEd/SLI staff with SFUSD staff 

for program updates and alignment with other district efforts 

The professional development component of the program includes six days of 

professional development per year for teachers in the Reading Apprenticeship literacy 

development model. The Reading Apprenticeship model, which targets strategies for 

reading for understanding through an integrated model of instruction within a socio-

cultural context, has been validated as effective in improving literacy scores for students 

in grades 6-9 in three different school districts across the nation. A full scope of work 
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and backup evidence of effectiveness has been provided by WestEd and is available 

upon request.  

• Professional Development – Key Elements to Math Success and Key Elements 
to Algebra Success (formerly known as Algebraic Thinking) Key Elements to Math 

Success (KEMS) and Key Elements to Algebra Success (KEAS) are classroom 

instruction and staff development programs. KEMS is a new, enhance program to 

replace the Algebraic Thinking component of the program aimed at the 7th grade. 

Although KEMS is similar to Algebraic Thinking in methodology, teachers, 

administrators, and mathematics program administrators have reviewed KEMS 

materials and believe the program will complement the district’s core curriculum and 

articulate with Algebra instruction in KEAS (Algebra) resulting in a more 

comprehensive program. 

National Training Network provides staff development through workshops and 

follow-up coaching, and follow-up coaching support on the instructional methodology 

and materials. Lessons are strategically embedded into the district’s pacing and are 

designed to be used with the adopted textbook and make the connections between 

mathematics concepts and the skills necessary for higher level math. The combination 

of KEMS and KEAS will contribute to student achievement in mathematics as the aim of 

the program is to: increase the number of students passing Algebra I, thereby providing 

greater opportunity for students to take advanced mathematics class for college 

readiness; build confidence and sustainability in the teaching of mathematics by 

strengthening teachers’ content knowledge and increasing their access to innovative 

instructional tools; and increased student engagement, confidence and productivity in 

the  mathematics classrooms. The staff development modules and coaching support will 

include strategies for problem solving, concrete and pictorial representations of pre-

Algebra and Algebra concepts, guided discovery of rules, higher level questioning,. 

Cooperative grouping strategies, word wall activities, and strategies to reach the needs 

of traditionally underserved students. Math teachers at both Everett and Horace Mann 

Middle Schools have been utilizing National Training Network professional development 

coaching support and materials recently. Teachers have received ongoing professional 

development and coaching on the methodology and materials. In 2010-11, the National 
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Training Network will provide a professional development model designed to build 

capacity of the teachers at the school sites to enable the program to be sustained. 

National Training Network specialists will also provide initial training for new teachers 

and review sessions for teachers currently using the program.  

Over the last three years, the National Training Network has documented the 

effectiveness of the Algebraic Thinking curriculum in increasing student proficiency in 

Mathematics and Algebra. Specifically, in Baltimore County schools, between 2006 and 

2009, the percentage change for students who scored Advanced increased by over 

40%; the percent change of students who scored Proficient increased by over 20%, and 

the percent of change for students who scored Basic decreased by over 29%. Similar 

results have been experienced in other school districts, including Prince Georges 

County Public Schools, Lancaster County Schools, Clarks County Public Schools, 

Detroit Public Schools, Miami-Dade Public Schools, San Ysidro Schools, Charlotte-

Mecklenburg Schools, Davenport Public Schools, and several other school systems 

around the country. 

• Professional Development – Strategic Education Research Partnership (SERP) 
Through a partnership with SERP, which operates through Stanford University, both 

Everett and Horace Mann Middle schools will receive training in authentic assessment 

in Literacy (through SERP’s RISE project, a computerized literacy diagnostic 

assessment) and math and science. Researchers at SERP have been working on 

assessment development at the middle school level and will train teachers in the 

administration of those assessments as well as in the interpretation of results and how 

instruction can be modified based on assessment results. 

 Essential Support #4: Student-Centered Learning Climate 
• Everett will implement the common elements of the Turnaround plan in this essential 

support area (described previously). 

 Essential Support #5: Instructional Guidance  
• Everett will implement the common elements of the Turnaround plan. 
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TRANSFORMATION PLAN 
Mission High School John O’Connell High School of Technology 

 
COMMON ESSENTIAL SUPPORTS -MISSION AND JOHN O’CONNELL HIGH SCHOOLS 

While there are some definite differences between the plans for John O’Connell 

High School of Technology and Mission High School, there are also many similarities. 

Both will be working intensively with an external support provider, Pivot Learning 

Partners, to transform the environment for teaching and learning. 

The Transformation plan for John O’Connell High School of Technology centers 

around the full implementation of Smaller Learning Communities (SLCs). Through this 

model there will be two small SLCs in 9th grade, each serving approximately 75 

students, and SLCs for 10th, 11th, and 12th grades, each serving between 125 and 130 

students. For each SLC, a core group of 4-6 teachers will serve a common group of 

students and teachers will meet daily for common planning time, moving away from 

departmental planning time to SLC planning time. Staff have already begun receiving 

professional development from SFCESS and full implementation of the SLC model will 

begin in 2010-11 school wide. 

At both sites staff will ensure that the valuable common planning time focuses on 

student work and achievement data, and the differentiated instructional strategies and 

appropriate interventions students need to meet and exceed California content 

standards. The professional development plan includes training in continuous cycles of 

inquiry, appropriate strategies for English Language Learners, and the Reading 

Apprenticeship Program. Professional development will be further supported in the 

classroom through in-class coaching provided by an ELD Coach and WestEd 

consultants through the Reading Apprenticeship Program. 

The table on the next page summarizes the essential supports to be 

implemented through the Transformation plan for John O’Connell High School of 

Technology and Mission High School. This is followed by a more detailed description of 

each element and then by a summary of the unique elements of the plan for O’Connell 

and Mission. 
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Summary of Essential Supports for Mission High and John O’Connell High  

Essential Support # 1 
School Leadership 

Essential Support #2 
Parent-Community Ties 

Essential Support #3 
Professional Capacity 

• Inclusion in Superintendent’s 
Zone – targeted administrative 
supervision and support 
including modified evaluation 
systems for teachers (designed 
with principal and teacher input) 

• Principal (current) 
• Instructional Reform Facilitator 

(current) 

• Community School Coordinator 
• 2.0 Parent Liaison 
• Parent Resource Center 
• Bi-annual Parent Engagement 

Planning Process 
• Expanded two-way parent-

school communication 
strategies 

• Professional development – 
ELL 

• Professional Development – 
Strategic Literacy 
Initiative/Reading 
Apprenticeship Program with 
WestEd 

• SFCESS 
• WRITE Institute 
• Professional Development-Key 

Elements to Algebra Success 
• Laptops for teachers 

Essential Support #4 Student-Centered Learning Climate 
• Learning Support Specialist 
• Salzman Tools for Schools 

Essential Support #5 Instructional Support
• Smaller Learning Communities (SLCs)– Integration of honors students into all classes 
• Strategic Literacy Initiative/Reading Apprenticeship Program 
• Extended day 
• Extended year – summer and Saturday 
• Response to Intervention (RtI) 
• Standards Aligned Adopted Core Materials in ELA and math  
• Standards Aligned Intervention Programs 
• ELD Coordinator 
• AVID Coordinator 
• AVID (expansion) 
• Instructional Materials – SSR books, upgrade SRI, CAHSEE prep materials, etc. 
• Expanded access to technology 

 

Essential Support #1: School Leadership 
• School Principal – The school principals at O’Connell and Mission will not be 

replaced because they are new to the schools and began serving within the past two 

years. They were hired to serve as the school leader for the instructional reform 

Transformation process at their sites. The principals demonstrated the ability to 

implement effective school reform strategies leading to significant improvements in 

student achievement. They will be evaluated based on the three core components of 

the School Leadership Essential Support element of the framework (managerial, 

instructional, and facilitative-inclusive). The table below illustrates leadership indicators 

within these components. 
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Leadership Indicators 
Managerial Instructional Facilitative-Inclusive 

• Well-run office 
• Adequate supplies 
• Starting/stopping on 

time 
• Good communication 

with parents and staff 
• Adequate support for 

implementing new 
programs 

• Knowledgeable about tenets of learning 
theory and curriculum 

• Able to analyze instruction and provide 
effective, formative feedback to teachers 

• Able to articulate high standards for student 
learning 

• Support teachers; innovations to reach 
student standards 

• Work is guided routinely by constant focus on 
evidence of student learning, both through 
regular data reports and classroom visits 

• Constantly asking: What is working and what 
is not (and why not)? 

• Thoughtfulness in selecting among potentially 
competing initiatives 

• Eliminating initiatives that take attention away 
from core improvement priorities. 

• Use role authority to “make things happen” 

• Ability to inspire teachers, 
parents, school community 
leaders, students around a 
common vision of reform 

• Exploit opportunities in 
formal and informal social 
encounters to advance 
sense of conquest (look 
what we’ve done; we can 
do even more) 

• Catalyze an orientation akin 
to a moral imperative – we 
can and MUST do this 

• Bring parents and teachers 
into new leadership roles 
enlarging the capacity to 
support a more productive 
and continuously improving 
school organization 

 
• Inclusion in the Superintendent’s Zone – Targeted administrative supervision 

and support – School supervision within SFUSD has been restructured as of May 

2010 to maximize supervision resources and support services and focus more 

intensive services on the needs of the district’s lowest performing schools. Most 

schools within SFUSD will be supervised by an Assistant Superintendent responsible 

for approximately 15 school sites; however, a special “Superintendent’s Zone” has 

been created for the district’s lowest performing schools, including the schools 

participating in a Transformation or Turnaround process. These schools will be 

supervised by an Assistant Superintendent responsible for only eight schools. All of 

SFUSD’s Transformation model schools are included in the Superintendent’s Zone. 

O’Connell and Mission will be supervised by Assistant Superintendent Guadalupe 

Guerrero, who will also be responsible for supervising three Turnaround elementary 

school sites and another Transformation site, also located within the Mission District of 

San Francisco. Through inclusion in the Superintendent’s Zone, O’Connell and 

Mission High Schools will receive additional focused support from the district in all of 

the essential support areas. 

The Assistant Superintendent will also work closely with SFUSD Human 

Resources, principals, and teachers in schools in the Superintendent’s Zone and other 
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district leadership to develop and implement a system of teacher evaluation that 

includes student growth as a factor. This group will also develop appropriate incentives 

for teachers and school leaders making exceptional progress in increasing student 

achievement. 

• Instructional Reform Facilitator (IRF) – A full time Instructional Reform Facilitator 

(IRF) has been assigned to O’Connell High School to assist with the full 

implementation of all Transformation activities. The IRF is funded through district a in-

kind contribution and is an administrative position capable of assisting the site principal 

with leading the reform process as well as taking over some of the site principal duties 

freeing the principal up to work closely with teachers on the implementation of 

Transformation strategies. 

Essential Support #2: Parent-Community Ties 
• Community School Coordinator – A full-time Community School Coordinator at each 

site will be responsible for the coordination of all student and family services that 

address the non-academic barriers to student success. The coordinator will work with 

internal and external providers to reduce fragmentation and duplication of services and 

ensure the supports are integrated with each other and with the school’s core 

instructional programs to ensure that everyone on campus is working toward shared 

goals. The Community School Coordinator will also reduce the burden of management 

on the principal, freeing the principal to focus on his role as instructional leader and 

catalyst for change. Specifically, the Community School Coordinator will serve on the 

school leadership team, COST/SAP, and other school leadership committees, serve 

as the point person for new/potential community partnerships, coordinate/administer 

the annual school climate survey, and convene an advisory committee of partners and 

community members to provide ongoing input on school support services and the 

Transformational model.  

• Parent Liaisons – The Parent Liaison will work with the Community School 

Coordinator to develop a Parent Resource Center (see below) and provide a full suite 

of parent programs and services at the school, including workshops, trainings, and 

resources to empower parents to be leaders and active partners in their school and 

their children’s education, and direct services and or referrals to services (e.g. job 
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training/search, mental health services, legal services). Workshops will also include 

training in School Loop, so parents will know how they can track their children’s 

academic progress online. Computers will be available for parents to use in the Parent 

Resource Center. 

• Parent Resource Center (PRC) – A Parent Resource Center will be established at 

each of the Transformation sites as a central hub for family outreach and engagement 

in a welcoming, dedicated space. The Center will provide computer access for parents 

to enable them to access School Loop to monitor their children’s academic progress 

and a place to network and connect with other parents and staff. The Parent Resource 

Center will also provide information about after school programs, intervention services, 

and current education opportunities. Parent liaisons at each site will work with the 

Community School Coordinator to assist parents in accessing the PRC. Parents for 

Public Schools will provide training at each site for parents in school governance and 

how to be involved with school reform. These workshops will be held in English, 

Spanish, and Chinese. 

The Community School Coordinator will also work closely with the site principal 

to organize a Parent Advisory Committee consisting of parents, School Site Council 

and ELAC members as well as other parents in the school community to oversee and 

advise on all school parent-and-community engagement activities. The Advisory 

Committee will include at least three parent representatives (non-school employees) 

from each grade level (total minimum 12 members). The Parent Advisory Committee 

will meet monthly during the regular school year. 

At the district level, a Parent Resource & Programs Program Manager and two 

Parent Resource Regional Organizers will be hired to assist the Community School 

Coordinators and site principals with coordinating PRC activities with district parent 

education and involvement initiatives. The district Parent Resources & Programs staff 

will also provide training and coaching for site staff and teachers on effective 

communication with parents, increasing parent involvement, and implementing 

evidence-based parent involvement programs. 

• Bi-annual Parent Engagement Process – Led by the Community School 

Coordinator, school staff and the community Advisory Committee (see above) will 
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work through a facilitated process to identify goals, short and long terms outcomes, 

priority stakeholders and strategies to increase parent engagement at the school, and 

monitor effectiveness of engagement efforts. 

• Expanded Two-Way Communication Strategies – The Community School 

Coordinator will work closely with the school principal, teachers, and parent liaisons to 

improve communication from the school to parents and from parents to the school. 

Strategies will include regular newsletters, regular parent meetings with the principal 

(i.e. principal breakfasts, coffees, etc.), home visits, outreach in the community, and 

more. Additional strategies will be determined through the parent engagement process 

described above. 

Essential Support #3: Professional Capacity 
The plan to increase professional capacity focuses on the implementation of 

high-quality, job-embedded professional development provided by external support 

providers that leads to a significant transformation in classroom instruction supported by 

the assistance of instructional coaches and teacher collaboration time. 

• Professional Development-Pivot Learning Partners The key external support 

provider assisting O’Connell and Mission with their Transformation will be Pivot 

Learning Partners. Pivot works with education leaders in both schools and districts to 

develop, assess, and use the knowledge needed for schools to engage in a systematic 

and sustainable Transformation process. Through a combination of professional 

development, coaching, stakeholder engagement, and the use of appropriate tools 

and strategies, Pivot Learning establishes long term partnerships to build the capacity 

of both individuals and organizations to use cycles of inquiry, establish professional 

Learning Communities, implement best practices and build the capacity of leaders to 

create high performing organizations, improve the quality of teaching, raise student 

achievement, and narrow the achievement gap. Pivot Learning will provide technical 

assistance and guide each school community to design and implement: 
1) Teaching and learning environments that increase achievement, enhance 

learning experiences, and accelerate learning for students not on track to 

graduate, ready for life, college and/or careers; 
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2) Systems for gathering feedback on student progress from all stakeholders using 

benchmark data and other indicators to improve learning and mobilizing 

community resources to help students stay on track; 

3) Development of a shared instructional core that is consistent with district goals 

but personalize to each school community’s goals for its youth. 

The facilitators from Pivot Learning will work with school leadership and stakeholder 

groups, teachers, and student leaders to develop a cycle of inquiry approach that is 

aligned with school and district priorities and leads to improvements in student 

achievement. Pivot Learning Partners has provided a detailed scope of work that is 

available for review upon request. 

• Professional Development-English Language Learner Strategies – All teachers 

will receive training in effective instructional strategies for English language learners 

and the California English Language Development Standards. 

• Professional Development – WestEd Strategic Literacy Initiative/Reading 
Apprenticeship Program Everett Middle School, Horace Mann Middle School, John 

O’Connell High School and Mission High School will all work with WestEd to 

implement WestEd’s Strategic Literacy Initiative for school improvement. The main 

program components include:  

1) Reading Apprenticeship professional development through cross-school 

networks; 

2) On-site coaching- meeting with teams of teachers to look at student work using 

Reading Apprenticeship protocols 

3) Leadership development through advanced Reading Apprenticeship by teachers 

and coaches in the first and second cohorts; 

4) 9th grade Reading Apprenticeship Academic Literacy (RAAL) course in years 2 

and 3 at the high schools; 

5) Regular (quarterly or more) meetings of the WestEd/SLI staff with SFUSD staff 

for program updates and alignment with other district efforts 

The professional development component of the program includes six days of 

professional development per year for teachers in the Reading Apprenticeship literacy 

development model. The Reading Apprenticeship model, which targets strategies for 
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reading for understanding through an integrated model of instruction within a socio-

cultural context, has been validated as effective in improving literacy scores for students 

in grades 6-9 in three different school districts across the nation. A full scope of work 

and backup evidence of effectiveness has been provided by WestEd and is available 

upon request.  

• Professional Development-WRITE Institute –O’Connell and Mission will implement 

WRITE Institute instructional strategies and program activities for improving writing 

instruction for all students with an emphasis on English learners. The WRITE (Writing 
Reform Instruction for Teaching Excellence) Institute model operates out of the 

San Diego County Office of Education. Its research-based model for writing 
instruction and professional development has been recognized as an academic 

excellence model program by the California Department of Education (CDE) and the 

U.S. Department of Education. It has also received the California School Board 

Association’s Golden Bell Award for Professional Development and has been 

recognized by the California County Boards of Education as an exemplary program. 

The California Association for Bilingual Education has also recognized WRITE as an 

exemplary program for English learners, and the CDE has recognized WRITE’s 

standards-based writing rubric as an appropriate measure for assessing writing for 

English learners. Currently WRITE partnerships serve sixteen county offices of 

education in California, over 150 school districts in 25 counties, over 500 schools, over 

2,000 teachers, and over 50,000 students, and it is one of the only professional 

development programs in the nation to focus on (and lead to improvement in) 

academic writing for English learners. 

WRITE is an articulated K-12 writing program that addresses the multi-
faceted variables (literacy development, language proficiency, critical thinking, 
appropriate equitable assessment) associated with writing acquisition. WRITE 

curriculum instruction and assessment activities are integrated and aligned with 

California content standards and are designed to improve standards-based academic 

performance for English learners at all developmental levels of English proficiency. 

WRITE classroom activities take students through the writing process in several 
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genres each year (in 8-12 week modules) providing scaffolding for academic language 

development and meta-cognitive strategies that teach students to think as writers. 

In addition to evidence documenting its effectiveness at increasing students’ ELA 

standard performance (WRITE Institute 2008), components that make up the WRITE 

model are built on a firm foundation of research. 

• Each WRITE program exposes students to multiple genres that correlate to 

grade level standards and state writing assessments (Fink-Chorzempa, 2005; 

Krashen, 1984; Tolchinsky, 2006; Donovan & Smolkin (2006). 

• WRITE’s curriculum promotes understanding of genres that students need to 

be successful in K-12 and higher education. It helps students make 

connections between academic writing and workplace writing (Baker, Gersten, 

Graham, 2003; Kern, Andre, Schilke, Barton, McGuire, 2003). 

• WRITE embeds critical thinking skills and comparative analysis of genres and 

texts (Esmaeili, 2002; National Council on Teachers of English, 2005; 

McCutchen, et al, 1997). 

• WRITE’s curriculum provides students opportunities to acquire the academic 

language and structures critical to the specific genre addressed (DeGraff, 

1997; Isaacson, 2004; Tolchinsky, 2006). 

• The Academic Language Learning section of each unit addresses the 

academic language forms and structures specific to the genre addressed, 

which are scaffolded to allow English learners access at all ELD proficiency 

levels (Conteh-Morgan, 2002; Echevarria & Graves, 2003; Colombo, 2002; 

Hart & Okhee, 2003). 

• WRITE’s curriculum builds on students’ prior knowledge and experience as it 

affirms their identity and culture (Colombo, 2002; Cummins, 1989; Huang, 

2004; Roman-Perez, 2003; Wright & Pu, 2005).  

• WRITE begins writing instruction at the very beginning of ELD proficiency. 

Through proven strategies and rigorous yet carefully scaffolded activities, 

beginners are provided access to writing (Gersten, 1996; Hadaway & Young, 

2002).  
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• Through each writing unit, students experience activities that engage them in 

all modalities and address a variety of learning styles (Colombo, 2002).  

Through the Transformation Plan two lead teachers will be trained from each 

school site to become trainers in the WRITE model. These teachers will then be 

responsible for training other teachers at the school site and working with the site 

principal and instructional reform facilitator to fully implement WRITE across the 

grade levels. The lead teachers will receive training in each of the three years of 

the program, and the lead teachers will begin implementation in their own 

classrooms in year one; however, full implementation at all of the grade levels will 

begin in year two. 

• Professional Development – Key Elements to Math Success and Key Elements 
to Algebra Success (formerly known as Algebraic Thinking) Key Elements to Math 

Success (KEMS) and Key Elements to Algebra Success (KEAS) are classroom 

instruction and staff development programs. KEMS is a new, enhanced program to 

replace the Algebraic Thinking component of the program aimed at the 7th grade. 

Although KEMS is similar to Algebraic Thinking in methodology, teachers, 

administrators, and mathematics program administrators have reviewed KEMS 

materials and believe the program will complement the district’s core curriculum and 

articulate with Algebra instruction in KEAS (Algebra) resulting in a more 

comprehensive program. 

National Training Network provides staff development through workshops and 

follow-up coaching, and follow-up coaching support on the instructional methodology 

and materials. Lessons are strategically embedded into the district’s pacing and are 

designed to be used with the adopted textbook and make the connections between 

mathematics concepts and the skills necessary for higher level math. The combination 

of KEMS and KEAS will contribute to student achievement in mathematics as the aim of 

the program is to: increase the number of students passing Algebra I, thereby providing 

greater opportunity for students to take advanced mathematics class for college 

readiness; build confidence and sustainability in the teaching of mathematics by 

strengthening teachers’ content knowledge and increasing their access to innovative 

instructional tools; and increased student engagement, confidence, and productivity in 
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the mathematics classrooms. The staff development modules and coaching support will 

include strategies for problem solving, concrete and pictorial representations of pre-

Algebra and Algebra concepts, guided discovery of rules, higher level questioning. 

cooperative grouping strategies, word wall activities, and strategies to reach the needs 

of traditionally underserved students. Math teachers at both Everett and Horace Mann 

Middle Schools have been utilizing National Training Network professional development 

coaching support and materials recently. Teachers have received ongoing professional 

development and coaching on the methodology and materials. In 2010-11, the National 

Training Network will provide a professional development model designed to build 

capacity of the teachers at the school sites to enable the program to be sustained. 

National Training Network specialists will also provide initial training for new teachers 

and review sessions for teachers currently using the program.  

Over the last three years, the National Training Network has documented the 

effectiveness of the Algebraic Thinking curriculum in increasing student proficiency in 

Mathematics and Algebra. Specifically, in Baltimore County schools, between 2006 and 

2009, the percentage change for students who scored Advanced increased by over 

40%; the percent change of students who scored Proficient increased by over 20%, and 

the percent of change for students who scored Basic decreased by over 29%. Similar 

results have been experienced in other school districts, including Prince Georges 

County Public Schools, Lancaster County Schools, Clarks County Public Schools, 

Detroit Public Schools, Miami-Dade Public Schools, San Ysidro Schools, Charlotte-

Mecklenburg Schools, Davenport Public Schools, and several other school systems 

around the country. 

• Professional Development-Salzman Tools for Schools – The Tools for Schools 
Effective Behavior Management program is based on the premise that in order for 

learning to take place the school must have a safe, orderly, and academically 
strong environment and that all staff members must understand: A) basic behavior 

management strategies, B) techniques for raising teachers’ expectations of students, 

C) the importance of positive reinforcement in teaching students responsibility, D) how 

to be successful with difficult, unmotivated, or challenging students, E) the need to be 

proactive with safety issues such as fighting, etc, F) how to turn all parents into 
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partners, and G) the importance of administrative leadership. Through the 

Transformation Plan Tools for Schools staff will train leadership teams from each site 

(two day training) in the Effective Behavior Management program. They will develop 

their administrative support system and school-wide plan for program implementation 

during this training and learn solutions for attendance issues using a discipline card, 

alternatives to suspension, and other special techniques for working successfully with 

the most difficult students and parents. In addition, all school staff will participate in a 

one day Effective Behavior Management workshop to develop classroom plans. The 

emphasis is on establishing a safe and orderly environment that stops negative 

behavior, increases learning time, develops positive relationships, and teaches student 

responsibility. The staff will learn how to develop and implement an individual 

classroom behavioral management plan and work with colleagues on the school-wide 

behavioral management plan. 

Tools for Schools staff will provide four days per year of follow up coaching at 

each of the elementary schools and six days of follow up coaching at Everett Middle 

School each year. Coaching will include: A) meeting with the discipline/safety 

committee to review concepts of the program, B) meeting with administrators to work 

on implementation of the plan, C) visiting classrooms for the purpose of monitoring 

and coaching teachers, D) meeting with teachers during prep/planning time, E) 

meeting with and training support personnel on various aspects of the program, and F) 

providing staff with feedback throughout each coaching day. 

Salzman Associates has been providing this program successfully in schools 

throughout the bay area including many in SFUSD; however, O’Connell and Mission 

have not participated in the program. 

• SFCESS Four Transformation sites in SFUSD (Mann, Mission, O’Connell and Revere) 

will work with SFCESS as an external support provider for professional development 

to assist with the development of small learning communities, project-based learning, 

and cycles of inquiry, integrating with the work of Partners in School Innovation (for 

Revere and Mann) and Pivot Learning Partners (for Mission and O’Connell). SFCESS 

will work specifically with the 7th and 8th grade teachers at Revere, and all of the 

teachers at Mann, Mission and O’Connell. 
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SFCESS supports schools to become better equipped to interrupt and transform 

patterns of inequitable achievement. The organization has a history of developing and 

facilitating multiple support groups for leaders within SFUSD and bringing the best 

strategies uncovered by research in effective small schools to leaders for 

implementation. Through SIG, a full-time SFCESS partner will work on campus at each 

of these secondary sites assisting with the change process, providing professional 

development for teachers (both in-class professional development and more traditional 

workshops) and developing, facilitating and supporting professional learning 

communities within and between the school sites. 

• Provide laptops for teachers –  Every teacher at O’Connell and Mission High 

Schools will have a laptop computer with wireless access to the school’s internet and 

data system to allow them to access DataDirector and School Loop from anywhere in 

the school, and allow them to have access to their computers as they meet for 

common planning and collaboration time. The laptops for teachers will also promote 

ongoing teacher proficiency in the use of technology and ongoing use of technology 

with classroom instruction. 

Essential Support #4: Student-Centered Learning Climate 
• Salzman Tools for Schools – The Tools for Schools Effective Behavior 

Management program is based on the premise that in order for learning to take place 

the school must have a safe, orderly, and academically strong environment and 

that all staff members must understand: A) basic behavior management strategies, B) 

techniques for raising teachers’ expectations of students, C) the importance of positive 

reinforcement in teaching students responsibility, D) how to be successful with difficult, 

unmotivated, or challenging students, E) the need to be proactive with safety issues 

such as fighting, etc, F) how to turn all parents into partners, and G) the importance of 

administrative leadership. Through the Transformation Plan Tools for Schools staff will 

train leadership teams from each site (two day training) in the Effective Behavior 

Management program. They will develop their administrative support system and 

school-wide plan for program implementation during this training and learn solutions 

for attendance issues using a discipline card, alternatives to suspension, and other 

special techniques for working successfully with the most difficult students and 
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parents. In addition, all school staff will participate in a one day Effective Behavior 

Management workshop to develop classroom plans. The emphasis is on establishing 

a safe and orderly environment that stops negative behavior, increases learning time, 

develops positive relationships, and teaches student responsibility. The staff will learn 

how to develop and implement an individual classroom behavioral management plan 

and work with colleagues on the school-wide behavioral management plan. 

Tools for Schools staff will provide four days per year of follow up coaching at 

each of the elementary schools and six days of follow up coaching at Everett Middle 

School each year. Coaching will include: A) meeting with the discipline/safety 

committee to review concepts of the program, B) meeting with administrators to work 

on implementation of the plan, C) visiting classrooms for the purpose of monitoring 

and coaching teachers, D) meeting with teachers during prep/planning time, E) 

meeting with and training support personnel on various aspects of the program, and F) 

providing staff with feedback throughout each coaching day. 

Salzman Associates has been providing this program successfully in schools 

throughout the bay area including many in SFUSD; however, Mission and O’Connell 

have not participated in the program. 

• Learning Support Professional –The Learning Support Professional (LSP) will assist 

students in dealing with trauma, family stress, domestic violence, parental 

incarceration, parental divorce, physical abuse, sexual abuse, parentification (care of 

younger siblings), anger and aggression, grief and loss, homelessness, sexuality, 

exposure to violence and homicide, immigration trauma, and a variety of other social-

emotional issues. This level of support is absolutely critical to help students overcome 

the social and emotional barriers that prevent them from being able to focus on 

academic instruction. 

Essential Support #5: Instructional Guidance 
• WestEd Strategic Literacy Initiative/Reading Apprenticeship Program Everett 

Middle School, Horace Mann Middle School, John O’Connell High School of 

Technology and Mission High School will all work with WestEd to implement WestEd’s 

Strategic Literacy Initiative for school improvement. The main program components 

include:  
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1) Reading Apprenticeship professional development through cross-school 

networks; 

2) On-site coaching- meeting with teams of teachers to look at student work using 

Reading Apprenticeship protocols; 

3) Leadership development through advanced Reading Apprenticeship by teachers 

and coaches in the first and second cohorts; 

4) 9th grade Reading Apprenticeship Academic Literacy (RAAL) course in years 2 

and 3 at the high schools; 

5) Regular (quarterly or more) meetings of the WestEd/SLI staff with SFUSD staff 

for program updates and alignment with other district efforts 

The professional development component of the program includes six days of 

professional development per year for teachers in the Reading Apprenticeship literacy 

development model. The Reading Apprenticeship model, which targets strategies for 

reading for understanding through an integrated model of instruction within a socio-

cultural context, has been validated as effective in improving literacy scores for students 

in grades 6-9 in three different school districts across the nation. A full scope of work 

and backup evidence of effectiveness has been provided by WestEd and is available 

upon request.  

• Extended Day – 125 students most in need of additional supports to meet content 

standards in English language arts and mathematics and in need of credit recovery will 

receive an additional hour of instruction each day, provided by credentialed teachers, 

using Accelerated Math. This represents an expansion of the current afterschool 

program (After School Safety and Enrichment for Teens-ASSETs). 

• Extended year – A summer program will be implemented for 25 days over the 

summer, from 9:30am to 3:30pm (including a lunch period), serving approximately 220 

students per day. This extended year program will target students not yet proficient in 

English language arts and mathematics standards. Credit recovery and CAHSEE 

preparation courses will be offered, as well as Accelerated Math and Read 180. 
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Literacy and Mathematics 
Interventions 

• Response to Intervention (RtI) – During 2010-11, with the assistance of Pivot 

Learning Partners and district officials, teachers and school leaders at O’Connell and 

Mission High Schools will 

develop a comprehensive 

response to intervention 

plan detailing all of the 

intervention resources 

available for students at 

each level of intervention 

(primary, secondary, and 

tertiary), as well as 

processes for determining 

which interventions are most appropriate for students based on student assessment 

results. O’Connell and Mission’s RtI plans will include primary interventions which will 

primarily take place within the context of regular classroom instruction, and will include 

differentiated instruction for students with a variety of learning needs. This primary 

level of intervention will meet the needs of approximately 80% of the student body. 

The restructuring of the core of classroom instruction incorporates block scheduling, 

project-based learning, in-class coaching for teachers, implementation of state-board 

adopted core materials, and the integration of technology. Strategic interventions will 

be developed for approximately 15% of students in need of secondary interventions 

after it has been demonstrated that primary interventions are insufficient to ensure 

access to the core curriculum. For the approximately 5% of students who need 

intensive intervention, the literacy and math coach/specialist will provide individualized 

and small group intensive intervention.  

• ELD Coordinator – Each Transformation School will benefit from the services of a 

full-time ELD Coordinator who will devote at least half-time to providing in-class 

coaching services for teachers and half-time to providing intensive intervention 

services for students needing additional support to meet and exceed core content 

standards. The ELD Coordinator will focus on helping teachers implement WRITE 

strategies, providing high quality ELD instruction using standards-based materials, and 
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modifying instructional strategies as appropriate using formative assessment results 

as a guide. The ELD Coordinator will also assist with the implementation of targeted 

intervention services for English Learners (High Point). 

There is a strong base of research supporting classroom-based coaching 

activities (Black, et al, 2003); Herll and O’Drobinak, 2004; Poglineo and Bach, 2004; 

Darling-Hammond, 2006). This model will ensure the transfer of concepts learned 

during professional development activities to changes in classroom instruction. The 

use of coaches in the Transformation plan, in particular, will be effective because of its 

intensity (3. Coaches on site every day PLUS change agents from Partners in School 

Innovation) and duration ( at least for three full years.) 

• Advancement Via Individual Determination (AVID) Expansion – In 2010-11 the 

AVID program will be expanding to 12th grade at O’Connell High School. The school 

will provide a total of 6 AVID classes in grades 9-12. Training will be provided during 

the summer for AVID teachers through school-based funding. 

• Expanded Access to Technology – At O’Connell, in addition to the purchase of a 

laptop for every teacher to enable enhanced anywhere access to DataDirector and 

School Loop, 35 new computers will be purchased to update one of the school’s 

computer labs. Currently two of the school’s three computer labs are new. This 

expenditure will update the third lab. A mobile computer lab (15 laptops with a printer) 

will be purchased each year for the next three years to be used by the 10th, 11th, and 

12th grade SLCs. Laptops and projector carts will also be purchased for each 

department and SLC. Five additional Promethean smart boards and student response 

systems will be purchased in each of the next three years. Currently 10 classrooms 

have smart boards. The additional boards purchased through the transformation 

program will equip the ELD classrooms, and additional classrooms within each SLC. 

One document camera, one digital video camera, and one printer will be purchased for 

each classroom. Two scanners will be purchased for shared teacher use, and six 

additional Wi-Fi routers will be purchased to ensure school-wide wireless access. 

Finally, equipment locks will be purchased for teachers to assist with ensuring the 

security of the equipment. 
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At Mission, 140 computers will be purchased to upgrade computer labs and 10 

computers will be purchased for the Parent Resources Center. As at all target sites, 

laptop computers will be purchased for teachers to support their professional 

development and use of data for instructional planning. 
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JOHN O’CONNELL HIGH SCHOOL TRANSFORMATION PLAN-UNIQUE 
CHARACTERISTICS  

 Essential Support #1: School Leadership  
 
O’Connell High School will implement all of the common elements of the Transformation 

plans in this essential support area. 

 Essential Support #2: Parent-Community Ties  
O’Connell High School will implement all of the common elements of the Transformation 

plans in this essential support area. 

 

 Essential Support #3: Professional Capacity  

• Professional Development-Kagen Professional Development (Smaller Learning 
Community focus) – All teachers at O’Connell will receive ongoing training in the 

implementation of smaller learning communities provided by Kagen Professional 

Development. This training began in 2009-10 and will continue throughout 2010-11 

and 2011-12 as SLCs are fully implemented school-wide.  

• Literacy Coach/Specialist – The literacy coach/specialist will provide in-class 

coaching to teachers half-time and will provide individualized intensive intervention 

instruction for students in need of intensive literacy instruction as identified by 

classroom assessments, the cycle of inquiry process, and the school’s RtI plan (see 

above). 

• Math Coach/Specialist – The math coach/specialist will provide in-class coaching to 

teachers half-time, and will provide individualized intensive intervention instruction for 

students in need of intensive math instruction as identified by classroom assessments, 

the cycle of inquiry process, and the school’s RtI plan (see above). 

• Common Preparation and Collaboration Time for Teachers – Teachers will 

participate daily in common planning and collaboration time, meeting in SLC groupings 

rather than departmental groupings. At least one common meeting time each week for 

each SLC group will be used by the representatives from SFCESS and WestEd to 

work with teachers in the development of ongoing cycles of inquiry, protocols 
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examining student work and assessment results, and determining necessary 

interventions for students according to the school’s new Response to Intervention (RtI) 

plan. The structure and outcomes for common preparation and collaboration time will 

be monitored by the site principal and Instructional Reform Facilitator with the 

assistance of the change agents from partners in school innovation.  

 Essential Support #4: Student-Centered Learning Climate 
O’Connell High School will implement all of the common elements of the Transformation 

plans in this essential support area. 

 Essential Support #5: Instructional Guidance  

• Smaller Learning Communities (SLCs) – Beginning 2010-11 all students will be 

instructed within the context of smaller learning communities in which 4-6 core 

teachers provide instruction to a common group of students. There will be two 9th 

grade SLCs serving approximately 75 students each, and SLCs for 10th, 11th, and 12th 

grade serving between 125 and 130 students each.  

• Accelerated Math – Renaissance Learning’s Accelerated Math will be implemented in 

mathematics classrooms. Accelerated Math is an individualized standards-based 

mathematics program. It uses technology to create math assignments tailored to each 

student’s current level, automatically scores all math practice, including assignments 

and tests, provides ongoing feedback on students’ daily practice, and helps teachers 

differentiate math instruction addressing each student’s individual needs. In total 82 

research studies and reviews support the effectiveness of accelerated math for 

increasing student achievement in mathematics. 

• Grade Level/SLC Leaders – A lead teacher will be selected from each SLC to serve 

as a liaison between  teachers and administrators, and to assist with the 

implementation of the Transformation plan at the SLC level. 

• Literacy Coach/Specialist – The literacy coach/specialist will provide in-class 

coaching to teachers half-time and will provide individualized intensive intervention 

instruction for students in need of intensive literacy instruction as identified by 

classroom assessments, the cycle of inquiry process, and the school’s RtI plan (see 

above). 
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• Math Coach/Specialist – The math coach/specialist will provide in-class coaching to 

teachers half-time, and will provide individualized intensive intervention instruction for 

students in need of intensive math instruction as identified by classroom assessments, 

the cycle of inquiry process, and the school’s RtI plan (see above). 

• Advancement Via Individual Determination (AVID) Coordinator – The AVID 

Coordinator will assist with the expansion of the program, supervise tutors, coordinate 

program activities, and assist with the training of teachers. 

• Instructional Materials – Funds will be expended to support the transformation of 

O’Connell’s program for the purchase of sustained silent reading books for placement 

in each classroom, upgrades for the Scholastic Reading Inventory program, Read 180 

resources for use in the afterschool intervention program, and CAHSEE prep 

materials. 
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MISSION HIGH SCHOOL TRANSFORMATION PLAN-UNIQUE CHARACTERISTICS 

 Essential Support #1: School Leadership  
Mission High School will implement the activities in this element described in the plan of 

common elements for O’Connell and Mission. 

 Essential Support #2: Parent-Community Ties  

• African American Family Support Liaison – Currently, Mission High School has an 

African American Family Support Liaison who will continue to provide services through 

the school Transformation process. The African American Family Support Liaison 

reaches out to African American students and their families providing referrals to 

community resources, promoting school attendance, and helping students access the 

support services they need. 

• Latino Family Support Liaison – A full-time Latino Family Support Liaison will be 

added to the Mission High School staff (funded through SIG funds). The Latino Family 

Support Liaison will be bilingual and bi-literate in English and Spanish and will provide 

targeted support to Latino students and their families, much as the African American 

Family Support liaison provides such support to African American families. This 

position will focus on connecting students to interventions and support services, 

connecting families to parent education and family support services, and promoting 

school attendance. 

• Parent courses in ELD and computer skills – The Parent Resource Center will 

include technology for parents to access School Loop as well as technology to be 

used for computer courses to improve parent skills and to help parents access 

resources to help their children succeed in school. Adult English Language 

Development (ELD) courses will also be provided through the new Parent Resource 

Center. 

• Childcare for Enhanced Parent Access – Many parents would take advantage of 

existing and new adult education opportunities at Mission High School if they had 

access to childcare for their younger children. Through the Transformation plan, 

enhanced childcare services will be offered for parents participating in adult education 
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activities, school governance activities (such as School Site Council, ELAC, etc.) and 

any classroom volunteer activities. 

 Essential Support #3: Professional Capacity  

• Targeted Support Counselor – A new Targeted Support Counselor (1.0 FTE) will be 

hired to provide support for struggling and underserved students, particularly focusing 

on truancy. This counselor will support a caseload of students across all grade levels, 

rather than focusing on a single grade level, and will bring the counselor to student 

ratio at Mission High School down to 1:225. 

• Post-Secondary Success Counselor – A full-time Post Secondary Success 

Counselor will work with students in grades 9-12 establishing goals for accessing post-

secondary education and planning for college admissions and success. The Post 

Secondary Success Counselor will collaborate with other programs at the school, the 

district and in the community that provide support for students to attend college.  

 Essential Support #4: Student-Centered Learning Climate 

• Mission will implement the activities in this element described in the plan of common 

elements for O’Connell and Mission. 

 Essential Support #5: Instructional Guidance  

• AVID Expansion – Mission High School will expand the AVID program to include 

another grade level. Expenses will include training for teachers, 4 AVID tutors, travel to 

the AVID conference, and materials, supplies, and support services for AVID classes. 
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TRANSFORMATION PLAN 
Horace Mann Middle School 

 
ESSENTIAL SUPPORTS -HORACE MANN MIDDLE SCHOOL 

The transformation of Horace Mann Middle School began in 2008-09 with the 

hiring of a new principal, planning for the restructuring of the daily schedule to include a 

two period core block, implementation of the Restorative Justice approach to discipline, 

ongoing efforts to provide coordinated support services to parents and families, as well 

as a variety of other evidence-based practices. 

The plan for the ongoing transformation of the school over the next three years 

centers around implementation of the School Transformation Framework with Partners 

in School Innovation, Strategic Learning Initiative (SLI)/Reading Apprenticeship 

Program, project-based learning, a Response to Intervention (RtI) Plan to ensure that all 

students receive the academic support and intervention services they need, intensive 

professional development for instructional staff including a coaching component, and 

expanded parent and community outreach activities. 

The table on the next page summarizes all of the activities for the Transformation 

plan for Horace Mann Middle School. The table is followed by a more detailed 

description of each activity. Resources supporting each activity are identified on Form 

10 (attached). 
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Summary of Essential Supports for Horace Mann Middle School 

Essential Support # 1 
School Leadership 

Essential Support #2 
Parent-Community Ties 

Essential Support #3 
Professional Capacity 

• Inclusion in Superintendent’s 
zone – targeted administrative 
supervision and support 
including modified evaluation 
systems for teachers (designed 
with principal and teacher input) 

• Principal (current) 
• Instructional Reform Facilitator 

(current) 
 

• Community School Coordinator 
• Parent Liaison 
• Parent Resource Center 
• Bi-annual Parent Engagement 

Planning Process 
• Expanded two-way parent-

school communication 
strategies 

• Partners in School Innovation – 
School Transformation 
Framework 

• Professional development 
partnership with SFCESS – 
Project based learning. 

• Professional development with 
WestEd – Strategic Literacy 
Initiative/Reading 
Apprenticeship Program 

• Professional development- 
Dual Immersion Planning 

• Professional development-
National Training Network Key 
Elements to Algebra Success 

• Extended common planning 
time (2.3 hours more per week; 
total 320 minutes per week) 

• Provide laptops for teachers. 
• WRITE Institute 

Essential Support #4 Student-Centered Learning Climate 
• Learning Support Professionals 
• Restorative Justice Approach 
• College/Post-Secondary Counselor 
• Tools for Schools 

Essential Support #5 Instructional Support 
• Strategic Literacy Initiatives/Reading Apprenticeship Program 
• Common Interim Assessments 
• Response to Intervention (RtI) 
• SBE – adopted core materials in ELA and math  
• SBE – adopted intervention programs (Read 180; High Point) 
• AVID – expand to 6th grade (total - 3 classes grades 6,7, & 8) 
• Literacy Coach/Specialist 
• Math Coach/Specialist  
• ELD Coordinator 
• Extended day – 7th period 
• Extended year – summer 
• Project based learning 
• Block schedule – 2 block core and decreased class size in core. 
• Dual Immersion Program – Planning in 2010-11; Implement in 2011-12 
 

Essential Support #1: School Leadership 
• School Principal – The school principal at Horace Mann will not be replaced because 

he is new to the school and began serving within the past two years. He was hired to 

serve as the school leader for the instructional reform transformation process. The 
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principal demonstrated the ability to implement effective school reform strategies 

leading to significant improvements in student achievement. He will be evaluated 

based on the 3 core components of the School Leadership Essential Support element 

of the Essential Supports framework (managerial, instructional, and facilitative-

inclusive). The table below illustrates leadership indicators within these components 

Leadership Indicators 
Managerial Instructional Facilitative-Inclusive 

• Well-run office 
• Adequate supplies 
• Starting/stopping on time 
• Good communication with 

parents and staff 
• Adequate support for 

implementing new programs 

• Knowledgeable about tenets of 
learning theory and curriculum 

• Able to analyze instruction and 
provide effective, formative feedback 
to teachers 

• Able to articulate high standards for 
student learning 

• Support teachers; innovations to 
reach student standards 

• Work is guided routinely by constant 
focus on evidence of student 
learning, both through regular data 
reports and classroom visits 

• Constantly asking: What is working 
and what is not (and why not)? 

• Thoughtfulness in selecting among 
potentially competing initiatives 

• Eliminating initiatives that take 
attention away from core 
improvement priorities. 

• Use role authority to “make things 
happen” 

• Ability to inspire teachers, 
parents, school community 
leaders, students around a 
common vision of reform 

• Exploit opportunities in 
formal and informal social 
encounters to advance 
sense of conquest (look 
what we’ve done; we can do 
even more) 

• Catalyze an orientation akin 
to a moral imperative – we 
can and MUST do this 

• Bring parents and teachers 
into new leadership roles 
enlarging the capacity to 
support a more productive 
and continuously improving 
school organization 

 

 
• Inclusion in the Superintendent’s Zone – targeted administrative supervision 

and support – School supervision within SFUSD has been restructured as of May 

2010 to maximize supervision resources and support services and focus more 

intensive services on the needs of the district’s lowest performing schools. Most 

schools within SFUSD will be supervised by an Assistant Superintendent responsible 

for approximately 15 school sites; however, a special “Superintendent’s Zone” has 

been created for the district’s lowest performing schools, including the schools 

participating in a Transformation or Turnaround process. These schools will be 

supervised by an Assistant Superintendent responsible for only 8 schools. All four of 

SFUSD’s Transformation model schools (Horace Mann Middle School, Everett Middle 

School, John O’Connell High School of Technology, and Mission High School) are 

included in the Superintendent’s Zone and will be supervised by Assistant 
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Superintendent Guadalupe Guerrero, who will also be responsible for supervising 

three Turnaround elementary school sites (Bryant Elementary, César Chávez 

Elementary, and John Muir Elementary School), also located within the Mission District 

of San Francisco. Through inclusion in the Superintendent’s Zone, Mann Middle 

School will receive additional focused support from the district in all of the essential 

support areas. 

The Asst. Supt. will also work closely with SFUSD Human Resources, principals, 

and teachers in schools in the Superintendent’s Zone and other district leadership to 

develop and implement a system of teacher evaluation that includes student growth as 

a factor. This group will also develop appropriate incentives for teachers and school 

leaders making exceptional progress in increasing student achievement. 

• Instructional Reform Facilitator (IRF) – A full time Instructional Reform Facilitator 

(IRF) has been assigned to Horace Mann Middle School to assist with the full 

implementation of all Transformation activities. The IRF is funded through a district in-

kind contribution and is an administrative position capable of assisting the site principal 

with leading the reform process, as well as taking over some of the site principal duties 

freeing the principal up to work closely with teachers on the implementation of 

Transformation strategies. 

Essential Support #2: Parent-Community Ties 
• Community School Coordinator – A full-time Community School Coordinator will be 

responsible for the coordination of all student and family services that address the 

non-academic barriers to student success. The coordinator will work with internal and 

external providers to reduce fragmentation and duplication of services and ensure the 

supports are integrated with each other and with the school’s core instructional 

programs to ensure that everyone on campus is working toward shared goals. The 

Community School Coordinator will also reduce the burden of management on the 

principal, freeing the principal to focus on his role as instructional leader and catalyst 

for change. Specifically, the Community School Coordinator will serve on the school 

leadership team, COST/SAP, and other school leadership committees, serve as the 

point person for new/potential community partnerships, coordinate/administer the 

annual school climate survey, and convene an advisory committee of partners and 
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community members to provide ongoing input on school support services and the 

Transformation model.  

• Parent Liaisons – Currently Mann employs a Latino Community Liaison who provides 

outreach services to Latino families connecting them with school services and 

necessary community services and promoting school attendance. As part of Mann’s 

Transformation, an African American Liaison will be added. Both of the parent liaisons 

will work with the Community School Coordinator to develop a Parent Resource 

Center (see below) and provide a full suite of parent programs and services at the 

school including workshops, trainings, and resources to empower parents to be 

leaders and active partners in their school and their children’s education, direct 

services and or referrals to services (e.g. job training/search, mental health services, 

legal services). Workshops will also include training in School Loop, so parents will 

know how they can track their children’s academic progress online. Computers will be 

available for parents to use in the Parent Resource Center. 

• Parent Resource Center (PRC) – A Parent Resource Center will be established at 

each of the Transformation sites as a central hub for family outreach and engagement 

in a welcoming, dedicated space. The Center will provide computer access for parents 

to enable them to access School Loop to monitor their children’s academic progress 

and a place to network and connect with other parents and staff. The Parent Resource 

Center will also provide information about afterschool programs, intervention services, 

and current education opportunities. Parent Liaisons at each site will work with the 

Community School Coordinator to assist parents in accessing the PRC. Parents for 

Public Schools will provide training at each site for parents in school governance and 

how to be involved with school reform. These workshops will be held in English, 

Spanish, and Chinese. 

The Community School Coordinator will also work closely with the site principal 

to organize a Parent Advisory Committee consisting of parents, School Site Council 

and ELAC members as well as other parents in the school community to oversee and 

advise on all school parent-and-community engagement activities. The Advisory 

Committee will include at least three parent representatives (non-school employees) 
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from each grade level (total minimum 12 members). The Parent Advisory Committee 

will meet monthly during the regular school year. 

At the district level, a Parent Resource & Programs Program Manager and two 

Parent Resource Regional Organizers will be hired to assist the Community School 

Coordinators and site principals with coordinating PRC activities with district parent 

education and involvement initiatives. The district Parent Resources & Programs staff 

will also provide training and coaching for site staff and teachers on effective 

communication with parents, increasing parent involvement, and implementing 

evidence-based parent involvement programs. 

• Bi-annual Parent Engagement Process – Led by the Community School 

Coordinator, school staff, and the community Advisory Committee (see above) will 

work through a facilitated process to identify goals, short and long terms outcomes, 

priority stakeholders, and strategies to increase parent engagement at the school, and 

monitor effectiveness of engagement efforts. 

• Expanded Two-Way Communication Strategies – The Community School 

Coordinator will work closely with the school principal, teachers, and parent liaisons to 

improve communication from the school to parents and from parents to the school. 

Strategies will include regular newsletters, regular parent meetings with the principal 

(i.e. principal breakfasts, coffees, etc.), home visits, and outreach in the community, 

and more. Additional strategies will be determined through the parent engagement 

process described above. 

Essential Support #3: Professional Capacity 
The plan to increase professional capacity focuses on the implementation of 

high-quality, job-embedded professional development provided by external support 

providers that leads to a significant transformation in classroom instruction supported by 

the assistance of instructional coaches and teacher collaboration time. 

• Implement the School Transformation Framework in collaboration with Partners 
in School Innovation – Mann will work with Partners in School Innovation to fully 

implement the School Transformation Framework which focuses on three of the most 

important contributors to student learning: the quality of teaching, the systems for 

professional learning, and the strength of leadership. By engaging teachers and 
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principals in intensive results-oriented cycles of inquiry and continuous improvement, 

the framework supports school instructional staff in learning how to improve teaching 

until every child succeeds at a higher and higher level. The graphic below illustrates 

the core components of the Partners and School Innovations School Transformation 

Framework. 

 
Through this transformational process, change agents from Partners in School 

Innovation assist the site in a variety of activities including a) conducting a school 

transformation review (STR) to assess the current state of the school and capacity of 

teachers and leaders, b) use the findings of the STRs to work with the staff to set goals, 

create a vision, and develop a detailed action plan, building on and fine tuning the SIG 

plan, c) coach and strengthen leaders to develop a results-oriented mindset in 

implementing Transformation activities, d) work with grade-level teams each week 

during grade-level team meetings to guide teachers through a process of analyzing 
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student learning outcomes, reflecting on their individual and group practice, and 

planning standards-based lessons that combines evidence of what works in the 

classrooms with best practices from the field, e) integrate a results-oriented cycle of 

inquiry process throughout teacher planning processes, f)  assist site leaders with 

integrating all professional development and support services for teachers including 

teacher collaboration time, professional development training, and instructional 

coaching services, and g) assist school and district leaders in implementing an ongoing 

system of school monitoring. More detail on the Partners in School Innovations School 

Transformation Framework and the activities included within the framework are 

available upon request. 

• SFCESS Four Transformation sites in SFUSD (Mann, Mission, O’Connell and Revere) 

will work with SFCESS as an external support provider for professional development 

to assist with the development of small learning communities, project-based learning, 

and cycles of inquiry, integrating with the work of Partners in School Innovation (for 

Revere and Mann) and Pivot Learning Partners (for Mission and O’Connell). SFCESS 

will work specifically with the 7th and 8th grade teachers at Revere, and all of the 

teachers at Mann, Mission and O’Connell. 

SFCESS supports schools to become better equipped to interrupt and transform 

patterns of inequitable achievement. The organization has a history of developing and 

facilitating multiple support groups for leaders within SFUSD and bringing the best 

strategies uncovered by research in effective small schools to leaders for 

implementation. Through SIG, a full-time SFCESS partner will work on campus at each 

of these secondary sites assisting with the change process, providing professional 

development for teachers (both in-class professional development and more traditional 

workshops) and developing, facilitating and supporting professional learning 

communities within and between the school sites. 

• Professional Development - WestEd Strategic Literacy Initiative/Reading 
Apprenticeship Program Everett Middle School, Horace Mann Middle School, John 

O’Connell High School and Mission High School will all work with WestEd to 

implement WestEd’s Strategic Literacy Initiative for school improvement. The main 

program components include:  
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1) Reading Apprenticeship professional development through cross-school 

networks; 

2) On-site coaching- meeting with teams of teachers to look at student work using 

Reading Apprenticeship protocols; 

3) Leadership development through advanced Reading Apprenticeship by teachers 

and coaches in the first and second cohorts; 

4) 9th grade Reading Apprenticeship Academic Literacy (RAAL) course in years 2 

and 3 at the high schools; 

5) Regular (quarterly or more) meetings of the WestEd/SLI staff with SFUSD staff 

for program updates and alignment with other district efforts 

The professional development component of the program includes six days of 

professional development per year for teachers in the Reading Apprenticeship literacy 

development model. The Reading Apprenticeship model, which targets strategies for 

reading for understanding through an integrated model of instruction within a socio-

cultural context, has been validated as effective in improving literacy scores for students 

in grades 6-9 in three different school districts across the nation. A full scope of work 

and backup evidence of effectiveness has been provided by WestEd and is available 

upon request.  

• Professional Development – Key Elements to Math Success and Key Elements 
to Algebra Success (formerly known as Algebraic Thinking) Key Elements to Math 

Success (KEMS) and Key Elements to Algebra Success (KEAS) are classroom 

instruction and staff development programs. KEMS is a new, enhance program to 

replace the Algebraic Thinking component of the program aimed at the 7th grade. 

Although KEMS is similar to Algebraic Thinking in methodology, teachers, 

administrators, and mathematics program administrators have reviewed KEMS 

materials and believe the program will complement the district’s core curriculum and 

articulate with Algebra instruction in KEAS (Algebra) resulting in a more 

comprehensive program. 

National Training Network provides staff development through workshops and 

follow-up coaching, and follow-up coaching support on the instructional methodology 

and materials. Lessons are strategically embedded into the district’s pacing and are 



 

SFUSD SIG Page 166 

designed to be used with the adopted textbook and make the connections between 

mathematics concepts and the skills necessary for higher level math. The combination 

of KEMS and KEAS will contribute to student achievement in mathematics as the aim of 

the program is to: increase the number of students passing Algebra I, thereby providing 

greater opportunity for students to take advanced mathematics class for college 

readiness; build confidence and sustainability in the teaching of mathematics by 

strengthening teachers’ content knowledge and increasing their access to innovative 

instructional tools; and increased student engagement, confidence, and productivity in 

the  mathematics classrooms. The staff development modules and coaching support will 

include strategies for problem solving, concrete and pictorial representations of pre-

Algebra and Algebra concepts, guided discovery of rules, higher level questioning, 

cooperative grouping strategies, word wall activities, and strategies to reach the needs 

of traditionally underserved students. Math teachers at both Everett and Horace Mann 

Middle Schools have been utilizing National Training Network professional development 

coaching support and materials recently. Teachers have received ongoing professional 

development and coaching on the methodology and materials. In 2010-11, the National 

Training Network will provide a professional development model designed to build 

capacity of the teachers at the school sites to enable the program to be sustained. 

National Training Network specialists will also provide initial training for new teachers 

and review sessions for teachers currently using the program.  

Over the last three years, the National Training Network has documented the 

effectiveness of the Algebraic Thinking curriculum in increasing student proficiency in 

Mathematics and Algebra. Specifically, in Baltimore County schools, between 2006 and 

2009, the percentage change for students who scored Advanced increased by over 

40%; the percentage change of students who scored Proficient increased by over 20%, 

and the percentage change for students who scored Basic decreased by over 29%. 

Similar results have been experienced in other school districts, including Prince 

Georges County Public Schools, Lancaster County Schools, Clarks County Public 

Schools, Detroit Public Schools, Miami-Dade Public Schools, San Ysidro Schools, 

Charlotte-Mecklenburg Schools, Davenport Public Schools, and several other school 

systems around the country. 
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• Professional Development – Strategic Education Research Partnership (SERP) 
Through a partnership with SERP, which operates through Stanford University, both 

Everett and Horace Mann Middle schools will receive training in authentic assessment 

in Literacy (through SERP’s RISE project, a computerized literacy diagnostic 

assessment) and math and science. Researchers at SERP have been working on 

assessment development at the middle school level and will train teachers in the 

administration of those assessments as well as in the interpretation of results and how 

instruction can be modified based on assessment results. 

• Professional Development - Dual Immersion – As the school prepares to implement 

a dual immersion language program in 2011-12, all staff will receive training in dual 

immersion program theory, pedagogy, and instructional strategies during the 2010-11 

school year. 

• Provide laptops for teachers – Every teacher at Horace Mann Middle School will 

have a laptop computer with wireless access to the school’s internet and data system 

to allow them to access DataDirector and School Loop from anywhere in the school, 

and allow them to have access to their computers as they meet for common planning 

and collaboration time. The laptops for teachers will also promote ongoing teacher 

proficiency in the use of technology and ongoing use of technology with classroom 

instruction. 

• Extended Common Planning Time – Teachers will have 320 minutes per week of 

common planning and collaboration time for working with teachers within their 

department and grade levels. This represents an increase of 2.3 hours per week of 

additional planning and collaboration time. This time will be organized and coordinated 

by the site principal, instructional reform facilitator, and partners in school renovation 

change agents, with input from classroom teachers to include weekly time for 

reviewing student work, analyzing students data, and working through an ongoing 

cycle of inquiry process leading to modifications in classroom instruction designed to 

increase student achievement. 

• Professional Development-WRITE Institute –Mann will implement WRITE Institute 

instructional strategies and program activities for improving writing instruction for all 

students with an emphasis on English learners. The WRITE (Writing Reform 
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Instruction for Teaching Excellence) Institute model operates out of the San Diego 

County Office of Education. Its research-based model for writing instruction and 
professional development has been recognized as an academic excellence model 

program by the California Department of Education (CDE) and the U.S. Department of 

Education. It has also received the California School Board Association’s Golden Bell 

Award for Professional Development and has been recognized by the California 

County Boards of Education as an exemplary program. The California Association for 

Bilingual Education has also recognized WRITE as an exemplary program for English 

learners, and the CDE has recognized WRITE’s standards-based writing rubric as an 

appropriate measure for assessing writing for English learners. Currently WRITE 

partnerships serve sixteen county offices of education in California, over 150 school 

districts in 25 counties, over 500 schools, over 2,000 teachers, and over 50,000 

students, and it is one of the only professional development programs in the nation to 

focus on (and lead to improvement in) academic writing for English learners. 

WRITE is an articulated K-12 writing program that addresses the multi-
faceted variables (literacy development, language proficiency, critical thinking, 
appropriate equitable assessment) associated with writing acquisition. WRITE 

curriculum instruction and assessment activities are integrated and aligned with 

California content standards and are designed to improve standards-based academic 

performance for English learners at all developmental levels of English proficiency. 

WRITE classroom activities take students through the writing process in several 

genres each year (in 8-12 week modules) providing scaffolding for academic language 

development and meta-cognitive strategies that teach students to think as writers. 

In addition to evidence documenting its effectiveness at increasing students’ ELA 

standard performance (WRITE Institute 2008), components that make up the WRITE 

model are built on a firm foundation of research. 

• Each WRITE program exposes students to multiple genres that correlate to 

grade level standards and state writing assessments (Fink-Chorzempa, 2005; 

Krashen, 1984; Tolchinsky, 2006; Donovan & Smolkin (2006). 

• WRITE’s curriculum promotes understanding of genres that students need to 

be successful in K-12 and higher education. It helps students make 
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connections between academic writing and workplace writing (Baker, Gersten, 

Graham, 2003; Kern, Andre, Schilke, Barton, McGuire, 2003). 

• WRITE embeds critical thinking skills and comparative analysis of genres and 

texts (Esmaeili, 2002; National Council on Teachers of English, 2005; 

McCutchen, et al, 1997). 

• WRITE’s curriculum provides students with opportunities to acquire the 

academic language and structures critical to the specific genre addressed 

(DeGraff, 1997; Isaacson, 2004; Tolchinsky, 2006). 

• The Academic Language Learning section of each unit addresses the 

academic language forms and structures specific to the genre addressed, 

which are scaffolded to allow English learners access at all ELD proficiency 

levels (Conteh-Morgan, 2002; Echevarria & Graves, 2003; Colombo, 2002; 

Hart & Okhee, 2003). 

• WRITE’s curriculum builds on students’ prior knowledge and experience as it 

affirms their identity and culture (Colombo, 2002; Cummins, 1989; Huang, 

2004; Roman-Perez, 2003; Wright & Pu, 2005).  

• WRITE begins writing instruction at the very beginning of ELD proficiency. 

Through proven strategies and rigorous yet carefully scaffolded activities, 

beginners are provided access to writing (Gersten, 1996; Hadaway & Young, 

2002).  

• Through each writing unit, students experience activities that engage them in 

all modalities and address a variety of learning styles (Colombo, 2002).  

Through the Transformation Plan two lead teachers will be trained from each 

school site to become trainers in the WRITE model. These teachers will then be 

responsible for training other teachers at the school site and working with the site 

principal and Instructional Reform Facilitator to fully implement WRITE across the 

grade levels. The lead teachers will receive training in each of the three years of 

the program, and the lead teachers will begin implementation in their own 

classrooms in year one; however, full implementation at all of the grade levels will 

begin in year two. 
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• Professional Development - Academic English Mastery Program (AEMP) The 

Academic English Mastery Program developed by Los Angeles Unified School District 

is a comprehensive and research-based instructional model designed to serve the 

language needs of students who are not proficient in Standard American English 

(SAE). The purpose of the program is to increase students’ general and academic use 

of Mainstream English Language (MEL). Implementation of AEMP has begun at three 

SFUSD Transformation sites (Chavez, Revere and Horace Mann) and one 

Turnaround site (Carver). Through SIG, teachers will receive 28 hours of training per 

year in AEMP strategies.  

Essential Support #4: Student-Centered Learning Climate 
• Learning Support Professionals – The emotional and mental health needs of 

students at Horace Mann Middle School are extensive. At the time this plan was 

developed, 30 students enrolled in the school were in foster care and there were 20 

open CPS cases on file. Please refer to the needs assessment section for more 

information about the intensive needs of our students and families. Beginning in 2010-

11 the needs of our students will be supported by 1.5 Learning Support Professionals 

(funded 1.0 FTE through SIG and .5 FTE locally). The Learning Support Professionals 

(LSPs) will assist students in dealing with trauma, family stress, domestic violence, 

parental incarceration, parental divorce, physical abuse, sexual abuse, parentification 

(care of younger siblings), anger and aggression, grief and loss, homelessness, 

sexuality, exposure to violence and homicide, immigration trauma, and a variety of 

other social-emotional issues. This level of support is absolutely critical to help 

students overcome the social and emotional barriers that prevent them from being 

able to focus on academic instruction. 

• Restorative Justice Approach to Discipline – This is one of the ongoing 

transformative strategies that has already begun being implemented at Horace Mann 

Middle School. In addition to a solid research base documenting it’s effectiveness in 

reducing suspensions, since the Restorative Justice approach has been implemented 

at Mann, suspensions have decreased from 278 (2008-09) to 75 (2009-10). 

Restorative Justice emphasizes repairing the harm caused by student misbehaviors 

rather than simply suspending students without intervention and then readmitting them 
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to school with no additional support. The Restorative Justice approach to discipline 

creates a structure to provide counseling, instruction, and social-emotional support to 

students as they return from suspension, helping them understand the consequences 

of their misbehavior so that when they are admitted back into the school they are fully 

restored back into the school community. This transition back from suspension and an 

emphasis on restoring their standing in the school community has been extremely 

successful in reducing student suspensions and building a healthier sense of 

community within the school. 

• College/Post-Secondary Counselor – At the middle school level students often find 

it difficult to see the connection between the academic courses they take and post-

secondary opportunities and career choices. A College/Post-Secondary Counselor will 

work with students to develop college and career goals and identify the academic 

hurdles that need to be overcome to achieve those goals. 

• Professional Development-Salzman Tools for Schools – The Tools for Schools 
Effective Behavior Management program is based on the premise that in order for 

learning to take place the school must have a safe, orderly, and academically 
strong environment and that all staff members must understand: A) basic behavior 

management strategies, B) techniques for raising teachers’ expectations of students, 

C) the importance of positive reinforcement in teaching students responsibility, D) how 

to be successful with difficult, unmotivated, or challenging students, E) the need to be 

proactive with safety issues such as fighting, etc, F) how to turn all parents into 

partners, and G) the importance of administrative leadership. Through the 

Transformation Plan Tools for Schools staff will train leadership teams from each site 

(two day training) in the Effective Behavior Management program. They will develop 

their administrative support system and school-wide plan for program implementation 

during this training and learn solutions for attendance issues using a discipline card, 

alternatives to suspension, and other special techniques for working successfully with 

the most difficult students and parents. In addition, all school staff will participate in a 

one day Effective Behavior Management workshop to develop classroom plans. The 

emphasis is on establishing a safe and orderly environment that stops negative 

behavior, increases learning time, develops positive relationships, and teaches student 
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responsibility. The staff will learn how to develop and implement an individual 

classroom behavioral management plan and work with colleagues on the school-wide 

behavioral management plan. 

Tools for Schools staff will provide four days per year of follow up coaching at 

Mann Middle School each year. Coaching will include: A) meeting with the 

discipline/safety committee to review concepts of the program, B) meeting with 

administrators to work on implementation of the plan, C) visiting classrooms for the 

purpose of monitoring and coaching teachers, D) meeting with teachers during 

prep/planning time, E) meeting with and training support personnel on various aspects 

of the program, and F) providing staff with feedback throughout each coaching day. 

Salzman Associates has been providing this program successfully in schools 

throughout the bay area including many in SFUSD; however, Mann has not 

participated in the program. 

Essential Support #5: Instructional Support 
• Curriculum and Instructional Guides and Assessments – The district will provide 

curriculum and instructional guides in English language arts (ELA) and mathematics 

that include scope and sequence charts and integrate State Board of Education 

(SBE)-adopted core curricular materials (to be completed and available in fall 2010). 

The district will also provide common interim assessments in English language arts 

and mathematics to be implemented in all SFUSD ELA and math classrooms every 

nine weeks to provide formative information to be used to differentiate instruction and 

determine additional intervention and support services needed for students. Middle 

school level common interim assessments will be available in 2010-11.  

• Strategic Literacy Initiatives/Reading Apprenticeship Program – See description 

above in Common description for Mission and O’Connell. 

• Response to Intervention (RtI) – During 2010-11, with the assistance of Partners in 

School Innovation change agents, and district officials, teachers and school leaders at 

Horace Mann Middle School will develop a comprehensive response to intervention 

plan detailing all of the intervention resources available for students at each level of 

intervention (primary, secondary, and tertiary), as well as processes for determining 

which interventions are most appropriate for students based on student assessment 
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results. The development of this system is a core component of the school 

Transformation framework described above. Mann’s RtI plan will include primary 

interventions which will primarily take place within the context of regular classroom 

instruction, and will include differentiated instruction for students with a variety of 

learning needs. This primary level of intervention will meet the needs of approximately 

80% of the student body. Restructuring of the core of classroom instruction 

incorporates block scheduling, project-based learning, in-class coaching for teachers, 

implementation of state-board adopted core materials, and the integration of 

technology. Strategic 

interventions will be 

developed for 

approximately 15% of 

Horace Mann students in 

need of secondary 

interventions after it has 

been demonstrated that 

primary interventions are 

insufficient to ensure 

access to the core curriculum. These will include SBE-adopted intervention programs 

READ 180 and High Point. For the approximately 5% of students who need intensive 

intervention, the literacy and math coach/specialist will provide individualized and 

small group intensive intervention.  

• Advancement Via Individual Determination (AVID) – Currently Horace Mann 

provides two classes of AVID, one in 7th grade and one in 8th grade. Beginning in 

2010-11 a third class of AVID will be added at the 6th grade level, providing AVID at all 

levels in the school. Horace Mann has been identified as an AVID school because of 

its exemplary AVID program, expanding it to provide a consistent program from 6th 

grade to 8th grade will provide the additional support AVID eligible students need to 

start off right in middle school and continue with success. 

• ELD Coordinator – Each Transformation School will benefit from the services of a 

full-time ELD Coordinator who will devote at least half-time to providing in-class 
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coaching services for teachers and half-time to providing intensive intervention 

services for students needing additional support to meet and exceed core content 

standards. The ELD Coordinator will focus on helping teachers implement WRITE 

strategies, providing high quality ELD instruction using standards-based materials, and 

modifying instructional strategies as appropriate using formative assessment results 

as a guide. The ELD Coordinator will also assist with the implementation of targeted 

intervention services for English Learners (High Point). 

There is a strong base of research supporting classroom-based coaching 

activities (Black, et al, 2003); Herll and O’Drobinak, 2004; Poglineo and Bach, 2004; 

Darling-Hammond, 2006). This model will ensure the transfer of concepts learned 

during professional development activities to changes in classroom instruction. The 

use of coaches in the Transformation plan, in particular, will be effective because of its 

intensity (3. Coaches on site every day PLUS change agents from Partners in School 

Innovation) and duration ( at least for three full years.) 

• Extended day – Currently, afterschool academic and enrichment instruction is 

provided for a small group of Mann’s students through the district’s afterschool 

education and safety (ASES) program. This program will continue and will be 

expanded through the support of the community school coordinator who will recruit 

additional community organizations to provide more enrichment opportunities for 

students through the afterschool hours. The Community School Coordinator will also 

serve as the bridge between school and afterschool staff. The joint school day and 

extended day staff development and planning activities will be established, creating an 

opportunity for staff to meet and work together to align their work with students. The 

extended day coordinator and group leader for a given grade level will attend a portion 

of each grade’s grade level meetings to discuss what is being taught and where 

students need support, and professional development workshops on behavior 

management, literacy, and formative assessments will include both school day and 

extended day personnel. In addition, as a result of the schools SAIT plan, the school 

day for all students has been extended to include a 7th period. Students are dismissed 

at 3:30 pm rather than 2:30 pm four days per week, and this additional time allows for 

a seminar period for students to demonstrate their accomplishments and projects as 
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well as expanded time during the school day for the two period core within the block 

schedule. 

• Extended year – A summer program will be implemented for 25 days over the 

summer, from 9:30am to 3:30pm (including a lunch period) serving approximately 220 

students per day. This extended year program will target students not yet proficient in 

English language arts and mathematics standards, and will extend the project based 

learning focus of the school year providing enriched rather than remedial instruction in 

the core subject areas. Students will be grouped in class groupings ranging from 15 to 

30 students depending on the content area and the level of intervention needed for 

each student. 

• Block schedule – Horace Mann has implemented a block schedule, including 80 

minute (two period) blocks for core content instruction serving 15 students in each 

core class. This restricting of the school day allows for project-based learning and 

smaller class sizes in core instruction, both of which maximize opportunities for 

differentiated instruction and higher levels of student engagement with core content. 

When combined with curriculum and instructional guides in assessment, the reading 

apprenticeship program, literacy and mathematics coaching, and the partners in 

school innovation and school transformation framework’s cycle of inquiry process, this 

represents a truly transformational approach to instruction for middle school students.  

• Dual Immersion Program – In 2010-11 staff at Horace Mann will receive training from 

WestED on the planning and implementation of a middle school level dual immersion 

program. All planning will take place during the 2010-11 school year and full 

implementation will begin school-wide in 2011-12.  
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TRANSFORMATION PLAN 
Chavez Elementary School Revere Elementary School 

 
COMMON ESSENTIAL SUPPORTS FOR CHAVEZ AND REVERE ELEMENTARY 
SCHOOLS 

The figure below summarizes the common strategies to be implemented by 
both Revere and Chavez Elementary Schools as part of the Transformation process, 

organized by the 5 Essential Supports. It is followed by a detailed description of each 

strategy. After the common strategies are described, a summary of the unique elements 

of each school’s plan is provided. 

 
Summary of Common Essential Supports for All Four Turnaround Schools 

Bryant Elementary, Dr. George Washington Carver Elementary, John Muir Elementary, Everett Middle 
School 

Essential Support # 1 
School Leadership 

Essential Support #2 
Parent-Community Ties 

Essential Support #3 
Professional Capacity 

• Inclusion in 
Superintendent’s zone – 
Targeted administrative 
supervision and support 
including modified 
evaluation systems for 
teachers (designed with 
principal and teacher input) 

• New Principals 
• Instructional Reform 

Facilitator 

• Community School 
Coordinator (1.0 FTE) 

• Parent Resource Center 
• Bi-annual Parent 

Engagement Planning 
Process 

• Expanded two-way parent-
school communication 
strategies 

• Parent Liaison  

• Partners in School Innovation – School 
Transformation Framework 

• Professional development-Teachers 
College/literacy collaborative (elementary 
schools only) 

• 2.0 FTE Literacy Coach/Specialist 
(elementary schools only) 

• 1.0 FTE Math Coach/Specialist 
(elementary schools only) 

• Core Specialist Teachers (elementary 
schools only) 

• 1.0 FTE ELD Specialist/Coach 
• Professional Development – Salzman 

Tools for Schools 
• Daily grade level teacher collaboration 

and professional development time 
• Professional development-WRITE 

Institute 
• Education Program for Gifted Youth 

(EPGY) 
• Professional Development- Project SEED 
• Provide laptops for teachers. 

Essential Support #4 Student-Centered Learning Climate 
• Learning Support Professional  
• Comprehensive Behavioral Health Services 
• Salzman Tools for Schools 

Essential Support #5 Instructional Guidance 
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• SBE – adopted core materials in ELA (Houghton-Mifflin) and math (Everyday Math) 
• SBE – adopted intervention programs (Read 180; High Point) 
• Common core curriculum with scope and sequence 
• Common Interim Assessments 
• Response to Intervention (RtI) 
• Extended day 
• Extended year – summer program  
• Incoming Kinder Summer Transition 
 

 Essential Support #1: School Leadership 

• Inclusion in the Superintendent’s Zone – Targeted administrative supervision 
and support – School supervision within SFUSD has been restructured as of May 

2010 to maximize supervision resources and support services and focus more 

intensive services on the needs of the district’s lowest performing schools. Most 

schools within SFUSD will be supervised by an Assistant Superintendent responsible 

for approximately 15 school sites; however, a special “Superintendent’s Zone” has 

been created for the district’s lowest performing schools, including the schools 

participating in a Transformation or Turnaround process. These schools will be 

supervised by an Assistant Superintendent responsible for only eight schools. Through 

inclusion in the Superintendent’s Zone, the Transformation sites will receive additional 

focused support from the district in all of the essential support areas. 

The Assistant Superintendents will also work closely with SFUSD Human 

Resources, principals, and teachers in schools in the Superintendent’s Zone and other 

district leadership to develop and implement a system of teacher evaluation that 

includes student growth as a factor. This group will also develop appropriate incentives 

for teachers and school leaders making exceptional progress in increasing student 

achievement. 

Currently within the district site administrators and teachers use student 

performance data maintained in Data Director to review the effect of instructional 

practices as well as coach on teaching strengths and areas for improvement.  

At schools sites conversations about student growth are already integrated into 

the pre-observation evaluation conferences where teachers and principal’s review 

student assessment data as a part of the standards-based evaluation process.  
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For 2010-2011, SFUSD assistant superintendents will be routinely analyzing the 

performance of student achievement on the formative assessments (common interim 

assessments) with both principal and teacher professional learning communities. 

Moreover, the district will be supporting, via in-kind resources, the performance of 

teachers and principals will be formally reviewed by examining students’ achievement 

data through the facilitation of data coaches.  

Over the next year or so, after field-testing is completed on the state’s Teacher 

Performance Assessment is completed, SFUSD intends to apply the tool for teacher 

evaluation in the district. Per SFUSD understanding, the Center for Future of Teaching 

and Learning in Santa Cruz has been working on rubrics for district implementation of 

an evaluation system using California Standards for the Teaching Profession and the 

California Teaching Performance Expectations. (See attachments.  

There are six teaching procession standards, each of which align with the 

practices SFUSD expects teachers should be able to demonstrate and deepen over 

their career:  

1. Engaging and supporting all students in learning  

2. Creating and maintaining effective environments for student learning 

3. Understanding and organizing subject matter for student learning 

4. Planning instruction and designing learning experiences for all students 

5. Assessing student learning  

6. Developing as a professional educator 

SFUSD is ready to implement the state-wide evaluation tools being developed to 

align to the CSTPs and CTPEs.  

•  New School Principal – A new principal has been appointed for Chavez and Revere. 

These new administrators have been selected because of their experience turning 

around troubled schools, and they will receive a significant amount of support from the 

district office. The principals at the other sites are already new. All five Transformation 

principals will be evaluated based on the three core components of the School 

Leadership Essential Support element of the Essential Supports framework. The table 

below illustrates leadership from the model. 
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Leadership Indicators 
Managerial Instructional Facilitative-Inclusive 

• Well-run office 
• Adequate supplies 
• Starting/stopping on time 
• Good communication with 

parents and staff 
• Adequate support for 

implementing new programs 

• Knowledgeable about tenets of 
learning theory and curriculum 

• Able to analyze instruction and 
provide effective, formative 
feedback to teachers 

• Able to articulate high 
standards for student learning 

• Support teachers; innovations 
to reach student standards 

• Work is guided routinely by 
constant focus on evidence of 
student learning, both through 
regular data reports and 
classroom visits 

• Constantly asking: What is 
working and what is not (and 
why not)? 

• Thoughtfulness in selecting 
among potentially competing 
initiatives 

• Eliminating initiatives that take 
attention away from core 
improvement priorities. 

• Use role authority to “make 
things happen” 

• Ability to inspire teachers, 
parents, school community 
leaders, students around a 
common vision of reform 

• Exploit opportunities in formal 
and informal social encounters 
to advance sense of conquest 
(look what we’ve done; we can 
do even more) 

• Catalyze an orientation akin to 
a moral imperative – we can 
and MUST do this 

• Bring parents and teachers into 
new leadership roles enlarging 
the capacity to support a more 
productive and continuously 
improving school organization 

 

 
• Instructional Reform Facilitators (IRF) – a full time Instructional Reform 

Facilitator (IRF) has been assigned to the Transformation sites to assist with the full 
implementation of all Transformation activities. The IRF is funded through a district 

in-kind contribution and is an administrative position capable of assisting the site 

principal with leading the reform process, as well as taking over some of the site 

principal duties, freeing the principal up to work closely with teachers on the 

implementation of Transformation strategies. 

 Essential Support #2: Parent-Community Ties 

• Community School Coordinator – A full-time Community School Coordinator will 
be responsible for the coordination of all student and family services that 
address the non-academic barriers to student success. The coordinator will work 

with internal and external providers to reduce fragmentation and duplication of 
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services and ensure the supports are integrated with each other and with the school’s 

core instructional programs to ensure that everyone on campus is working toward 

shared goals. The Community School Coordinator will also reduce the burden of 

management on the principal, freeing the principal to focus on his role as instructional 

leader and catalyst for change. Specifically, the Community School Coordinator will 

serve on the school leadership team, COST/SAP and other school leadership 

committees, serve as the point person for new/potential community partnerships, 

coordinate/administer the annual school climate survey, and convene an advisory 

committee of partners and community members to provide ongoing input on school 

support services and the Transformation model.  

At the district level, a Community School Coordinator Manager will oversee 

and coordinate the work of all the site Community School Coordinators (including 

those for both Turnaround and Transformation sites). This manager will provide 

training and supervision for all Community School Coordinators and ensure that best 

practices in community school development are followed. 

• Parent Resource Center (PRC) – A Parent Resource Center will be established at 

each of the Transformation sites as a central hub for family outreach and engagement 

in a welcoming, dedicated space. The Center will provide computer access for parents 

to enable them to access School Loop to monitor their children’s academic progress 

and a place to network and connect with other parents and staff. The Parent Resource 

Center will also provide information about after school programs, intervention services, 

and current education opportunities. Parent liaisons at each site will work with the 

Community School Coordinator to assist parents in accessing the PRC. Parents for 

Public Schools will provide training at each site for parents in school governance and 

how to be involved with school reform. These workshops will be held in English, 

Spanish, and Chinese. 

The Community School Coordinator will also work closely with th site principal to 

organize a Parent Advisory Committee consisting of parent School Site Council and 

ELAC members as well as other parents in the school community to oversee and 

advise on all school parent-and-community engagement activities. The Advisory 

Committee will include at least three parent representatives (non-school employees) 



 

SFUSD SIG Page 181 

from each grade level (total minimum 21 members). The Parent Advisory Committee 

will meet monthly during the regular school year. 

At the district level, a Parent Resource & Programs Program Manager and two 

Parent Resource Regional Organizers will be hired to assist the Community School 

Coordinators and site principals with coordinating PRC activities with district parent 

education and involvement initiatives. The district Parent Resources & Programs staff 

will also provide training and coaching for site staff and teachers on effective 

communication with parents, increasing parent involvement, and implementing 

evidence-based parent involvement programs. 

• Bi-annual Parent Engagement Process – Led by the Community School 

Coordinator, school staff, and the community Advisory Committee (see above) will 

work through a facilitated process to identify goals, short and long terms 
outcomes, priority stakeholders and strategies to increase parent engagement 
at each school, and monitor effectiveness of engagement efforts. Assistance will 

be provided by the district Parent Resources & Programs staff and a community 

organizer hired to promote parent participation district-wide. 

• Expanded Two-Way Parent-School Communication Strategies – The Community 

School Coordinator will work closely with the school principal, teachers, and parent 

liaisons to improve communication from each school to parents and from 
parents to the school. Strategies will include regular newsletters, regular parent 

meetings with the principal (i.e. principal breakfasts, coffees, etc.), home visits, 

outreach in the community, and more. Additional strategies will be determined through 

the parent engagement process described above. Assistance with this component will 

be provided by the community organizer and district Parent Resources & Programs 

staff. 

• Parent Liaison – A parent liaison will be added to each Transformation school staff to 

assist with linking parents to the school. The parent liaison will make contact with 

parents of students with inconsistent attendance and students needing additional 

academic intervention services to ensure parents are aware of the importantance of 

regular school attendance and available academic support services. The liaison will 

also refer parents to social and parent education services available in the local 
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community and through the Parent Resource Center that can help overcome the 

barriers that prevent them from providing appropriate learning support to the children. 

 Essential Support #3: Professional Capacity 
The plan to increase professional capacity focuses on the implementation of 

high-quality, job-embedded professional development provided by external support 

providers that leads to a significant transformation in classroom instruction supported by 

the assistance of instructional coaches and teacher collaboration time. 

• Implement the School Transformation Framework in collaboration with Partners 
in School Innovation – Transformation sites will work with Partners in School 
Innovation to fully implement the School Transformation Framework which focuses 

on three of the most important contributors to student learning: the quality of teaching, 

the systems for professional learning, and the strength of leadership. By engaging 

teachers and principals in intensive results-oriented cycles of inquiry and continuous 

improvement, the framework supports school instructional staff in learning how to 

improve teaching until every child succeeds at a higher and higher level. The graphic 

below illustrates the core components of the Partners in School Innovation School 

Transformation Framework. 
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Through this transformational process, change agents from Partners in School 

Innovation assist the site in a variety of activities including a) conduct a school 

transformation review (STR) to assess the current state of the school and capacity of 

teachers and leaders (much of this work has already been completed), b) use the 

findings of the STRs to work with the staff to set goals, create a vision, and develop a 

detailed action plan, building on and fine tuning the SIG plan, c) coach and strengthen 

leaders to develop a results-oriented mindset in implementing Transformation activities, 

d) work with grade-level teams each week during grade-level team meetings to guide 

teachers through a process of analyzing student learning outcomes, reflecting on their 

individual and group practice, and planning standards-based lessons that combines 

evidence of what works in the classrooms with best practices from the field, e) integrate 

a results-oriented cycle of inquiry process throughout teacher planning processes, f) 

assist site leaders with integrating all professional development and support services for 
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teachers including teacher collaboration time, professional development training, and 

instructional coaching services, and g) assist school and district leaders in implementing 

an ongoing system of school monitoring. More detail on the Partners in School 

Innovations School Transformation Framework and the activities included within the 

framework are available upon request, in the full scope of work that has been developed 

for SFUSD by Partners in School Innovation. While all of the Transformation sites will 

be using the School Transformation Framework, the process is highly individualized for 

each site. 

The entire reform process developed and led by Partners in School Innovation is 

research-based and designed to guide school personnel in using student data to inform 

the selection and implementation of research-based instructional strategies and 

programs. The chart below provides a summary of the research on which the Partners 

in School Innovation reform process is built. 

The Results-Oriented Cycle of Inquiry 
 

Partners in School Innovation (PSI) guides district and school leaders as well as 
teachers through a continuous improvement process that involves defining a desired 
result, planning toward that result, putting the plans into action, and assessing the 
effectiveness of those actions in order to make adjustments that will enable districts to 
get closer and closer to achieving a larger vision. The following resources guide the 
approach to continuous improvement and detail best practices in setting goals, 
planning, and using assessment to reflect and adjust. 
Richardson, J. (2007). Work smarter not harder. Tools for Schools, 11(2), 1-7. 
Stiggins, R. & DuFour, R. (2009). Maximizing the power of formative assessments. Phi Delta Kappan 90(9), 640-

644 
Wiggins, G. & McTigue, J. (2005). Understanding by Design. Alexandria, VA: Association for Supervision and 
Curriculum Development 

Commitment to Social Justice 
In pursuit of a system of education that prepares all students for a rigorous college 
education, and equips them with the necessary life skills to become thriving members 
of a democratic society, PSI actively seeks to disrupt patterns of inequity in education 
by developing systems and structures that work effectively to close persistent 
achievement gaps based on race, class, and culture. To do this work effectively, PSI 
strives to develop cultural competence by seeking to understand how race, culture, 
class, and gender impact how we understand and respond to the world around us. 
Eubanks, E., Parish, R., & Smith, D. (1997). Changing the discourse in schools. In P. Hall (Ed.), Race, Ethnicity, 

and Multiculturalism: Vol. 1. Missouri Symposium on Research and Educational Policy Series (pp.151-168). New 
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York: Garland Press. 
Scheurich, J.J. & Skrla, L. (2003) Leadership for Equity and Excellence: Creating High-Achievement Classrooms, 

Schools, and Districts. Thousand Oaks, CA: Corwin Press Inc.  
Singleton, G.E. & Linton, C. (2005). Courageous Conversations About Race. Thousand Oaks, CA: Corwin Press 

Inc.  
The Aspen Institute Roundtable on Community Change (2005). Structural racism and youth development: Issues, 
challenges and implications.  

The Core Instructional Program 
PSI supports schools to build a core instructional program in literacy and English 
language development that ensures that all students learn at high levels. The following 
research selections demonstrate that in order to deliver a high-quality instructional 
program, teachers must learn to implement a rigorous curriculum, develop a repertoire 
of researched-based pedagogical practices, purposefully use assessments and data, 
engage in results-oriented planning, and strategically intervene when students may be 
behind. 
Goldenberg, C. (2008). Teaching English learners: What the research does and does not say. American Educator 2 

(2), 8-23, 42-44. 
Hirsch, E.D. (2003). Reading comprehension requires knowledge of words and the world. American Educator, 

27(1), 10-13,16-22,28-29,48. 
Brown-Chidsey, R. (2007). No more waiting to fail. Educational Leadership, 65(2), 40-46. 

Integrated Systems for Professional Learning 
PSI builds the capacity of school leaders to develop and strengthen the systems that 
support teachers’ professional learning to ensure sustained student-achievement 
results. Research on teacher professional learning has demonstrated that when 
teachers receive high-quality professional development, have regular opportunities to 
collaborate, and are supported by a skilled instructional coach, the quality and 
effectiveness of their instruction improves. 
Darling Hammond, L. & Richardson, N. (2009). Teacher Learning: What Matters? Educational Leadership 66(5), 46-

53 
DuFour, R. (2004). What is a professional learning community?  Educational Leadership 61(8), 6-11. 
Schmoker, M. (2006). Results Now. Alexandria, VA: Association for Supervision and Curriculum Development. 
Joyce B. & Showers B. (2002). Student Achievement through staff development. Alexandria, VA: Association for 

Supervision and Curriculum Development. 
Fullan, Michael (2006) Breakthrough. Thousand Oaks, CA: Corwin Press Inc. 

Results-Oriented Leadership 
PSI develops the capacity of school leaders to perform the practices necessary for 
transforming instruction and sustaining results, working with leaders to focus on 
supporting their efforts to lead whole school improvement and create a school 
environment where high quality teaching and learning can take place. The PSI 
approach is grounded in the research in effective school leadership, the dynamics of 
change, and leadership necessary for large scale instructional improvement. 
Elmore, Richard F., (2000). Building a New Structure for School Leadership. Washington, D.C.: Albert Shanker 

Institute. 
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Fullan, Michael (2001) Leading in a Culture of Change. San Francisco, CA: Jossey-Bass. 
Marzano,Robert J., Waters, Timothy, & McNulty, Brian A. (2005). School Leadership That Works: From Research to 

Results. Aurora, CO: Mid-Continent Research for Education and Learning.
Coaching 

PSI defines coaching as the practice of partnering with school leaders to transform 
individual and organizational capacity to maximize student achievement. PSI works 
with school leaders and teachers to help them articulate their vision for teaching and 
learning, to support them to learn the practices and skills needed to achieve that vision, 
and to learn to work collaboratively and with accountability to one another. Because 
this is complex work, the approach draws not only from the leadership coaching 
literature, but also from organizational change, social interaction and adult learning 
theories. 
Block, Peter (1981) Flawless Consulting. San Francisco, CA: Pfeiffer. 
Kegan, R. & Lahey, L.L. (2002). How the Way We Talk Can Change the Way We Work: Seven Languages for 

Transformation. San Francisco, CA:Jossey-Bass. 
Bloom, G.S., Castagna, C.L., Moir, E.R., Warrant, B. ((2005). Blended Coaching: Skills and Strategies to Support 

Principal Development. Thousand Oaks, CA: Corwin University Press. 
Heifetz, Ronald A. & Linsky, Marty (2002). Leadership on the Line: Staying Alive Through the Dangers of Leading. 

Boston, MA: Harvard Business School Publishing. 
Senge, Peter (1995). The Fifth Discipline: The Art and Practice of a Learning Organization. New York, NY: Currency 

Doubleday.  
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• Professional Development-Teachers College/Literacy Collaborative – Both 

Transformation elementary schools will also be working with Teachers College at 

Columbia University receiving professional development through the Teachers College 

reading and writing project. Teachers College has provided research-based 
professional development in the area of literacy instruction across the nation for 

almost 30 years. Through the Transformation Plan all elementary school teachers at 

Chavez and Revere will participate in a one week summer institute (years 2 and 3) 

and 10 days of grade level release time for ongoing training and coaching in literacy 

instruction, effective assessment strategies, and literacy development. Grade level 

training days will include coaching, model lessons, and review of student work 

provided by experienced literacy specialists from Teachers College.  

• Professional Development-WRITE Institute – All five Transformation schools will 

implement WRITE Institute instructional strategies and program activities for improving 

writing instruction for all students with an emphasis on English learners. The WRITE 
(Writing Reform Instruction for Teaching Excellence) Institute model operates out 

of the San Diego County Office of Education. Its research-based model for writing 
instruction and professional development has been recognized as an academic 

excellence model program by the California Department of Education (CDE) and the 

U.S. Department of Education. It has also received the California School Board 

Association’s Golden Bell Award for Professional Development and has been 

recognized by the California County Boards of Education as an exemplary program. 

The California Association for Bilingual Education has also recognized WRITE as an 

exemplary program for English learners, and the CDE has recognized WRITE’s 

standards-based writing rubric as an appropriate measure for assessing writing for 

English learners. Currently WRITE partnerships serve sixteen county offices of 

education in California, over 150 school districts in 25 counties, over 500 schools, over 

2,000 teachers, and over 50,000 students, and it is one of the only professional 

development programs in the nation to focus on (and lead to improvement in) 

academic writing for English learners. 
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WRITE is an articulated K-12 writing program that addresses the multi-
faceted variables (literacy development, language proficiency, critical thinking, 
appropriate equitable assessment) associated with writing acquisition. WRITE 

curriculum instruction and assessment activities are integrated and aligned with 

California content standards and are designed to improve standards-based academic 

performance for English learners at all developmental levels of English proficiency. 

WRITE classroom activities take students through the writing process in several 

genres each year (in 8-12 week modules) providing scaffolding for academic language 

development and meta-cognitive strategies that teach students to think as writers. 

In addition to evidence documenting its effectiveness at increasing students’ ELA 

standard performance (WRITE Institute 2008), components that make up the WRITE 

model are built on a firm foundation of research. 

• Each WRITE program exposes students to multiple genres that correlate to 

grade level standards and state writing assessments (Fink-Chorzempa, 2005; 

Krashen, 1984; Tolchinsky, 2006; Donovan & Smolkin (2006). 

• WRITE’s curriculum promotes understanding of genres that students need to 

be successful in K-12 and higher education. It helps students make 

connections between academic writing and workplace writing (Baker, Gersten, 

Graham, 2003; Kern, Andre, Schilke, Barton, McGuire, 2003). 

• WRITE embeds critical thinking skills and comparative analysis of genres and 

texts (Esmaeili, 2002; National Council on Teachers of English, 2005; 

McCutchen, et al, 1997). 

• WRITE’s curriculum provides students opportunities to acquire the academic 

language and structures critical to the specific genre addressed (DeGraff, 

1997; Isaacson, 2004; Tolchinsky, 2006). 

• The Academic Language Learning section of each unit addresses the 

academic language forms and structures specific to the genre addressed, 

which are scaffolded to allow English learners access at all ELD proficiency 

levels (Conteh-Morgan, 2002; Echevarria & Graves, 2003; Colombo, 2002; 

Hart & Okhee, 2003). 
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• WRITE’s curriculum builds on students’ prior knowledge and experience as it 

affirms their identity and culture (Colombo, 2002; Cummins, 1989; Huang, 

2004; Roman-Perez, 2003; Wright & Pu, 2005).  

• WRITE begins writing instruction at the very beginning of ELD proficiency. 

Through proven strategies and rigorous yet carefully scaffolded activities, 

beginners are provided access to writing (Gersten, 1996; Hadaway & Young, 

2002).  

• Through each writing unit, students experience activities that engage them in 

all modalities and address a variety of learning styles (Colombo, 2002).  

Through the Transformation Plan two lead teachers will be trained from each 

school site to become trainers in the WRITE model. These teachers will then be 

responsible for training other teachers at the school site and working with the site 

principal and instructional reform facilitator to fully implement WRITE across the 

grade levels. The lead teachers will receive training in each of the three years of 

the program, and the lead teachers will begin implementation in their own 

classrooms in year one; however, full implementation at all of the grade levels will 

begin in year two. 

• Professional Development-Salzman Tools for Schools – The Tools for Schools 
Effective Behavior Management program is based on the premise that in order for 

learning to take place the school must have a safe, orderly, and academically 
strong environment and that all staff members must understand: A) basic behavior 

management strategies, B) techniques for raising teachers’ expectations of students, 

C) the importance of positive reinforcement in teaching students responsibility, D) how 

to be successful with difficult, unmotivated, or challenging students, E) the need to be 

proactive with safety issues such as fighting, etc, F) how to turn all parents into 

partners, and G) the importance of administrative leadership. Through the 

Transformation Plan Tools for Schools staff will train leadership teams from each site 

(two day training) in the Effective Behavior Management program. They will develop 

their administrative support system and school-wide plan for program implementation 

during this training and learn solutions for attendance issues using a discipline card, 

alternatives to suspension, and other special techniques for working successfully with 
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the most difficult students and parents. In addition, all school staff will participate in a 

one day Effective Behavior Management workshop to develop classroom plans. The 

emphasis is on establishing a safe and orderly environment that stops negative 

behavior, increases learning time, develops positive relationships, and teaches student 

responsibility. The staff will learn how to develop and implement an individual 

classroom behavioral management plan and work with colleagues on the school-wide 

behavioral management plan. 

Tools for Schools staff will provide four days per year of follow up coaching at 

each of the schools. Coaching will include: A) meeting with the discipline/safety 

committee to review concepts of the program, B) meeting with administrators to work 

on implementation of the plan, C) visiting classrooms for the purpose of monitoring 

and coaching teachers, D) meeting with teachers during prep/planning time, E) 

meeting with and training support personnel on various aspects of the program, and F) 

providing staff with feedback throughout each coaching day. 

Salzman Associates has been providing this program successfully in schools 

throughout the bay area including many in SFUSD. However, none of the 

Transformation elementary schools has participated in the program. 

• 2.0 FTE Literacy Coach/Specialist – Each elementary Transformation school will 

benefit from the services of two full-time literacy coach/specialists. These 

specialists will spend half of their time providing in-class coaching services for 

teachers and half of their time providing targeted intervention services for students. In-

class coaching services will target assistance with implementation of SBE adopted 

reading materials, formative assessments and use of assessment data, Teachers 

College literacy strategies, and WRITE Institute writing strategies. 

• Math Coach/Specialist – Each elementary school will benefit from the services of a 

full-time math coach/specialist who will devote at least half-time to providing in-class 

coaching services for teachers and half-time to providing intensive intervention 

services for students needing additional support to meet and exceed core content 

standards. 

• ELD Coach/Specialist – Each Transformation school (elementary and middle) will 

benefit from the services of a full-time ELD coach/specialist who will devote at least 
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half-time to providing in-class coaching services for teachers and half-time to providing 

intensive intervention services for students needing additional support to meet and 

exceed core content standards. The ELD coach will focus on helping teachers 

implement WRITE strategies, providing high quality ELD instruction using standards-

based materials, and modifying instructional strategies as appropriate using formative 

assessment results as a guide. The ELD coach/specialist will also assist with the 

implementation of targeted intervention services for English Learners (High Point). 

There is a strong base of research supporting classroom-based coaching 

activities (Black, et al, 2003); Herll and O’Drobinak, 2004; Poglineo and Bach, 2004; 

Darling-Hammond, 2006). This model will ensure the transfer of concepts learned 

during professional development activities to changes in classroom instruction. The 

use of coaches in the Transformation plan, in particular, will be effective because of its 

intensity (three coaches on site every day PLUS change agents from Partners in 

School Innovation) and duration ( at least for three full years.) 

• Core Specialist Teachers – Each elementary Transformation site will be assigned 

between two and four core specialist teachers based on the size of each school 
and the number of teachers at each grade level (four at Chavez, three at Revere). 

Core Specialist Teachers will push into the classroom to provide classroom instruction 

in the core content areas and some standards-based enrichment instruction, releasing 

all teachers from the same grade level at the same time on a daily basis to work 

together while receiving professional development training, analyzing student data, 

planning instruction and intervention services, and debriefing from coaching services. 

The site principal and Instructional Reform Facilitator will work with the external 

support providers and the site coaches to develop the most appropriate core 

specialist/release time schedule for each site. Here is an example of how this release 

time schedule may work. On Mondays, 5th grade teachers will be released for the first 

hour of the school day while the core specialist teachers each take over the 5th grade 

classrooms for core instruction. While the 5th grade teachers are released a schedule 

will be developed for each week for the use of that time. Sometimes the period will be 

scheduled for work with external support providers on cycles of inquiry, examination of 

student work, reviewing student assessment results, developing intervention 
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recommendations, or planning differentiated instruction. The period may also be used 

as a time for the instructional coaches to meet with the teachers to review classroom 

observations and model lessons, and have discussions focused on instructional 

improvement. At the end of the first hour the 5th grade teachers will go back to class 

releasing the core specialist teachers to move on to the 4th grade classrooms while 4th 

grade teachers meet with the external support provider, professional development 

trainer, or coaches. This pattern of releasing a grade level for a period each day will 

continue until teachers at all grade levels have been released at least once during 

each day for professional development. 

Unlike models that place substitutes in the classroom to provide release time for 

teachers, this model uses core specialist teachers, providing a high level of academic 

instruction for students while their regular classroom teachers are released and 

consistency of instruction. This promotes youth development principles, allowing the 

core specialist teachers to develop relationships with students over time so that they 

can provide additional support as needed. 

This professional development model will provide approximately 180 hours of 

professional development and targeted planning time for each teacher over the course 

of the year in addition to any professional development provided before the school 

year or during the after school hours and that provide through full day release time 

(i.e., Teachers College). Because teachers can only be required to participate in 

professional development instruction that takes place during their contracted day, this 

ensures that all teachers will receive 180 hours of core professional development 

instruction. 

In addition, this release time professional development plan also provides the 

structure for an extended day for students. For example, elementary teachers 

currently work until 3:30pm. The hour after student release is used for planning, 

collaboration, and professional development time, but that time has not been 

coordinated or targeted toward improving student achievement in the past. Through 

the new plan, teachers will receive their planning and collaboration time during the day 

as grade level teams as described above, and they will teach until 3:30 each day. 
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Students will be dismissed at 3:30pm, rather than 2:30pm, extending the learning day 

by an hour a day (5 hours per week). 

• Professional Development – Project SEED Project SEED is a classroom instruction 

and professional development program aimed at increasing student engagement in 

the classroom, increasing math skills particularly in Algebra, and increasing the 

cultural relevance of math for students involved in the program. This evidence-based 

program employs mathematicians and master teachers who use the Socratic method 

of instruction to teach higher mathematics to entire classes of underperforming 

students while simultaneously providing teachers with professional development, 

Evaluation results documenting the success of the program are available upon 

request. 
Through SIG, 20 hours of extra time for training and debriefing with master 

teachers will be funded in year 3, along with a math consultant. 

• Provide laptops for teachers – Every teacher at each of the Turnaround sites will 

receive a laptop computer for their professional use analyzing student data, 
planning instruction, and accessing instructional resources. The laptops will be 

particularly helpful as teachers meet together in their grade level groupings for daily 

professional development activities that include analysis and review of student work 

and data. Each of the laptops will provide wireless access to the student data system 

so teachers can meet together anywhere on campus and still have access to the 

information they need to plan appropriate instruction for students. 

 Essential Support #4: Student-Centered Learning Climate 

• Learning Support Professional – Each Transformation site will benefit from the 

services of at least one full-time Learning Support Professional (LSP). LSPs provide 

behavioral counseling and access to social services that students need to help them 

overcome the barriers that prevent them from focusing on core classroom instruction. 

Students enrolled at our Transformation sites face the most significant personal 

challenges in the city, including domestic violence, violence in the community, 

intensive poverty, post-traumatic stress, absentee parents, and more. LSP support is 

absolutely critical to ensure that students are connected to the services that they need. 
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• Effective Behavior Management Program – The Tools for Schools Effective 
Behavior Management system will be implemented in all classrooms and school-

wide at each of the Transformation sites. The professional development described 

above (see Essential Support #3) will provide teachers with the training and ongoing 

support they need to implement the program effectively to create safe and positive 

student-centered learning environments. Because safety is a concern in and around 

so many of our schools, focusing on improving the learning environment is a critical 

component for improving student achievement and turning around the performance of 

these troubled schools. 

• Comprehensive Behavioral Health Services – Providing a safe and productive 

learning environment is important, as is removing the barriers that prevent students 

from being able to focus on learning. The Learning Support Professional (above) will 

help with this by providing behavioral counseling and access to social services; 

however, our students also have many physical and behavioral health needs that are 

beyond the scope of the Learning Support Professional. To help with these needs, a 

mental health services contract will be developed with local agencies to provide on-

site mental health services for students who’ve experienced trauma, domestic 

violence, or any other conditions that prevent them from focusing on learning. The 

Community School Coordinator and Parent Liaison will also work with local providers 

of physical health and vision services to provide on-site screenings and referrals for 

services (free or at  low cost) for our students. All of these services will be integrated 

with Parent Resource Center programs at each site. 

 Essential Support #5: Instructional Guidance  
• SBE-Adopted Core Materials in ELA and Math – All classrooms will use SBE-

adopted core materials in English language arts (Houghton Mifflin Reading) and 

mathematics (Everyday Math). Teachers will receive formal professional development 

training in the use of these materials, and use of the standards-aligned materials will 

be monitored by the site principal through regular classroom observations. 

• SBE-Adopted Intervention programs (READ 180 and High Point) – Students 

scoring Below Proficient in English language arts and needing additional intervention 

according to the school’s Response to Intervention plan (see below) will receive highly 
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80%

5%

15%

TERTIARY 

SECONDARY

PRIMARY

Transformation 
School 

RtI 
Model

Literacy and Mathematics 
Interventions 

targeted reading instruction using READ 180. English Learners in 4th grade and above, 

needing additional intervention, will receive services using High Point. Each of the 

Coach/Specialists (ELD, math, and literacy) will focus half-time on providing the 

intensive intervention to students who need it as measured by California Standards 

Test results and the results of Common Interim Assessments. 

• Common Core Curriculum with Scope and Sequence – SFUSD will have 

completed a common core curriculum guide with scope and sequence in English 

language arts and mathematics for grades K-8 by the beginning of the 2010-11 school 

year. This curriculum guide (fully aligned to SBE-adopted standards-based core 

materials) will be implemented in all classrooms with implementation monitored by the 

site principal and an Instructional Reform Facilitator. These common interim 

assessments will be complemented by literacy and math assessments administered 

for the purpose of screening students for the need for additional intervention. 

• Common Interim Assessments – SFUSD is in the process of developing common 

interim assessments at the elementary level in ELA and math to assess students’ 

standards-based performance every 9 weeks throughout the school year. Teachers 

will be trained in the administration of these assessments and the use of data 

generated by the assessments to provide differentiated instruction and determine 

student need for intervention services. Assessments will be ready for implementation 

in 2010-11. 

• Response to Intervention 
(RtI) – During 2010-11, 

with the assistance of 

Partners in School 

Innovation change agents 

and district officials, 

teachers and school 

leaders at each of the 

Transformation sites will 

develop a comprehensive 

Response to Intervention 
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(RtI) plan detailing all of the intervention resources available for students at each level 

of intervention (primary, secondary, and tertiary), as well as processes for determining 

which interventions are most appropriate for students based on student assessment 

results. The development of this system is a core component of the School 

Transformation Framework described above. RtI plans will include primary 

interventions which will primarily take place within the context of regular classroom 

instruction, and will include differentiated instruction for students with a variety of 

learning needs. This primary level of intervention will meet the needs of 

approximately 80% of the student body. Restructuring of the core of classroom 

instruction incorporates project-based learning, in-class coaching for teachers, 

implementation of a balanced literacy program using state-board adopted core 

materials (Houghton-Mifflin Reading and Everyday Mathematics), monitoring of 

ongoing progress via common interim assessments, and the integration of technology.  

Strategic interventions will be developed for approximately 15% of students in 

need of secondary interventions after it has been demonstrated that primary 

interventions are insufficient to ensure access to the core curriculum. These will 

include SBE-adopted intervention programs READ 180 and High Point and small 

group instruction in the classroom and with literacy specialists (guided reading using 

Houghton-Mifflin leveled texts and other leveled books). In mathematics, it will include 

small group instruction with math specialists using Everyday Mathematics ancillary 

intervention materials.  

For the approximately 5% of students who need intensive intervention (2 years 

or more below grade level), the Literacy and Math Coach/Specialists will provide 

individualized and small group intensive intervention. 

Two levels of assessment will be used to identify student’s needs. Each student’s 

Brigance score, CST performance, and common interim assessment results will be 

combined with teacher recommendations to determine which students will succeed 

with primary level interventions and which need additional assessment. Elementary 

grade students needing additional assessment will be assessed in literacy using the 

following: an Observation Survey (Clay), BPST-III (Beginning Phonics Skills Test), 

DIBELS, Fountas & Pinnell (English), ELD2 (Spanish). Middle school students in need 
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of additional assessment will be assessed using RISE (provided by SERP). The 

ALEKS will be used to assess secondary & tertiary intervention needs in mathematics. 

The SFUSD literacy assessment plan, including the newly developed common 

interim assessments, is based on the guidance provided in the California Reading 

Language Arts Framework. The tables below summarize the literacy assessment plan 

for grades K-8. Please note that this describes formal assessment processes that are 

in addition to classroom curriculum embedded assessments used by teachers on a 

regular basis. 
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PROGRESS MONITORING ASSESSMENT SCHEDULE FOR KINDERGARTEN THROUGH 3RD GRADE  

Skill Indicator Grade 
K One Two Three 

Phoneme 
awareness 

Produce rhyming words. Count 
syllables. Distinguish/match 
initial, final, and medial sounds. 
Blend phonemes into words. 

Spring 
(initial and 
final 
sounds) 

Fall/Winter 
(initial, 
final, and 
medial 
sounds-
diagnostic 
only) 

Diagnostic 
only 

Diagnostic 
only 

Phoneme 
deletion and 
substitution 

Initial sounds. Final sounds. First 
sound of a consonant blend. 
Embedded sound of a 
consonant blend. 

Fall/Winter/
Spring 

Fall/Winter 
(diagnostic 
only) 

Diagnostic 
only 

Diagnostic 
only 

Phoneme 
segmentation 

Segment sounds. Count 
phonemes. 

Fall/Winter/
Spring 

Fall/Winter 
(diagnostic 
only) 

Diagnostic 
only 

Diagnostic 
only 

Beginning 
phonics 

Name upper and lower-case 
letters. Know consonant and 
short vowel sounds. 

Fall/Winter/
Spring 

Fall 
(diagnostic 
only) 

Diagnostic 
only 

Diagnostic 
only 

Phonics and 
word reading 

Decoding. Sound-spelling 
correspondences. High-
frequency words. Syllabication. 

Fall/Winter/
Spring 

Every 9 
weeks 
until 
mastery 

Ever 6 
weeks 
until 
mastery 

Ever 6 
weeks 
until 
mastery 

Oral reading 
(fluency) 

Words correct per minute on 
grade-level text. 

-- 

Optional in 
first 18 
weeks, 
then every 
6-8 weeks 

6 times 
per year 

6 times 
per year 

Reading 
comprehension 

Main idea and details. Author’s 
point of view and purpose. 
Sequence. Classification and 
categorization. Inference. 
Analysis (compare and contrast, 
cause and effect). 

-- 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Vocabulary Antonyms. Synonyms. Multiple 
meanings. Context meanings. -- Every 9 

weeks 
Every 9 
weeks 

Every 9 
weeks 

Spelling Orthographic rules. 
Regular/irregular words. 
Morphemes. Single and 
multisyllabic words. 

-- 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Usage/ 
Conventions 

Sentence structure. Punctuation. 
Capitalization. Grammar. 
Penmanship. 

-- 
Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Writing Organization/focus. Single 
paragraph. Topic sentence. 
Facts/details. Narratives 
(fictional and autobiographical). 
Expository descriptions. Friendly 
letter. Formal letter.  

-- 

Every 6-8 
weeks, 
WRITE 

Every 6-8 
weeks, 
WRITE 

Every 6-8 
weeks, 
WRITE 
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PROGRESS-MONITORING ASSESSMENT SCHEDULE FOR GRADES FOUR THROUGH EIGHT 

Skill Indicator 
Grade 

Four Five Six Seven Eight 
Oral reading 
(fluency) 

Words correct per 
minute on grade-level 
test 

3 times 
per year 

2 times 
per year 

1 time 
per year

Diagnostic 
only 

Diagnostic 
only 

Reading 
comprehension 

Main idea and details 
Author’s point-of-view 
and purpose 
Sequence 
Classification and 
categorization 
Inference 
Analysis (compare and 
contrast, cause and 
effect) 
Critique/criticism 
Literary response and 
analysis 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Vocabulary 

Multiple meanings 
Synonyms and 
antonyms 
Word origins and root 
word (Anglo-Saxon, 
Latin, Greek) 
Context meanings and 
shades of meanings 
Metaphors, similes, 
analogies, idioms 
Academic vocabulary 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Spelling 
Orthographic rules 
Multisyllabic words 
Morphemes 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Usage/Conventions 

Sentence structure 
Punctuation 
Capitalization 
Grammar 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Every 9 
weeks 

Writing 

Narratives 
Responses to literature 
Expository/information 
compositions 
Persuasive letters and 
compositions 
Summaries of readings 
Documents (business 
and technical) 

Every 6-8 
weeks 
WRITE 

Every 6-
8 weeks 
WRITE 

Every 
6-8 

weeks 
WRITE 

Every 6-8 
weeks 
WRITE 

Every 6-8 
weeks 
WRITE 

 

The RtI model is well-supported by research demonstrating that universal 

targeted intervention and intensive intervention strategies coupled with appropriated 
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assessment and monitoring of students are highly effective (Ardoin, et al, 2005; 

Bollman, et al, 2007; Fairbanks, et al, 2007; and Marston, et al, 2003). 

• Extended Day – All of the Transformation sites will be extending the school day. 

The elementary schools will add one hour per day of instruction for all students, 

extending student dismissal to 3:30pm. This extension will be accomplished by 

providing teacher planning, collaboration, and professional development time during 

the school day (release time provided by specialist teachers). 

In addition, all Transformation sites administer after school programs through the 

After School Education & Safety (ASES) program. The academic component of the 

program will be strengthened by closer coordination with school day instruction and 

integration with the RtI framework. Students will be placed in after school instructional 

groupings based on their assessed needs and instruction will be standards-based. 

After school program instructional staff will receive additional training provided by the 

reading, math, and ELD coaches. They will also participate in collaboration and 

planning sessions with teachers at least twice each month.  

• Extended Year-Summer Program – A summer program will be offered for 25 days 

of the summer (full day; 9:30am-3:30pm) for students who are not Proficient in English 

language arts or mathematics. The summer program will focus on core academic 

instruction using fully qualified certificated classroom teachers and integrating 

standards-based materials, the use of technology and project-based learning. 

• Incoming Kinder Summer Transition – All kindergarten students will receive 2 

weeks of additional instruction prior to the start of the school year. This session will 

focus on orientation for students and their parents and the administration of diagnostic 

assessments. 

• Integration of Technology – To further promote high quality, motivational instruction, 

a variety of new media instructional tools will be purchased for each of the 

Transformation sites. These will include computers (for labs and classrooms), 

Promethean Smartboards for classrooms, and digital cameras and scanners, in 

addition to the teachers laptops mentioned earlier. Please refer to the attached 

budgets and budget narratives for details for each site. Training will be provided to 
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help teachers use the new technology in instruction, and the use of the new media 

instructional tools will be integrated throughout the coaching process. 

Research supports the use of technology to strengthen standards based 

instruction and improve student achievement, including the use of computers in the 

classroom and more advanced technological tools such as Promethean Smartboards 

(Haystead and Marzano, 2005). Further research documents that when students use 

technology to help plan and implement projects related to specific subjects, learning 

opportunities increase (CARET, 2004). Technology is an important enabler of 

authentic tasks and project based learning. Means and Olson (1995) found that when 

technology is used in support of challenging projects, it in turn can contribute to 

students’ sense of authenticity, and to the “real life quality of the task at hand.” Another 

study showed that by introducing laptop computers into a school, project-based 

instruction increased (Rockman, et al, 2000). 
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CHAVEZ ELEMENTARY SCHOOL TRANSFORMATION PLAN-UNIQUE 
CHARACTERISTICS 

 Essential Support #1: School Leadership  

• Director of Instruction An administrator will be hired to be specifically responsible for 

curriculum and instruction. This administrator will focus on the use of standards-based 

SBE-adopted materials and appropriate implementation of formative assessments. 

This administrator will also be responsible for coordinating the work of all external 

support providers on the campus. 

 Essential Support #2: Parent-Community Ties  
Chavez Elementary School will implement all of the common elements of the 

Transformation schools in this essential support area. 

 Essential Support #3: Professional Capacity  

• Professional Development - Academic English Mastery Program (AEMP) The 

Academic English Mastery Program developed by Los Angeles Unified School District 

is a comprehensive and research-based instructional model designed to serve the 

language needs of students who are not proficient in Standard American English 

(SAE). The purpose of the program is to increase students’ general and academic use 

of Mainstream English Language (MEL). Implementation of AEMP has begun at three 

SFUSD Transformation sites (Chavez, Revere and Horace Mann) and one 

Turnaround site (Carver). Through SIG, teachers will receive 28 hours of training per 

year in AEMP strategies.  

 Essential Support #4: Student-Centered Learning Climate 
Chavez Elementary School will implement all of the common elements of the 

Transformation schools in this essential support area. 

 Essential Support #5: Instructional Guidance  
Chavez Elementary School will implement all of the common elements of the 

Transformation schools in this essential support area. 
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REVERE ELEMENTARY SCHOOL TRANSFORMATION PLAN-UNIQUE 
CHARACTERISTICS 

 Essential Support #1: School Leadership  
Revere Elementary School will implement all of the common elements of the 

Transformation schools in this essential support area. 

 Essential Support #2: Parent-Community Ties  
Revere Elementary School will implement all of the common elements of the 

Transformation schools in this essential support area. 

 Essential Support #3: Professional Capacity  

• Professional Development - Academic English Mastery Program (AEMP) The 

Academic English Mastery Program developed by Los Angeles Unified School District 

is a comprehensive and research-based instructional model designed to serve the 

language needs of students who are not proficient in Standard American English 

(SAE). The purpose of the program is to increase students’ general and academic use 

of Mainstream English Language (MEL). Implementation of AEMP has begun at three 

SFUSD Transformation sites (Chavez, Revere and Horace Mann) and one 

Turnaround site (Carver). Through SIG, teachers will receive 28 hours of training per 

year in AEMP strategies.  

• SFCESS Four Transformation sites in SFUSD (Mann, Mission, O’Connell and Revere) 

will work with SFCESS as an external support provider for professional development 

to assist with the development of small learning communities, project-based learning, 

and cycles of inquiry, integrating with the work of Partners in School Innovation (for 

Revere and Mann) and Pivot Learning Partners (for Mission and O’Connell). SFCESS 

will work specifically with the 7th and 8th grade teachers at Revere, and all of the 

teachers at Mann, Mission and O’Connell. 

SFCESS supports schools to become better equipped to interrupt and transform 

patterns of inequitable achievement. The organization has a history of developing and 

facilitating multiple support groups for leaders within SFUSD and bringing the best 

strategies uncovered by research in effective small schools to leaders for 
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implementation. Through SIG, a full-time SFCESS partner will work on campus at each 

of these secondary sites assisting with the change process, providing professional 

development for teachers (both in-class professional development and more traditional 

workshops) and developing, facilitating and supporting professional learning 

communities within and between the school sites. 

• Professional Development - WestEd Strategic Literacy Initiative/Reading 
Apprenticeship Program The SLI/Reading Apprenticeship Program will be 

implemented for grades 7 and 8 at Revere. The main program components include:  

1) Reading Apprenticeship professional development through cross-school 

networks; 

2) On-site coaching; meeting with teams of teachers to look at student work using 

Reading Apprenticeship protocols 

3) Leadership development through advanced Reading Apprenticeship by teachers 

and coaches in the first and second cohorts; 

4) 9th grade Reading Apprenticeship Academic Literacy (RAAL) course in years 2 

and 3 at the high schools; 

5) Regular (quarterly or more) meetings of the WestEd/SLI staff with SFUSD staff 

for program updates and alignment with other district efforts 

The professional development component of the program includes six days of 

professional development per year for teachers in the Reading Apprenticeship literacy 

development model. The Reading Apprenticeship model, which targets strategies for 

reading for understanding through an integrated model of instruction within a socio-

cultural context, has been validated as effective in improving literacy scores for students 

in grades 6-9 in three different school districts across the nation. A full scope of work 

and backup evidence of effectiveness has been provided by WestEd and is available 

upon request.  

 Essential Support #4: Student-Centered Learning Climate 
Revere Elementary School will implement all of the common elements of the 

Transformation schools in this essential support area. 
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 Essential Support #5: Instructional Guidance  

• Advancement Via Individual Determination (AVID) Through SIG, Revere will 

implement AVID in the 7th and 8th graders. Four teachers will be trained in the AVID 

program and AVID instructional strategies, and four tutors will be hired to provide 

tutorial services during the afterschool hours for AVID students. 
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CLOSURE PLAN-WILLIE BROWN 
 
Willie Brown Elementary School has selected the Closure option for the many reasons 

described in the Needs Analysis section of this document. The school will close at the 

end of the 2010-11 school year and students will be transferred to other locations in the 

district. 

Here are the planned activities related to school closure that are planned for the 2010-

11 school year: 

1) Hire Family Outreach Coordinator for Student Placement Assistance – The 

Family Outreach Coordinator will coordinate parent meetings and assist with 

answering parent questions related to school choice and closure. 

2) Letters and conferences with all families about options for next school year 
– Letters will be sent all parents explaining the closure and how parents can 

exercise their options for school choice. Several meetings will also be held to 

explain the procedures. Efforts will be made to reach every parent. The Family 

Outreach Coordinator will individually contact families that have not attended a 

meeting or responded to the written notice. Teachers will also briefly discuss 

choice options at academic parent-teacher conferences, directing parents with 

questions to contact the Family Outreach Coordinator or the site principal. 

3) Place students in new sites for 2011-12 school year (school of choice) – 

The choice and placement process will take place in early spring 2011. Parent 

will be notified immediately of their children’s new placement. Placement 

procedures will follow the SFUSD established procedures for open enrollment 

and school choice; however, Brown students will be given preference for 

placement. 

4) Placement of teachers – Teachers will be notified of their placement for the 

2011-12 school year by the end of May. Procedures for teacher placement will 

follow the terms of the negotiated agreement. 
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5) Transfer of materials and supplies – Materials and supplies in good condition 

will be transferred to the sites receiving children. 

6) Support for public transportation to any school of choice – Funds have been 

allocated for the year after closure to provide transportation to students’ new 

schools. 
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IV. RECRUITMENT, SCREENING, AND SELECTION OF EXTERNAL 
PROVIDERS 

SFUSD has already selected several well established and data-proven external 

support providers to provide technical assistance with the implementation of the reform 

intervention plans at Turnaround and Transformation sites. In addition, a process has 

been developed for screening and selecting additional support providers (should that 

become necessary over the next three years) and a process for monitoring the 

effectiveness of the work of selected external support providers. 

There are two main external support providers that will provide the core of 

technical assistance and support for our target sites:  Partners in School Innovation 

(K-8 sites) and Pivot Learning Partners (high schools). The specific services to be 

provided by these partners have been described in Section iii in the detailed 

Transformation and Turnaround plans. In summary, these support providers will be 

providing a) the on-site support and guidance for schools to develop and complete 

ongoing cycles of inquiry using student data to make instructional decisions; b) 

assistance with implementing evidence-based instructional strategies designed to meet 

the needs of students at all levels of achievement; c) development of systems for 

gathering feedback on student progress from all stakeholders; and d) engaging teacher 

leaders in creating an effective teacher evaluation process and system that identifies 

and rewards high-performing teachers of high-needs students. A detailed scope of work 

has been provided by each of these external support providers (available upon request). 

In addition to the two main external support providers, the schools have 

developed a variety of external partnerships for professional development. These 

include WestEd (Strategic Learning Initiative-Reading Apprenticeship Program); 

Columbia University Teacher’s College, the WRITE Institute, Algebraic Thinking, Project 

SEED, SERP, Education Program for Gifted Youth (EPGY), AEMP, AVID, Tools for 

Schools, and SFCESS. The particular professional development to be provided by each 

of these partners has been described in section iii as part of the Transformation and 

Turnaround Plan descriptions. 

The criteria for selection applied to these partners and to any future partners 

includes: 
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1) Previous evidence of success working with under-performing schools; 

2) Experience working with schools in SFUSD or some evidence of 
understanding of the school communities within SFUSD; 

3) Evidence of success working with culturally and linguistically diverse student 
populations; 

4) Willingness to coordinate with the work of other support and professional 
development providers; and 

5) Willingness to participate in an ongoing dialog about effectiveness and an 
annual effectiveness review process coordinated by SFUSD administrators. 

The qualification and experience of support providers and the determination of 

the degree to which they meet the above criteria are reviewed by administrators and 

program managers within SFUSD’s Academics and Professional Development division, 

the Research, Planning, and Assessment division, and the Assistant Superintendents 

responsible for supervising the school sites. Through the SIG process, the external 

support providers’ qualifications and their progress will be continually reviewed by the 

two Assistant Superintendents responsible for Superintendent’s Zone schools, the site 

principals at those schools, and administrators and the lead administrators in the APD 

and RPA offices. The support providers who have already been chosen have provided a 

response to the selection criteria. Any future support providers will be required to submit 

a written response to the selection criteria, which will be reviewed by the administrators 

identified above. References will be checked and research will be conducted to 

document claims of providing support leading to school improvement. As the Advisory 

Committees are developed at each school site over the next year, the Assistant 

Superintendents overseeing the Superintendent’s Zone schools will work with the 

Community School Coordinators at each of the Transformation and Turnaround sites to 

ensure that parent input is incorporated into the selection process in a meaningful way,. 

This may include getting input from a district-wide committee made of Advisory 

Committee representatives for the sites, or developing a protocol for a school-based 

review of the external support providers prior to a decision by district administrators. 

A rubric will be developed based on the selection criteria for scoring the 

responses provided by each potential external support provider and the evidence 
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documenting their claims of providing support leading to school improvement. The 

rubric will help standardize the process to ensure that the selection process stays 

focused on the criteria. 

To ensure the monitoring of high-quality services, the Assistant Superintendent 

supervising each site, the site principal, and the Instructional Reform Facilitator at each 

school site will meet at least quarterly with external support providers providing service 

on each campus. At this quarterly review session, the support provider will provide 

documentation of the services provided, successes and challenges experienced 

through the process, and any evidence of positive or negative change. The group will 

discuss the effectiveness of the services and identify any necessary changes in 

services for the coming quarter. 

Annually, a teacher survey administered to all teachers will include items relating 

to the effectiveness of the work of the external support providers. This information, 

along with evidence submitted by the support providers and objective student 

achievement data (CST scores, etc.) will be reviewed by the Assistant Superintendents 

responsible for the Superintendent’s Zone and a committee consisting of site principals 

and one parent and one teacher representative from each school site. The review of this 

evidence will lead to one of the following determinations: 

1) The support has led to improvements in teaching and learning and should be 
continued as planned;  

2) The support has not yet led to expected improvements in student 
achievement but evidence documents changes in teacher practice that is 
reasonably expected to lead to improvements in student achievement within 
the next year;  

3) The support has not yet led to improvements in student achievement and 
there is little evidence of change in teacher practice, but the committee 
determines that with closer monitoring and some revisions to the services 
provided it would be reasonable to expect change within the next year; or 

4) There have not been improvements in student achievement or changes in 
teacher practice and the committee determines that even with modifications 
to the services provided, the support provider will not be effective at the 
school.  
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If the committee determines that the support provider cannot continue to provide 

service at the school site, the Assistant Superintendents of the Superintendent’s Zone 

will put out an RFP through the SFUSD website and a variety of other professional 

channels to seek a support provider who can provide the necessary service effectively. 

The selection criteria described above will guide that selection process. If after two full 

years of services, there is no documentation of improvement in student achievement or 

significant positive change in teacher practice, the work of that support provider will be 

terminated within Transformation and Turnaround schools. 

V. ALIGN OTHER RESOURCES WITH THE SELECTED INTERVENTION 
MODELS 

Additional resources at each of the Turnaround and Transformation sites have 

been identified to support the SIG interventions. The tables below identify funding 

sources and activities/services identified to support the intervention along with the total 

three year cost of those identified activities/services for each school site. Detailed 

spreadsheets were developed identifying the exact costs for each of the next three 

years, and the total three year cost for each of the activities and services summarized in 

the tables below. This documentation is available for review upon request.
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Turnaround Schools-Other Resources 

School Funding Source Activities/Services 
Total 3-year 

cost 

Bryant 

Targeted Instructional Improvement Block 
Grant; Title I School-wide Programs; School 
and Library Funds; EIA-LEP; ASES 

ELD Classroom teacher (.25); bilingual classroom teacher (1.0); Literacy 
Specialist (.5); Parent Liaison (.12); Instructional Aide-Spanish (.5); Reference 
and library books; classroom instructional materials; printing; some 
conferences; some consultant fees; student field trips; extended days and 
hours for certificated staff; other instructional supplies 

$452,838 

Carver 
Targeted Instructional Improvement Block 
Grant; Title I School-wide Programs; School 
and Library Funds; EIA-LEP; Prop H-Arts; 
ASES 

Teacher on Special Assignment for Class Size Reduction (1.0); regular 
classroom teacher (1.0); Counselor (.5); para-professionals (2.25); classroom 
instructional materials; student transportation for arts trips; extended hours for 
certificated staff for training and collaboration; tutoring for English Learners 

$920,557 

Muir 

Targeted Instructional Improvement Block 
Grant; Title I School-wide Programs; Quality 
Education Investment Act; EIA-LEP; School 
and Library Improvement Block Grant; Prop-
H Arts; ASES 

Counselor (.5); ELD Classroom teacher (.4); Literacy Specialist (1.0); 
paraprofessional instructional assistants (2.0); day-to-day substitute for teacher 
training release time; reference and library books; classroom instructional 
materials; equipment and technology 

$1,336,311 

Everett 

Targeted Instructional Improvement Block 
Grant; Title I School-wide Programs; Quality 
Education Investment Act; EIA-LEP; School 
and Library Improvement Block Grant; Prop-
H Arts; Prop H-PE; ASES 

Classroom Teachers; Music Teachers; ELD/ESL Teachers; Instructional 
Reform Facilitator; paraprofessionals; Parent Liaison; clerk specialists; 
instructional materials; reference and library books; printing; travel to 
conferences; afterschool program; equipment lease and repair 

$934,075 
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Transformation Schools-Other Resources 

School Funding Source Activities/Services 
Total 3-year 

cost 

Chavez 

Targeted Instructional Improvement Block 
Grant; Title I School-wide Programs; EIA-
LEP; School and Library Improvement Block 
Grant; Prop H-Arts; ASES 

Technology Integration Specialist (1.0); Literacy Specialist (.8); Librarian (.3) 
ESL/bilingual teacher (.5); Literacy Specialist (.5); bilingual classroom teacher 
(1.0); Instructional Aide/Spanish (1.1); Community Relation Specialist (.25); 
day-to-day substitute for teacher training release time; reference and library 
books; classroom instructional materials; printing; consulting fees for training; 
student field trips 

$1,210,785 

Revere 

Targeted Instructional Improvement Block 
Grant; Title I School-wide Programs; Quality 
Education Investment Act; EIA-LEP; School 
and Library Improvement Block Grant; Prop 
H-Arts; Prop H-PE; ASES 

Peer Resource teacher (1.0); Technology Integration Specialist (1.0); Literacy 
Specialist (2.2); bilingual classroom teacher (1.0); regular classroom teacher 
(2.0); Assistant Principal (1.0); paraprofessionals (4.0); reference and library 
books; classroom instructional materials; consultant fees; certificated day-to-
day substitute for training and collaboration; certificated extended days for 
training, planning, and student services; temporary office clerk for data 
management 

$2,455,819 

Mann 
Targeted Instructional Improvement Block 
Grant; Title I School-wide Programs; Quality 
Education Investment Act; EIA-LEP; School 
and Library Improvement Block Grant; ASES 

Head Counselor (1.0); Librarian (.1); classroom teachers (6.43); para-
professional mathematics (.53); parent liaison (.25) $1,277,623 

O’Connell 
Targeted Instructional Improvement Block 
Grant; EIA-LEP; Prop H-Arts; Prop H-PE 

Head Counselor (1.0); regular  classroom teachers (7.0); counselors (2.0); 
Librarian (.7); reading recovery teacher (1.0); classroom instruction materials; 
equipment and technology; printing; postage; conferences; day-t-day 
substitutes for teacher training and collaboration 

$2,538,163 

Mission 

Targeted Instructional Improvement Block 
Grant; Title I; Quality Education Investment 
Act; EIA-LEP; School and Library 
Improvement Block Grant; Prop-H Arts; Prop 
H-PE 

Classroom Teachers; Music Teachers; ELD/ESL Teacher; Instructional Reform 
Facilitator; paraprofessionals; Peer Resource Teacher; Head Counselor; 
Parent Liaison; Community Relations Specialist; IS Administrator; substitutes 
for professional development; extended hours for teachers for collaboration; 
clerk specialists; instructional materials; reference and library books; printing; 
travel to conferences; afterschool program; equipment lease and repair 

$1,288,131 
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VI. ALIGN PROPOSED SIG ACTIVITIES WITH CURRENT DAIT PROCESS 
SIG activities directly support, extend, and enhance the DAIT Process being 

implemented in SFUSD. The detailed DAIT needs assessment process undertaken by 

the District adds significant depth to the SIG planning process that has informed the 

decisions made about reform models at each site and the site-specific program designs. 

The District strategic plan is designed to address the gaps identified in the DAIT 

needs assessment. The Plan is organized to address three overarching goals, and each 

goal is supported by one key objective. The goals and objectives are actualized and 

further defined by a set of High Level Strategies (Strategy). Each Strategy serves to 

provide District direction to a site level decision-making process that resulted in 

production of a Balanced Scorecard (BSC) for each site which reflects site-specific 

plans for achieving the district level goals and objectives supported by the District 

strategies. At the District level, administrative leadership and support are assigned to 

each strategy as defined by specific activities and services. 

The most recently conducted external review of the level of implementation of 

DAIT activities and services shows that all activities are either partially or fully 

implemented. The SIG program is especially focused on providing additional resources 

and support to those areas of the DAIT Strategies that are “partially” implemented. This 

grant proposal is especially focused on customized implementation according to site 

needs to effectively implement the reform model chosen for each of the Tier I and Tier II 

schools. 

Specific SIG support activities for each of the DAIT High Level Strategies are 

discussed below. 

High Level Strategy 1A:  
Implement assets-based programs designed to yield high intellectual 

performance for historically underserved students  
The District is rated as “fully” implementing this Strategy. The Key Initiatives are 

to provide National Urban Alliance support to administrators, teachers, and parents; 

Train the APD staff in the Academic English Mastery Program (AEMP); and, both 

Academic and Professional Development (APD) staff and site teams in the GLAD, and 

WRITE programs.  



 

SFUSD SIG Page 215 

This proposal strengthens implementation of Strategy 1A by providing essential 

resources to support implementation of the selected programs. Turnaround sites will 

work with Partners in School Innovation to fully implement the School Transformation 

Framework. Successful implementation is supported by adding literacy coaching 

positions, content area specialists, and ELD specialist positions to support effective 

differentiation in instruction.  

High Level Strategy 1B:  
Implement innovative systems and practices that attract, develop, nurture, and 

retain highly prepared and effective teachers with a strong sense of self-efficacy. 
The district is rated as “partially” achieving this Strategy in three of four Key 

Initiatives. DAIT is supporting the initiation of the Urban Teacher Residency program, a 

master/mentor program, enhancement of staff coaching skills, and training and 

coaching via EL networks and BCC support. 

SIG activities supplement the DAIT activities to attract and retain high quality 

staff members in Tier I and Tier II schools. These activities include a high level of 

research-based professional development buttressed by a number of teacher coaches 

at each site. Teachers are provided extra resources such as laptop computers, and 

supports including extensive coaching and intensive training in behavior management. 

High Level Strategy 1C:  
Engage historically marginalized families and communities in leadership and 

partnership opportunities. 
The district DAIT review rated three of the four Key Initiatives as partially 

implemented. This Strategy is focused on supporting parents in becoming more active 

participants in the educational process. Training and leadership development for staff 

and parents is mandated using the Project INSPIRE (a parent empowerment and 

training series) and AEMP (which has a parent training component). Successful 

expansion of parent involvement is to be supported with coaching and technical 

assistance. 

As noted in the needs section, parent and community involvement at the SIG 

schools is inadequate at best. This indicates that more emphasis is necessitated so 

resources are allocated through this proposal to support successful implementation of 

the DAIT Strategy.  
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Training and support personnel are provided through this proposal to intensify 

training and technical assistance. A research-based parent leadership program will be 

implemented across all ten SIG schools supported by administrative training and 

community school coordinator and parent liaison positions, aided by the city-wide 

Parents for Public Schools organization. A structured timeline for increasing staff 

interaction with parents will also be implemented at all sites. 

High Level Strategy 2A:  
Ensure high levels of student learning through the implementation of challenging 

and relevant curriculum and empowering pedagogy, including grade-level reading, 
writing, and mathematics. 

The District is rated at partially implemented in four of the five Key Initiatives 

under this Strategy. Key activities to be implemented by the District include intensive 

professional development in mathematics instruction for teachers at the elementary, 

middle school, and the high school level. Upgrades in curriculum K-12 are also 

specified. 

This proposal supports full implementation of the strategy by providing extensive 

professional development for teachers supported by a high level of teacher coaching 

and additional content area specialists at the elementary level. Adoption of RtI will focus 

the staff on data-based instructional planning and teachers are provided extensive 

training and technical support to properly implement the model. SIG also provides 

resources to implement the Accelerated Math program and other state-approved 

academic interventions at all Tier I and Tier II schools. 

High Level Strategy 2B:  
Create a college-going culture that includes career readiness. 
The District is rated at fully implementing on implementing AVID at all secondary 

sites, and as partially implementing career pathways at all high schools. 

SIG is providing support for this Key Initiative in several areas including support 

of the full implementation of a Smaller Learning Communities program at O’Connell. 

Teachers are supported in implementation of SLC’s through provision of laptops for 

data analysis, training, common planning and collaboration time, and consultation with 

external partners SFCESS and WestEd. Extended day and extended year for the 

highest need students is also supported through SIG resources. 
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High Level Strategy 2C:  
Develop levels of multi-literacy. 
The District is rated as partially implementing both of the Key Initiatives under 

this Strategy. A variety of multi-language models are proposed under this DAIT strategy 

including dual language immersion, one-way immersion, bi-literacy, FLES, and world 

languages and pathways. An RtI model is also proposed for this Strategy, featuring 

literacy. 

This proposal supports effective implementation of multi-literacy programs 

through upgrading the instructional level of teachers, enhancing teacher content 

knowledge and content area expertise, providing instructional coaching for teachers, 

and by extending learning time for students. In addition, specific training is included in 

this proposal to support successful implementation of an RtI model that is supported by 

effective coaching and the provision of academic interventions. 

High Level Strategy 3A:  
Create a culturally and linguistically responsive assessment to ensure access, 

equity, and achievement. 
The District is rated as fully implementing on two of the three Key Initiatives 

under this strategy and is partially implementing on the other. A data system has been 

fully implemented but as noted in the needs section, teacher expertise at the SIG sites 

in utilizing this system is limited and administrative support and coaching is inadequate. 

The SIG proposal supports full implementation of this Strategy through extensive 

professional development, administrative training, and additional coaching support on 

the new SFUSD core curriculum in mathematics, language arts, ELD and the 

accompanying common interim assessments (district benchmark assessments) utilized 

of the data for improving instruction. 

High Level Strategy 3B:  
Intentionally seek alignment across central office departments, which builds 

SFUSD’s capacity for leadership, coaching, and facilitation for equity. 
The District is rated as fully implementing both of the Key Initiatives under this 

Strategy. In spite of these ratings, the need assessment information indicates that more 

needs to be done. The district must also offer strengthened coaching and technical 

support for teachers and that lack of accountability for effective instruction is pervasive. 
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In support of this Strategy, the District will implement restructured supervision 

and support services for underperforming schools and the overall framework through 

which instructional support services are implemented district-wide. All SIG Schools are 

now grouped into a “Superintendent’s Zone” giving appropriate high profile attention to 

raising achievement at Tier I and Tier II schools. SIG also strengthens the District’s 

efforts by providing substantial resources to the school sites to increase instructional 

accountability, expertise, and to give additional coaching support to teachers. 

High Level Strategy 3C:  
Create a culture of service and support to our schools and communities. 
The District is rated as fully achieving in three of the six Key Initiatives under this 

Strategy, and received a rating of partially achieving the other three. Although the 

District is rated as fully achieving development and implementation of a cluster model 

for providing support to schools that include coaching and technical support, the level of 

need among the SIG schools demands more resources than the District can support. 

Success of the APD performance management systems has been limited by the lack of 

expertise among the site leadership, and by the lack of adequate staffing to provide 

coaching and technical support to the sites. Balanced Scorecards (BSC) are published 

for every site but not all of these are functional documents developed and supported by 

the staff. Lack of a functional strategic plan leaves some sites floundering without a 

BSC that is useful for planning and measuring progress. Evaluation of site program 

effectiveness has been limited by a lack of benchmark assessments and by a lack of 

expertise among administrative site leadership to assess instructional needs based on 

data. 

SIG supports full implementation of this Strategy. Professional Development is 

intensified for teachers, administrators, and support staff to upgrade the level of rigor, 

accountability, and instructional expertise. Implementation of new skills is supported 

including effective use of curriculum, administration of benchmark assessments, data 

analysis and utilization of assessment data for planning instruction, is supported through 

expanded coaching and the addition of content area specialists. 
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VII. MODIFY LEA PRACTICES OR POLICIES 
Use of Data for Decision-Making 

A critical alteration of the culture of San Francisco public schools is the 

development of the core curriculum and the implementation of common interim 

assessments as benchmarks of progress. Currently, it is impossible to conduct 

classroom and school conversations about progress because of a lack of shared 

expectations across schools. When the standardized curriculum and assessments roll 

out this fall, the assistant superintendents, principals, and teachers of the SIG schools 

(like all of SFUSD) will have an expectation of a quarterly review of data to determine 

the efficacy of practices. The district will utilize this common set of tools to gauge the 

value of interventions and programs. The schools will use these new resources to place 

students quickly into academic interventions, to ascertain the impact of current 

instruction and to share resources for instruction by scope and sequence. By 2010-

2011, SFUSD will finally have a method to ensure rigorous expectations across all 

classrooms, developed by teachers for teachers. 

Special Education Student Placement 

Currently SFUSD has a policy for the equitable distribution of special education 

programs across the city that needs better monitoring and follow-through. Despite the 

expectation of having key programs strategically available across schools, the SIG 

schools have a larger proportion of SPED programs while other schools seem to have 

fewer such classrooms and programs opened to SPED students. 

Through the central office SIG school administration, the decisions about the 

placement of SPED will be more carefully considered to ensure that resources and 

students are equally shared across the city, with accountability of all students’ progress 

as an expected responsibility at every school site. Moreover, the integration of SPED 

students into the main curricular program (e.g., inclusion into the core curriculum, 

measurement by the core curriculum, differentiation in every classroom, etc) will be 

assured by the central district staff through a major upcoming reorganization of the 

SPED division. SPED students are already a targeted population for massive 

assistance with the LEA and Board plans, but by this coming year SPED students will 
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be expected to be considered to be rightly in the care of the entire school and every 

classroom for all professional development and resources developed centrally. 

Placement of Students Who Have Been Removed From Their School of Origin 
for Behavior 

When students are returned to a school site after major behavior violation (e.g., 

youth delinquency), they often lose the ability to easily return to their school site of 

origin. At present, there has been no easy method for the district to ensure a school 

space for their reintegration into the community. (All such cases must be monitored by 

hand and investigated personally.) Additionally, the support for students needing 

counseling and assistance as they return has been uneven or insufficient. 

With the advent of a new student data system (prompted by the state’s new 

CALPADS requirements), the central office will have the ability to manage school site 

matriculation of students who face such challenges via a new system. Furthermore, the 

new district focus, and central office staff working on Restorative Justice will provide 

better means to have students successfully reintegrate to their school site and 

community. 

Restorative Justice 
Both the school board and the central district administration are committed to 

creating and supporting a culture shift in the way schools systematically develop 

solutions to the student discipline challenges by focusing on student strengths and 

abilities. Of primary concern to the Board of Education is the amount of suspensions 

and expulsions which disproportionately affect African-American, Latino, and Pacific 

Islander students thereby decreasing their opportunities to learn. Many schools are 

quick to utilize methods that eject students from school rather than consider alternative 

approaches. Although the school district would still follow the guidelines outlined in the 

California Education Code which mandates immediate suspension and expulsion 

referrals for specific offenses, this resolution calls for more alternatives to suspension, 

including Peer Courts, one of several Restorative Justice practices. 

According to the National Youth Court Center, Restorative Justice focuses on 

repairing harm and rebuilding relationships through a process that involves victims, 

offenders, and the community in an active and respectful way. The district already 
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currently has several practices underway that are yielding decreases in suspensions in 

many of the schools where they are located. These include Tribes, and Safe Passages, 

and a myriad of other research based approaches that support youth leadership, 

positive peer relationships, and build off of youth assets. For the 2010-2011 year, 

Restorative Justice will have further staff and more training to schools to support its 

implementation, particularly in schools with high incidence of need such as the SIG 

schools. 

Process for Aiding and Supporting School Budgeting and Balanced Scorecards 
During the past two years, SFUSD has expected schools to engage the 

community in the development of the Balanced Score Cards and the alignment of the 

school budget. Although some schools are apt in doing so, the SIG schools deserve 

more assistance from the central district staff to engage their families and to refine their 

goals and fiscal planning to be in line to major needs. In the past, the district office has 

somewhat randomly assigned a BSC liaison to each school. Only some of those 

liaisons have expertise in budgeting, and others have a lack of direct school planning 

experience because they may some from offices such as the Facilities Department. 

Creating a plan that is data-based, community-authored, focused on the main 

educational needs, coordinated with a well-articulated budget is challenging when the 

school itself has many new staff, new principals, or major struggles in the neighborhood 

affecting family involvement. 

Beginning July 2010, the Balanced Score Card will undergo a major overhaul in 

formatting and procedure. It will more closely resemble the state template for the Single 

Plan for Student Achievement, have refined measures that are standardized, easily 

reveal the connection between the budgetary items supporting the main goals, and be 

accompanied with data coaches and other key central staff at school sites that merit 

intensive assistance in refinement. The State & Federally Funded Programs office, the 

Research, Planning & Assessment department, the Budget Services Office and the 

Instructional Technology Office are partnering to develop a new BSC that is state-

compliant, content-sound, and technologically seamless. The resulting format will allow 

for easy identification of federal requirements meant to stimulate change (e.g, the 1% 

Title I set-aside for parent involvement) and simple web-based access for this 
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substantial school wide plan. The assignment of additional central staff for BSC 

development at SIG schools who are experts in community organizing, school 

programming, and fiscal budgeting will ensure a more cohesive school organization that 

is inclusive of the entire school community. In addition, the Assistant Superintendents of 

the SIG schools will have a team of staff who will be intensively involved with each 

school’s planning process beginning this school year. 

Start and End Times of School Day 
The start and end time of the school day has often been a matter of tradition at 

SIG school sites rather than a data-based decision. The time frame of a school day can 

have a significant impact on the possibility of academic interventions, parent 

involvement, and even adolescent development. So far, SIG schools lack a mechanism 

to weigh the appropriateness of the school day time frame that best serves their staff 

and students. 

Through the provision of a before-school instructional program, and the 

expansion of after-school academic programs that are more fully integrated with school 

day, SIG schools will have greater ability of having the school function as a community 

center for students centered on learning and caring. Additionally, distributing surveys 

and conducting focus group interviews will enable to the school to consider alternatives 

that best fit the needs of the students and staff. SFUSD intends to provide flexibility in 

the consideration of school day schedules to allow for innovation. 

Summer School Student Selection & Program Development 
Typically summer school program development has been left up to each school 

site with little central assistance from the district offices. Summer school has been often 

an afterthought, leaving site principals without aid for the assignment of students and 

family contact. Although curricular materials have been identified and provided by the 

district for schools, they have not been measured for efficacy or evaluated for impact 

even by teachers. Compounding the loss of opportunity for intensive academic 

programming during the summer, the state of educational funding has left only scarce 

options available for SPED students and students needing course work to graduate. 

Through SIG, the school district will have the opportunity to guarantee summer 

programs for all students shown to be academically struggling on the CST and the 
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common interim assessments. By the central office redesign and placement of district 

teams literally into the communities of schools with the highest needs, the school district 

will have the means to assist all SIG schools that are in the Superintendent’s Zone in 

the Mission and Bayview neighborhoods. These schools will obtain aid in identifying all 

students needing summer intervention, contacting families for ensuring attendance, 

developing programs that have research-based interventions and fit with the RtI model. 

The programs will have pre and post- measures (common interim assessments) and 

qualitative data to measure implementation and impact. 

VIII. SUSTAIN THE REFORMS AFTER THE FUNDING PERIOD ENDS 
SFUSD intends to implement a waiver to extend funding through September 30, 

2013. 

Many of the activities funded through SIG have been designed to lead to a 

fundamental change in our Transformation and Turnaround sites over the next three 

years, having institutionalized effects that would not require the continuation of some of 

the expenditures after the three-year period. For example, the support provided by the 

key external support providers (Partners In School Innovation & Pivot) will train staff in 

the establishment of cycles of inquiry, professional collaboration, and modifying 

classroom instruction based on student needs. They will also train school administrators 

on providing leadership for the process in the future, making expenses for these 

external support providers not necessary beyond the three-year funding period. After 

the first two years, the data-driven culture at SIG schools will be firmly in place, 

requiring little support for external partners. 

By the last two years of SIG, the schools can concentrate on improving the 

academic offerings through teacher training on interventions. Once purchased, the RtI 

resources, balanced literacy materials, and new tools for media instruction should 

require only a small amount of maintenance via categorical funding. As the staff 

stabilizes and the classroom teachers become expert in instruction, the need for ELD 

math will dissipate and the need for literacy coaches/specialists will be substantially 

reduced. 

After the core of instruction in math, language arts, and English language 

development is mastered through the professional development of external partners 
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such as Reading Apprenticeship program, the investment in teacher training for the first 

three years will be less necessary as any new teachers become part of a stabilized 

professional culture. By year 3, Superintendents responsible for schools within the 

Superintendent’s Zone will begin working with the administrators at the Turnaround and 

Transformation sites to reallocate existing categorical funding sources toward the key 

components of the intervention plans that must be sustained, such as the instructional 

specialist teachers at the elementary schools providing release time for teacher 

collaboration, literacy and math coaches, and necessary technology upgrades. SFUSD 

is expected to have sufficient categorical dollars to be re-allocated for the maintenance 

of any key expenses in the future, particularly from Title I, the Targeted Instructional 

Improvement Block Grant, and Economic Impact Aid funding. 

IX. LEA’S ANNUAL GOALS FOR STUDENT ACHIEVEMENT 
SFUSD has established fourteen specific and measureable annual goals for 

student achievement at the SIG schools. Specific achievement levels are established 

whereby success of the SIG program implementation can be accurately and 

comprehensively measured relative to increases in student achievement.  

These goals measure student achievement using a variety of assessments 

including: achievement of standards using the California Standards Test in English 

Language Arts and mathematics; achievement of English proficiency for English 

Learners; achievement of basic skills in reading and mathematics among elementary 

students in interventions; and achievement on various assessments demonstrating that 

high school students are academically “college-ready.”  

Data for all assessments will be entered into the District’s central data system 

and achievement will be monitored and reported by the Research, Planning, and 

Accountability Office. Additionally, teachers will be trained and coached in using, 

accessing, and analyzing this data for assessing student progress and planning 

instruction. 
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• Goals for Achievement of Standards - California Standards Test 
Goal 1 - Every individual with a score of “Far Below Basic” will increase at least 

one band of proficiency on the California Standards Test every year for three 

years (on language arts, on math, each examined separately) 

Goal 2 - Every individual with a score of “Below Basic” will increase at least two 

bands of proficiency on the California Standards within three years (on language 

arts, on math, each examined separately) 

Goal 3 - Every individual with a score of “Below Basic” will move to “Proficiency” 

within a year and stay at least at “Proficient” for two years (on language arts, on 

math, each examined separately) 

Goal 4 - All students with a score of “Proficient” and “Advanced” will maintain or 

raise their score to “Advanced” across three years (on language arts, on math, 

each examined separately) 

• English Learner Goals - California English Language Development Test (CELDT) 
Goal 5 - Every “Beginning” and ““Early Intermediate” English Learner will 

increase one level of proficiency on the CELDT every year for three years (on the 

subtest for Speaking, and also on the subtest for Listening, each examined 

separately) 

Goal 6 - Every “Intermediate” English Learner will increase at least two levels of 

proficiency on the CELDT within three years (on the subtest for Speaking, and 

also on the subtest for Listening, each examined separately) 

Goal 7 - Every “Early Advanced” and “Advanced” English Learner will increase or 

stay at the “Advanced” level of proficiency on the CELDT within three years (on 

the subtest for Speaking, and also on the subtest for Listening, each examined 

separately) 

• District Interim Assessment Goals – Fountas & Pinnell assessment (ELA) & District-
developed Mathematics Assessment 
Goal 8 - Every student with reading comprehension ability two years below grade 

level or greater, will increase at least one and a half grade levels in ability every 

year across three years as measured by the Fountas & Pinnell assessment in the 

language of instruction 
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Goal 9 - Every student with reading comprehension ability one year below grade 

level will reach or exceed grade level ability within three years as measured by 

the Fountas & Pinnell assessment in the language of instruction 

Goal 10 – Students in mathematics intervention classes scoring two years or 

greater below grade level at entry will demonstrate an increase of one grade 

level per year of service as measured by district-developed common interim 

assessments 

Goal 11 – Students in mathematics intervention classes scoring one to two years 

below grade level at entry will demonstrate an increase of half a grade level per 

year of service as measured by district-developed common interim assessments 

• High School-specific Achievement Goals – California High School Exit Exam 
(CAHSEE), Advanced Placement (AP), Early Assessment Test 
Goal 12 - All students who have failed the CAHSEE in the 10th grade will pass 

by the 12th grade 

Goal 13 - At least 50% of students in an AP class will pass their AP assessment 

Goal 14 - At least 95% of the student population will take the Early Assessment 

Test in the 11th grade; 10% more of the 11th grade will score “college ready” on 

the early assessment program each year for three years (on English, on math, 

each examined separately) 

 

X. SERVING TIER III SCHOOLS 
 
Not applicable. 
 

XI. CONSULTATION WITH RELEVANT STAKEHOLDERS. 
A series of Parent/Community meetings were held at all ten school sites to 

discuss the SIG process. These meetings were publicized in a number of ways to 

ensure that the word got out to the community. Parents were also encouraged to bring 

their students to participate in the meetings to receive feedback. The goals of these 

meetings were to; 1) Build understanding of the five essential supports, 2) Gather 
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feedback and specific examples about what’s working and not working in these areas, 

3) Gather specific ideas to inform the SIG.  

A prescribed process was developed including a set of prompts designed to 

generate discussion among the parents. A whole group process was utilized for groups 

under 15 and larger groups were broken down into what were referred to as “Café 

Conversations”, smaller groups of less than 15 each with a facilitator. In this format, 

parents rotated through five tables and a facilitator led the discussion at each table. 

The facilitator was asked to read a description for each element of the Essential 

Supports framework and present the examples of what a person might see at a school 

that is “beating the odds” for students. It was stressed that the examples are not given 

to limit their thinking and that creative thinking was encouraged. 

The facilitator led the conversation about each of the five reform model areas 

with a series of open-ended questions. The facilitator was asked to prompt for 

specificity, using sample questions. 

The prompts:  
- What is the school currently doing in this area that is working? 
- How can the school improve in this area?  
- What, in this area, would make a difference for your child’s learning? 
Sample questions:  
- What has this looked like in our school/classrooms/home? 
- Can you share an example of a time when…  

 

The Facilitator recorded notes on chart paper as the discussion progressed and 

all the notes were compiled into a summary report about the meeting. After all meetings 

were completed at a site, the notes from all meetings were aggregated into one 

summary report that was used to inform the SIG model selection process. 

As mentioned in the Needs Section, there were a total of twenty seven 

Public/Community meetings held across the ten sites. Some sites held more than the 

required two meetings due to the high parent- and community-interest in the SIG 

process. The table below shows the meeting dates for all the meetings held by site. 
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School Site Parent/Community Meeting Dates # of Meetings 
Bryant March 24th; April 21st; May 5th; May 12th; May 26th 5 
Carver April 15th; April 26th; May 25th 3 
Chavez April 15th; April 21st; May 5th; May 6th 4 
Muir April 22nd; April 23rd 2 
Everett April 6th; April 8th; May 25th 3 
Mann April 20th; April 21st; May 4th; May 18th 4 
Revere March 24th; March 12th 2 
O’Connell May 6th; May 25th 2 
Mission May 4th; May 25th 2 

Total  27 
 
Student Input-Student feedback was obtained by Principals by meeting with their 

Student Council. Each meeting was conducted using the same format as that used in 

the public meetings. Student input was recorded and incorporated into the aggregated 

site feedback report. 

Parent Governance-In addition to the public meetings, parent input was sought during 

a School Site Council meeting. The same prompts and process were used with the 

School Site Councils that were used in the public meetings and the feedback from these 

sessions was incorporated into the aggregated school reports. 

Teacher Input-Teachers were offered a variety of opportunities to provide input on the 

form and substance of the reform model chosen for their school site. Teacher input was 

sought intensively during development of the BSC at each site during the ’08-’09 school 

year. In addition, teachers are members of the SSC at each school site and participated 

in the input session held with those committees. Teachers were also invited to 

participate in the public-community forums with parents and community members, but 

few took the opportunity to provide input in that way. 

Summary-A summary of the Public Community feedback was given in the Needs 

Section. Most of the feedback from the public meetings was able to be incorporated in 

some format into the SIG plan; however, there were a number of suggestions made 

about the reform process that were not incorporated into the design or the decision-

making process. These comments primarily fell into two categories, 1) they were 

disconnected from research-based academic reform such as, “Hire more instructional 

aides”, or 2) the suggestions were simply cost-prohibitive such as “Increase the school 

year to 11 months”. Another of the suggestions not necessarily integrated into the 
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selection of models were comments from parents or community members in favor of 

closing a school. These recommendations were not implemented at sites where 

administration had reasons for implementing a model other than “Closure”.  

Selection of a Turnaround Model would not have aligned with recommendations 

from all stakeholders made out of loyalty to the school staff. Some participants were 

fearful for the staff and were concerned that teachers would be left without a job, and 

that there would be a fair process if a teacher wanted to return to the school. 

The selection of a reform model and the program plans were recommended by 

the site principal and the supervising Assistant Superintendent. Their recommendations 

were based on all needs assessment factors including feedback from stakeholders. The 

recommendations were reviewed and ratified by the Administrative leadership team and 

by the SFUSD Board of Education. 

During the month of July 2010, SFUSD leaders will meet with the teachers’ 

bargaining unit (UESF) to begin the process of discussing how to  best support the 

schools should the SIG be funded. 
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SIG Form 9–Schools to Be Served  
Schools to be Served 

 
Indicate which schools the LEA commits to serve, their Tier, and the intervention model the LEA will use in each 
Tier I and Tier II school. For each school, indicate which waiver(s) will be implemented at each school. Note: An 
LEA that has nine or more Tier I and Tier II schools can only use the transformation model in 50 percent or less 
of those schools. (Attach as many sheets as necessary.) 
 

INTERVENTION (TIER I AND II ONLY) WAIVER(S) TO BE 
IMPLEMENTED 

PROJECTED 
COST 

SCHOOL 
NAME 

CDS 
Code NCES Code 

TIER
 I 

TIER
 II 

TIER
 III 

Turnaround 

 R
estart 

C
losure 

Transform
ation 

Start O
ver 

Im
plem

ent SW
P 

 

Brown 6041032 063441002774 √     √   √ Yr I: 50,000 
Yr II: 0 
Yr III: 0 

Bryant 6040778 063441005592 √   √    √ √ Yr I: 1,551,706 
Yr II: 1,585,686 
Yr III: 1,534,679 

Carver 6093496 063441005616 √   √    √ √ Yr I: 1,581,506 
Yr II: 1,617,769 
Yr III: 1,540,174 

Chavez 6041149 063441005623 √      √  √ Yr I: 1,757,370 
Yr II: 1,770,586 
Yr III: 1,714,913 

Everett 6062038 063441007842 √   √    √ √ Yr I: 1,405,566 
Yr II: 1,406,549 
Yr III: 1,197,912 
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SIG Form 9–Schools to Be Served (CONTINUED)  
Schools to be Served (CONTINUED LIST) 

 
Indicate which schools the LEA commits to serve, their Tier, and the intervention model the LEA will use in each 
Tier I and Tier II school. For each school, indicate which waiver(s) will be implemented at each school. Note: An 
LEA that has nine or more Tier I and Tier II schools can only use the transformation model in 50 percent or less 
of those schools. (Attach as many sheets as necessary.) 

INTERVENTION (TIER I AND II ONLY) WAIVER(S) TO BE 
IMPLEMENTED 

PROJECTED 
COST 

SCHOOL 
NAME 

CDS 
Code NCES Code 

TIER
 I 

TIER
 II 

TIER
 III 

Turnaround 

 R
estart 

C
losure 

Transform
ation 

Start O
ver 

Im
plem

ent SW
P 

 

Mann 6062046 063441005626 √      √  √ Yr I: 1,255,990 
Yr II: 1,225,608 
Yr III:   935,484 

Mission 3634082 063441005650  √     √   Yr I: 2,014,668 
Yr II: 1,960,967 
Yr III: 1,637,443 

Muir 6041255 063441005633 √   √    √ √ Yr I: 1,481,462 
Yr II: 1,509,290 
Yr III: 1,434,467 

O’Connell 3834769 063441007350  √     √   Yr I: 1,630,429 
Yr II: 1,506,461 
Yr III: 1,081,012 

Revere 6041487 063441005654 √      √  √ Yr I: 1,815,767 
Yr II: 1,911,747 
Yr III: 1,614,239 
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